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..lcan'rmy for Educational D e v r h p m ~ t  

July 21, 1995 

Dear Colleagues: 

This report is the final program document required under the ABEL I contract with the U.S. 
Agency for International Development (USAID) (Contract DPE-5832-Z-00-9032-00). In it we 
have attempted to capture the accomplishments, h e  techniques, the actual deliverables, and the 
operating approaches which made this project a success. As with any large endeavor, which this 
five-year effort was, spanning as it did 23 countries, in at least 16 technical areas, at a time when 
the development world and its supporting agencies werc going through massive changes, ABEL 
adjusted frequently within its scope. 

ABEL I had a remarkable mandate in the history of the U.S. Agency for International 
Development. That mandate was to assist basic education wherever it was fowd in USAID 
supported countries. It had no restrictions to limit itself to a particular area, to a particular 
geographic locus, or to limit itself to a particular theme of development. We believe that this 
freedom of implementation, and encouragement to draw upon those elements of acvelopment 
assistance which best suited a country's situation aliowed this project to be unusually responsive 
to USAID Missions' need for assistance with education. Working together for five years, the 
Consortium provided a set of core competencies that hrle benefitted both the recipient countries 
in which they worked and the people with whom they worked. During the course of the project, 
beginning as it did in 1989. we saw most basic education assistance shift from more centralized 
approaches to more highly decentralized models of educational delivery. We saw the rapid rise 
of the understanding of the role of girls and women in the development of a country, and we saw 
the use of some remarkably pwerful, new tools combining the best elements of numerical 
analysis done on a computer with the elements of play-acting and simulation that have become 
so much a part of our modem business world. ABEL itself was also a way to demotistrate that 
a consortium of commonly dedicated people, though working in competent but competitive firms, 
can still deliver a synt$etir: product of high quality, within the time rcquircd, with the resources 
available. 

As Director of ABEL I, I feel honored to be able to provide this summary report; to have had 
the privilege of working with some extraordinary colleagues, and to have benefitted from 
associations with the remarkably dedicated public servants who can be found in v i w l l y  every 
USWD mission in the 44 countries that USAID serves. 'Shanlr you for the opportunity to work 
in this way. 

Kurt D. Moses 
Vice President and Dinctor 
Advancing Basic Education and Literacy I 

1875 Connecticut Avenue, NW, Washington, DC ZOOO9- 1202 
Tel. 202-884-8000 Fu 202-884-8400 



Efforts of the magnitude of ABEL I are no: possible without the close coordination of many 
people, each with a different set of pressures. and each with very different timelines. A crucial 
factor in the success of ABEL I was Mr. James Hoxeng, Cognizant Technical Office (CTO), 
prebently with the USAID Global Bureau. His style of management contributed -easurably 
to the responsiveness and balance of ABEL I assistance to so many countries. Mr. Sam Rea 
formerly of the USAID Global Bureau, deserves credit for steadfast support of this activity in 
trying times. Linda White provided the necessary technical support to Jim Hoxeng and Sam Rea, 
and assisted many times in the reworking of the ABEL Project Ceiling. A special thanks is also 
due to the various staff members of the USAID Women In Development (WID) office. Beginning 
v-ith Ms. Chloe O'Gara, they include Stephanie Funk. Mary Clark, Rosalie Norem, and Sylvie 
Morel-Seytoux. Each contributed in a material way to moving forward the agenda of women in 
development within the agency, and assisting ABEL to be responsive in these areas. Special 
thanks goes to the Africa Bureau and specifica:ly Ms. Julie Rea who prwided 5sth support and 
direction to the considerable . U E L  efforts in Africa. 

These acknow1edgement;l also would not be complete without mentioning the support provided 
by our consortium members under this project. A particular thanks should go to Ms. May Rihani 
of Creative Associates International who was essential to our work in the WID area, to Dr. Luis 
Crouch of the Research Triangle Institute who led tbe team involved with so much of the excellent 
policy dialogue work, and to a succession of HIID personne: including Dr. Bill Cmrnhgs, Dr. 
Abby Riddell, and most recently, Dr. Fernando Reimers who assisted in the delivery of HIID 
services. Special mention is deservcd also for Ms. Christina Rawley and Dr. Jim Williams who 
were responsible for the editing and publication of the Fonun. Over 200 consultants worked with 
ABEL in the course of five years of operation. Almost without exception, these consultants met 
their requirements, some with a very special level of dedication and considerable creativity. The 
project owes any success to this special combina.tion of people. 
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I. INTRODUCTION 

This is the fml report for the Advancing Basic Education and Literacy (ABEL) project required 
under contract DPE-5832-Z-00-9032-00 between the Academy for Educational Development and 
USAID. The project was initiated on September 29, 1989 and this first phase concluded on 
September 28, 1994. The contract is in the amount of $ 14,650,644, with a programmed 
contribution from USAIDISRcT of $ 5,400,000, and the remainder set aside to accommodate 
Mission or Bureau Buy-In. It is part of the Advancing Basic Education and Literacy Project No. 
936-5832 under USAIL, Office of Field Support and Technical Assistance, Center for Human 
Capacity Development. Bureau for Global Programs described in Exhibit 1 following. The 
project was formerly assigned to USAID/R&D/ED and began under USAID/S&T Bureau. 

The contract has been conducted by the Academy for Educational Development (AED) as prime 
contractor, and its subcontractors: Creative Associates International, Inc. (CAII), Research 
Triangle Institute (RTI), and the Harvard Institute for International Development (HIID). 

A. SCOPE 

The -EL I project was designed to be USAID's primary mechanism to assist 
governments and USAID Missions in the design and implementation of basic education / 

activities. Accordingly, the project had a.; its objectives: 

1. Technical and managerial support for governments and USAID field missions. 
This support is to include dissemination of tools, methods, and research findings 
produced under current or future projects, and provision of new forms of techlical 
assistance to address management issues that occur between a central wjnistry and 
local schools; 

2. Piht projects, research, and evaluation. This support is to include selected pilot 
projects to test the effectiveness of small scale interventions, and various, short- 
term empirical studies particularly related to gender issues; and 

3. Short-term mini%. This support is to include country-specific seminars, regional 
seminars, anti U. S. based training as appropriate. 

USAID anticipated that a portion of train* services would be funded directly through 
USAID Mission buy-ins. Appendix A contains the USAID project component 
description. 

- - 
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EXHIBIT 1 

PROJECT LDENTIFICATION DATA SHEET 

COUNTRY: WORLDWIDE 

PROJECT TITLE: ADVANCING BASIC EDUCATION and LITERACY 

PROJECT NUMBER: 9365832 

PROJECT DATES: 

a. First Project Agreement: March 29, 1989 

b. Final Obligation Date: FY 98 

c. Most Recent PACD: Jdy 3 1, 1999 

PROJECT FUNDING 

a. ALD Gnnt Funding S 10,000,00 

b. Mission buy-iw S30,000.000 

MODE OF IMPLEMENTATION: GmmFS'I'A 

PROJECT DFSICNERS: USAIWBumu for Science and Technology. Office of 
Education 

RESPONSIBLE MISSION OFFICUIS: 

Office of Field S u m  Jams Hoxeng 
and Technical haimm. 
Center for H u m  C w i t y  Development, 
Buruu for Global Pn,~nnu 



1. Introduction 

B, BRIEF B A C K G R O W  

ABEL I ,  beginning in 1989 benefitted from a contluence of factors. In pan, these factors 
accounted, for the very rapid growth of the project, and for reaching its funding ceiling 
less than 75% of the way through its project life. 

1. The Ba:;ic Education "earmark" by the U.S.Congress, provided a considerable 
incentive for USAID Missions worldwide to carefully consider whether they could 
undertake a basic education effort. Many responded in the affirmative. 

2. The continuing congressional support for the Development Fund for Africa (DFA) 
which provided substantial Mission discretion funds for African USAID Missions. 

3.  The beginning of a substantial number of Mission assistance packages involving 
non-project assistance (NPA), which necessitated that the USAID Missions seek . 

rapid, analytically oriented techrical assistance in order to assist with evaluations, 
detehmination of tranche conditions and training of recipient ministries and 
governments. 

4. The Boston, and then Jomtien, Thailand Worldwide Education for All 
Conferences (WEFA), which began in November, 1989 and March 1990 
respectively. The Jomtien conference in particular, attended by prime ministers, 
presidents, and ministers of education, "enthused" and motivated many 
aovemments, and served as rallying point for ministers of education in at least ten 
kfrican countries to press for renewed commitments to basic education. 

This confluence of factors created substantial pressures to provide services to a large 
number of countries, as will be detailed in h e  sections to follow. 

- 
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11. ACTIVITIES AND ACHIEVEMENTS 

During the ,five years of ABEL I, the project met all project objectives and deliverables and 
- fulfilled all project amendments and delivery orders as summarized in the USAID Scope of Work 

of October 1. 1989 as referenced in Appendix A. In some cases, ABEL I expanded upon certain 
requirements to accommodate changing country demands and conditions, still within the scape 
of the contract. The following section provides an overview of main activities, describes some 
of the most significant achievements, and, where possible, indicates their effect. The work listed 
below was supported by virtually all members of the ABEL consortium. 

- 

A. OVERVIEW OF ACTIVITIES 

From October, 1989 through September 1994, ABEL I served directly 21 countries and, 
including conferences, was active in 23 countries, in addition !o providing information 
for at least 50 other countries through its dissemination S ~ ~ V ~ C C S .  Exhibit 2, with the 
exception of Croatia, shows their geographic distribution. Twelve of the 21 countries are 
in Africa, just under 60% of the groups served. As a rough estimate, approximately 10 
mil!ion school-age children were directly aifected by ABEL I activities. 

In keeping with the programmatic requirements of the project, ABEL I tracked 
expenditures for all project areas according to broad categories. Exhibit 3 graphically 
indicates the manner in which $ 14.2 million of total committed expenditures (of the 
contract ceiling of $ 14.65 miiiion) were expended. As noted, just under 66% was 
committed to Technical Assistance and Design--largely in support of Mission activities, 
approximately 19% to administration, just under 5% to dissemination activities, 6.0% to 
research, and 3.7% to all forms of short-term training such as conferences, workshops 
an seminars. 

As noted in the ABEL Activities Matrix, Exhibit 4, ABEL activities, particularly under 
the general category of Technical Assistance and Design to USAlD Missions and 
Governments, involved an entire range of more detailed activities. These included: 
capacity building, research and analysis, evaluation, curriculum development, teacher 
training, teaching materials, m0nitorin.g and evaluation, Education Management 
Information System, literatim reviews, policy modeling, staff development, education 
infrastructure, WID activities, study tours, conferences and workshops, and publications 
and dissemination. These activities involved over 221 consultants as well as 
approximately 33 permanent consortium staff members. In total, over 1,230 person- 
months of effort were expended. 

- 
ABEL I Final Report 

4 



EXHIBIT 2 

COU1L'TRIES WITH ABEL I ACTIVITIES 



EXHIBIT 3 

PROJECT ABEL: SU;MMARY OF EXPENDITURES 

I PROJECTABEL I 1 SUMMARY of EXPENDITURES 1 



Exhibit 3 (continued) 

SUMMARY OF EXPENDITURES 

ACTIVITY 

ADMINISTRATION $2,671,231 
DISSEMINATION $788,731 
RESEARCH $845,821 
T.A. & DESIGN $9,327,043 
TRAININGIWORKSHOPS $521,770 

TOTAL 



ABEL ACTIVITIES &MATRIX 



11. Activities and Achievements 

To support this effort. ABEL I received funds from three main sources, core funds from 
USAID/S&T/ED of $4.6 million constituting 32% of revenue, Mission buy-ins of $8 .6  
million constituting 60% of revenues, and $ 1.1 million from the USAID WID office 
7.5 % of revenue. As noted in Exhibit 5, 13 countries, of which 8 are in Africa, had 
buy-ins to ABEL I in varying levels. 

Details on the specifics of these buy-in projects can be found in Section IV. 

B. TECHNICAL AND MANAGERIAL SUPPORT FOR GOVERNMENTS AND 
MISSIONS 

ABEL 1's major activities in this category involved support to the 13 buy-in countries, 
213rds of which were in Africa. Three countries in Africa--Mali, South Africa, and 
Malawi-took 75% of all buy-in ceiling available. Hence, a majority of ABEL I attention 
in support of buy-ins was towards these countries. Additiomily, and critical to new 
activities, ABEL I provided Sector Assessments or critical design assistance in five 
countries--Malawi, Ethiopia, Paraguay, Uganda, and Ghana. These assessments were all 
completed on, or ahead of schedule in each of the countries. All of these assessments led 
to subsequent education projects. Section I1 provides additional detail on this. 

Additionally, as will be highlighted later, ABEL I served as the primary vehicle for the 
USAID WID office to introduce WID issues into as many designs as possible. In two 
of the three major buy-in countries, WID w s  a central consideration. In 14 other 
countries and design efforts, ABEL I supplied WID technical assistance helped frame new 
approaches. 

A brief synopsis of the largest accomplishments includes: 

1. MALI 

ABEL I technical assistance for four years involving thm long term personnel 
and 65 c o n s u l ~ t s  as well as 12 local personnel provided essential support to the 
Basic Education Expansion Project (BEEP) in that country. ABEL I allowed the 
Mission to begin its project within thm months of USAID commitment, and by 
providing monitoring and evaluation, EMIS, and administrative reform services, 
completed over 26 c o n  project objectives. 

The Mali effort created breakthroughs in a sustainable monitoring and evaluation 
capacity in Francophone Africa (the fmt comprehensive testing in two grades in 
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11. Activities and Achievements 

recent history), provided a new level of technical capacity in EMIS (custom 
software) and state of the an policy support approaches (as will be described 
shortly), as well as the first support to extensive regionalization. Additionally, it 
provided critical logistical support to a massive teacher training effort, school 
reconstruction, and an effective regional WID program. ABEL I staff trained 
over 600 personnel in at least 26 separare workshops or sessions. A major 
HBCU. Clark Atlanta University perfomed a substantial part of the management 
training. 

In part as a result of the ABEL 1 effort through an exchange of findings, countries 
such as Guinea, Burkina Faso, Senegal, Ghana, and Niger have access to new 
testing techniques. 

SOUTH AFRICA 

In South Africa, ABEL I long-term staff, initially three and then five by the end 
of ABEL I, along with 32 consultants was the USAID Mission's major vehicle for 
assistance to over 70 Non-governmental Organizations (NGOs) supported under 
the Missions two large basic education projects--ESAT and SABER. ABEL I 
provided, on average 32-37 conferences, workshops, seminars, or training 
opportunities each year for three years. It provided essential institutional 
development training, short-term consulting, and networking among NGOs, who 
were so fragmented under the apartheid structure. In addition to supporting ehort- 
term training for 580 persons per year, the ABEL 1 office also served as a 
"neutral " venue for sociological studies in South Africa. 

The ABEL I experience in Soutb Africa, particularly as NGOs prepared for the 
transition to post-apartheid, was sought after by Namibia, Swaziland, Malawi, and 
Lesotho. 

As is noted later in specific sections, the South African work on Policy Analysis 
and Dialog, conducted jointly with South African cotmterparts, was a 
breakthrough type of assistance--changing as it did, the factual basis for very 
heated, racial and politically partisan debate. ABEL I con funds, because of the 
much broader applicability of this work, were used both in South Africa and as 
well Ethiopia. 
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11. Activities and Achievements 

ABEL I was instrumental. as a project vehicle, in creating the underpimings f x  
Malawi's Girls Attainment of Basic Education and Literacy (GABLE I and 11) 
projects. Beginning in 1990 with the underlying studies, ABEL I framed the core 
questions, the nature of the short-term assistance, and underpinned the 
development of GABLE 11. The assistawe used a new technique of long-duration, 
short-term consultants by which the same consultant would nturn each year, 
usuaily several times, for a period of three years. ABEL 1's primary assistance 
was in integrated planning to include more girls in the educational system, 
adjusting the Malawian curriculum to become sensitive to gender issues (a 
comparative first in southern Africa)--as well as training to accomplish that, and 
assorted technical studies. 

Malawi will be one of the first African new educational projects to make direct 
use of the ABEL I developed Bangladesh Rural Advancement Committee (BRAC) 
case study and approach. 

4. OTHER MISSIONS, USAID WASHINGTON AND GOVERNMENTS 

ABEL I assistance to the other 18 Missions and Governments consumed 25% of 
all Technical Assistance and Design efforts performed. The majority of activities 
concentrated on short-duration (three-months-to-one-year efforts). Several of the 
breakthrough efforts are highlighted below. 

Additionally, ABEL I served as a primary basic education resource to 
USAIDIWashington S&T/Education, the USAID WID office, the USAID Africa 
Regional Bureau, and to a lesser extent, the USAIDILatin American and 
Caribbean Bureau. An estimate is that approximately 15% of administrative time 
was spent supporting central efforts 

C. DISSEMINATION PRODUCTS 

Under ABEL I, and despite the very low level of staffing specifically for dissemination 
and training, dissemination was an essential part of virtually every phase of the project. 
In total, ABEL I spent approximately 5.6 96 of its funds and about $ 750,000 on 
dissemination activities. As noted on Exhibit 6, the dissemination approach involved a 
variety of items. Appendix B contains the complete publication list for ABEL I. 
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E.WIBIT 6 

. U E L  PRODUCTS 

Number of 
Issued Items 

Total Number 
Disseminated 

Published 
Language 

I 1. The FORUM lor Advmchg 
Basic Education and Literrcy 

12 ( 3  vols.) English 

( 2. Information Bulletin S e r i ~  English I 
1 3. Country Repom: 9 !  TOTAL I 

English I 
I Bolivia 2 I So 1 Spanish 1 
I Botswana 1 100 I English I 
I Chile 

I 20 I English I I Croatia 

2 1 25 I English I 
3 I so / English I I Ethiopia 

I Ghana 

1 1 25 I English 1 
I Malawi 

I Mali 

I Namibia 

South Africa 

1 25 
1 100 

1 3 
1 200 

18 500 

1 23 I Swaziland 

English 
Spanish 

English 
Spanish 

English 

English 



Exhibit 6 (continued) 

CATEGORY (continued) Number o f  
Issues1 Itcms 

Total Number 
Disseminated 

Published 
Language 

Thailand 1 1  1 50 English 

English Uganda 12 1 70 

English Venezuela I 1  I 25 

Yemen English 
Arabic 

42 TOTAL 

Partnership in Basic Education ( I English 

Empowering the Education I I English 

English The Lesser Child 

EPICS Workshop for Mali I 1 French 

USCEFA Conference on 
Education for All 

English 

US AID: A Partner in 
Improving Basic Education 

English 

- - - -- - 

A Low-Cost Data-Logger for 
The Third World-Zimbabwe 

English 

Girls* Education: Benefits and 
Constraints ( 1 4 mins.) 

English 

English 
French 

Girls* Education: Bcmfi~ Md 
Constraints (EPICS t m h g  
workshop-EFA) (2 h o w )  

EweigPcmcnt F o ~ t r l  au 
Mali 

French 

Ennlish 



Exhibit 6 (continued) 

/ CATEGORY (continued) Number of 
Issued Items 

Total Number 
Disseminated 

Published 
Language 

I 
- -  

5. Technological Innovations for 
Basic Education: 

I 1  TOTAL 

Ethiopia Financial Simulation English 
and policy Dialogue (computer 
model for educational planning) 

English Rcport on Selected IBM 
Education Projects and. 
Courseware for ABEL 

South Africa Policy h4odel 
(computer model for education 
systems policy plannina) 

English 

South Mica  Teacher Supply 
and Utilization Model 
(computer model to predict 
budgetary implications of 
changes in teacher training) 

English 

South AErica Governance 
Option Model (computer model 
to look at budgetary 
implications for ducation that 
result fiom changes in 
governance) 

English 

EPICS: Educatiod Policy 
Simulation Module 

English 
French 

English 

I 

3 TOTAL I 6. Educrrlomd Databasat 

SHARE-System to Help Access 
- 

English 

I Reports of Effkctive Education 
English I InMagic Educatiod DItrbut 
English 



Zxhibit 6 (continued) 

I CITEGORY (continued) Number o f  
Issues/ Items I I 

- ~- 

Total Number Published 
Disseminated Languages 

I I 
- -  - 

1 7 Research Report Series: 1 20 TOTAL 

The Economic and Social 
Impact of Girls' Primary 
Education in Developing 
Countries (WID) 

3,000 (books) English 
300 (Exec. Sum.) English 
100 (Exec. Sum.) Spanish 
100 (Exec . Sum.) French 
100 (Exec. Sm.) Arabic 

Educating Girls: Strategies to 
Increase Access, Persistence, 
and Achievement (WID) 

3,SOO (books) English 
2,000 (books) French 
300 (Exec. Sum.) English 
lOO(Exec.Surn.) French 

Testing to Le am... Learning to 
Test: A Policymaker's Guide 
to Better Educational Testing 
(Executive Summary) 

Schooling and Labor Force 
Participation-Presentation 
(WID) 

Education's Impact on Girls: 
Five Generations of an Indian 
Family (WID) . 

Primary Education for All: 
Learning fiom the BRAC 
Experience, A Case Study 
W D )  

Reaching Peripheral Groups: 
Community, tangurge and 
T e a c h  in tbe Context of 

English 
French 

English 

English 

4,000 (boob) 
4,000 (Exec. Sum.) 
200 

I Development I I I 

English 

French 

1 500 English 



Exhibit 6 (continued) 

I CATEGORY (continued) 

,-\fric;in Academy of Sciences 
(.L-\S): 
o A Study on the Role of 

Religious Institutions on 
I 

Female Education in 
Kenya 

o Developing a Teacher 
Education Activity 
While Researching 
Students' 
Understanding of 
Acquired Inheritance 

o Attitudes of Women and 
Girls Towards Math and 
Science in Classroom 

Expanding Opportunities for 
Yemeni Women: Exploring the 
Provision of Basic Literacy 
Through the Yemeni Women's 
Union (WID) 

Educational Policies 
Workshops 

Creating Capacity for 
Educational Progress: 
Empowering the Educhon 
Manager 

Lessons Learned in Besic 
Education in the Developing 
World 

Number of 
Issues/ Items 

3 TOTAL 

1 

3 TOTAL 

Total Number 
Disseminated 

Published 
Language 

English 

English 

English 

Arabic 

English 

English 

English 



11. Activities and Achievements 

1. FORUM 

The FORUM for Advancing Basic Educa!icii and Literacy, pubMw! by HIID, 
with ABEL project guidance, was published quarterly for three years. Appendix 
C shows a sample of a recent issue. This publication received the broadest 
distribution of any ABEL document, with a mailing list of 4,500 and over 45,000 
copies distributed. The topics are designed to be timely, comprehensive, and easy 
to read. Issues focus entirely on one topic such as sustainable development, 
democracy and education, or access problems. Demand for copies of the 
document, only in English, routinely exceeded available stocks. Peace Corps 
requested 500 copies of an issue on Environmental Education, for example. 

2. Information Bulletin Series 

This series of two-to-five page synopses of key educational matters, included 43 
separate items, distributed to almost the same mailing list as the FORUM. In total 
60,OOG copies have been disseminated. As of issue 27, the description of a 
"Classroom in a Suitcase: An Indian Experience", the Series was reformatted and 
made very current with particularly WID issues. Of the 17 issues since 1992, half 
have dealt with WID issues. 

3. Country Reports 

Country Reports were designed to serve as both documentation of and a basis for 
further work by country. Many reports deal with specific Mission-based buy-in 
deliverables. Several reports, however, have created considerable demand--key 
among them the Bangladesh Case study of BRAC entitled "Learning from the 
BRAC Experience: A Case Study." This joint effort of UNICEF, Rockefeller 
Foundation, and USAID was not only cost effective but appears to k a sought 
after document. Distributed initially in 3,500 copies, the BRAC-style approach 
is being considered for implementation in Malawi, Mali, Ghana, Guateniala, and 
Southeast Asia. 

The second often-requested study is the Nicaragua Schooling , Repetition, and 
Dropout: Results of a National Study done by RTI. The study had a significant 
effect on the BASE project design. The technique used, the involvement with 
local contractors, and the subsequent presentation using computer graphics all 
generated substantial interest. 
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11. Activities and Achievements 

4. Audio Visual Materials 

ABEL I created, funded, or supported 10 AV-type titles for use by ABEL I 
consultants, stakeholders or USAID. Of all 10 titles, involving 42 tapes, the most 
widely viewed have been the "Girls' Education: Benefits and Constraints, " 
prepared by CAI1 on behalf ABEL I, for the Education for All (EFA) conference 
in Thailand, March 1990. The second most widely viewed has been the "USAID: 
A Partner in Improving Basic Education", also prepared by ABEL I for the March 
1990 EFA conference. 

On average, the Dissemination Office received these requests daily for ABEL I 
material--over 700 requests in the last three years. 

D. EDUCATIONAL PLANNING MODELS 

Under AREL I, five models were directly developed, and another model in Chile 
supported. These models served as direct support in Policy Dialog activities in a variety 
of countries. The models included: 

1. EPICS: Educational Policy Simulation Module. This model, designed 
originally under BRIDGES as a board game with a computer program to simulate 
a 25-year investment horizon for a Ministry of Education, was demonstrated to 
policy makers of at least 25 countries including Mali, Malawi, South Africa, 
Ghana, Bolivia, Chile, Honduras, ir. Jamaica for leaders from 10 island nations, 
and in Honduras for leaders from eight countries. This model prompted the 
development of a Chile specific model called DESAFIO, subsequently used in 
Bolivia, and in Mexico under the auspices of UNESCO and called "Una Nueva 
Generacibn. " 

In order to encourage its success, ABEL I provided funds to complete the model 
package, done in prototype under BRIDGES, and then to modify it for at least 
five scenarios including, Sub-Sahara Africa, island nations in the Caribbean, 
central arnerica, anglo-phone African countries, and modification for a 
predominantly Islamic country. Subsequent versions highlighted even further 
many of the issues most important to WID efforts. Use of the EPICS module has 
affected thinking about the education of millions of children in the 25 countries. 
Portions of the model are available in Englist French, and Spanish. 
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7 . The South African Education System Family of Models. ABEL I funded the 
development of three core models for assistance in Policy Dialog efforts. This 
work, conducted predominantly by RTI. and later with the :ollaboration and 
leadership of the Educati.on Foundation, produced models that included: 

a. APEX. A compre!hensive educational inputs, process. and limited outputs 
and financial model which can simulate the effect of various policy 
alternatives f ~ r  South Africa. It begins with the demographic condition 
and growth of each ethhic group. It models the effect in different ethnic 
sectors of chaige:d educ ational inputs, and the expectation on educational 
system outputs over a ten- or multi-year period. The model was used and 
explained in over 52 g;uherings in South Africa, to all members of the 
political spectrum in prc- and post-apartheid South Africa. 

The policy-based work has subsequently been supported by the World 
Bank, and versions of the model can now be found in Swaziland, Namibia, 
Ethiopia, Bolivia, Chile, and Malawi. Appendix D contains a sample 
input and output from this model. 

b. Teacher Supply and Utilization Model. This model predicts the budgetary 
implications and supply and demand consequences of changes in teacher 
training organization and practices, salaries, school subsidies, and other 
teacher supply policies in post-apartheid South Africa. 

c. Governance Options Model. This model describes the financial 
implications for education of changes in the educational governance 
structure including-centralization. decentralization. selected cost sharing 
(of certain components), and various staffmg alternatives. The model has 
been used in various sessions to estimate with much greater accuracy the 
trade-offs in financial support that comes from greater provincial 
autonomy. 

The combination of these models have affected educational policies for 
over 4.0 million children. 

3. Ethiopia Financial Simulation and Policy Dialog. A spreadsheet- based model 
that project enrollments, transition rates, and graduate rates by region throughout 
the country. It provides information disaggrcgated by gender (thus providing an 
information base for gender sensitive USAID project intervention). The model 
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follows with the resource requirements of enrollment projections including 
numbers of teachers, salaries, benefits, instructional supplies, furniture, and 
schools required to the regional level. Use of this model has affected educational 
planning for over 5 million children. 

4. DESAFIO. A model, whose name means development, was adapted from EPICS 
by a Chilean consultant associated with CIDE, which ABEL did not financially 
support, but subsequently made use of its features in other work. The model 
includes specific demographic, mapping, and detailed educational statistics in a 
very user frienaiy format. The model was subsequently used by CIDE in Chile 
and Bolivia, with NGO groups, public officials, and school directors (in effect 
second level educational officials) to illustrate the linkages between certain types 
of investments and educational outcomes. The model is entirely in Spanish. 

These models, and the settings in which they are used, have become a basis for further 
developments in other projects starting up throughout Africa and Latin America. The 
active use of models will become a much more essential part of any education design. 

E. DATA BASES 

Under ABEL I, three informational and two operational databases were either developed 
or enhiiced during its five years. Each database served a slightly different audience, but 
each is accessible electronically, and two of the three are completely portable. The 
databases are: 

1. SHARE -- Systems to Help Access Reports of Effective Education. Originally 
designed under project BRIDGES, SHARE provided in 1990, approximately 570 
abstracts of research studies, project summaries, articles, and special reports in 
six basic areas of educational inquiry. Appendix E shows its base organization. 
In the interest of increasing the currency, quality, and breadth of the data, ABEL 
I invested in bringing the collection size up to nearly 1,000 abstracts. These 
abstracts wen reformatted and consolidated on three diskettes, all accessible from 
a modest IBM PC, arid are in English. These diskettes were distributed at all 
major conferences, workshops, and during consulting visits. An estimated 500 
copies wen given out or copied over the five y e m  of ABEL I--including a 
considerable number to 100 UNICEF Education Officers. In the final year of 
ABEL I, considerable attention was given to making a SHARE-style resource, 
upgraded to new technology, accessible to even more countries. 
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SARA Library -- System for Advancing Research in Girls Education. This 
database, begun at CAI1 in 1992, is designed to catalog over 1,000 items related 
to girl's and womens' education throughout the world. Designed to interface 
primarily with ERIC in the U.S.. and to link electronicelly to other INTERNET 
based services as they develop (including USAID's R&RS collection), the 
collection had reached just under 700 documents, visuals, and video media by 
September 1994. The core database is operated in In-Magic, and can interface 
with the third ABEL database noted below. 

Of importance, some of the material listed is considered "fugitive literature" from 
countries where WID is not widely known. supported, or understood. As of the 
end of ABEL I, approximately 150 inquiries had been made to the SARA Library 
collection. 

3. ABEL IN-MAGIC ARCHIVE Database. As a result of the research, pilot 
project, and training functions assigned to ABEL, beginning in 1990, a separate, 
high capacity archival database was developed to track all publications, reference 
materials, assets of the ABEL archives, and other relevant information. 
Developed in In-Magic, the database is accessible via dial-in modem, or, as of the 
end of the project, via INTERNET. Using standard bibliographic codes, all major 
documents produced or recorded under ABEL were accessible through the 
database. 

4. ABEL I, Operational Databases. To maintain track of products from a project 
as complex as ABEL I, two separate databases, using Paradox, were developed 
for project purposes. The databases include: 

a. A consultants deliverables database. This database records the 357 
products produced, both f m l  and intermediate, since 1989 by consultants 
under ABEL I. The database reports by activity number, country, 
subcontractor or contractor, task number, consultant name, and title of 
deliverable, plus dates. Appendix F contains printouts from the database. 

b. A consultant database. This database notes the specifics on 221 
consultants employed by ABEL I, including country worked, period of 
performance, and various contact information. 
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F. POLICY DIALOG SUPPORT 

All of the above products, specifically :he models, and to a lesser extent the databases, 
had an effect on the advent of Policy Dialog, which rapidly expanded as an effort under 
ABEL I. Led most frequently by RTI, Policy Dialog became an increasingly important 
component of the largest ABEL I projects, and led to a number of "state of the art" in 
education activities. 

Under ABEL I the key elements of Policy Dialog, were identified and categorized. These 
included, namely: 

Identification of the critical and most "cared-about" issues. 
Development of a factual basis for considering each of the issues. 
Determination of those stakeholders most concerned with the issues--and creation 
of a means of involvement for them. 
Creation of appropriate models. 
Establishment of a setting for dialog. 
Empowering local groups to support the dialog and its tools. 
Support to the process on an on-going basis. 

One key example of new approaches is the presentation work done for Mali as part of 
EMIS. Exhibit 7, shows an attractive, timely and easy-to-read presentation of the State 
of Education in Mali, 1994. This brochure and supporting documents, in both 
storyboard, flipchart, and video format have served as the basis for an "awakening" in 
Mali government circles about the state of education. 

As a result of this work, not only South Africa, but Swaziland, Namibia, Ethiopia, 
Lesotho, Nicaragua, Bolivia, Chile, and Guatemala have either started an effort or 
evidenced interest in making use of a Policy Dialog prmess. hIID has also recently 
started similar work, under ABEL I in Paraguay. It is expected that ABEL I1 will 
substantially expand this work. 

G. RESEARCH REPORT SERIES AND WOMEN IN DEVELOPMENT (WID) 

The Research Report Series served as a major vehicle to introduce the key concepts of 
Women in Development, and to assist other ABEL I activities in the design and 
implementation phase. The key documents that wen part of that effort are described 
below. Most WID activities leveraged existing funding from many sources. Many of 
these efforts were led by CAI1 on behalf of ABEL I. Exhibit 7, highlights this section. 
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1. The Economic and Social Impact of Girls' Primary Education in Developing 
Countries. Within the first year of ABEL I, 3,000 copies in English, Spanish and 
Arabic were produced and distributed. This was one of the key documents for 
introducing WID under ABEL I. Countries such as Mali and Malawi requested 
additional copies to use with their WID program, and the Executive Summary in 
French appeared in Malian classrooms. The document noted the substantial 
economic, health, nutritional, and mortality gains to educating girls. It was one 
of the fust ABEL documents to note the comparative advantage of reducing 
gendsr disparity. 

2. Educating Girls: Strategies to Increase Access, Persistence, and Achievement. 
Distributed in English and French (3,500 and 2,000 copies respectively) this 
document was released in 1991. Based on an extensive, practically oriented 
assessment of current practices, the documen; describes major conditions on the 
supply and demand side that need to be addressed to change girls' participation 
in education. 

3. Primary Education for All: Learning from the BRAC Experience, A C a ~ c  
Study. Although already described under the Country Reports area, this book 
and its Executive Summary provide a solid basis for planning increased enrollment 
of girls in basic eduction. Four thousand copies of the English version and 200 
copies of the French version were distributed. B M C  schools enroll over 75% 
girls in a country where participation is usually below 50%. Developed under 
AED leadership and joint funding, this document has proven popular and 
informative. 

4. Other Research 

Thz other documents cited in Exhibit 6 have been out for less time than the others 
noted. We expect that the African Academy of Sciences (AAS) studies of Girls 
and Women in Africa will become increasingly popular. 

Additionally, T a h g  to Learn.. .Learning to Test, the Executive Summary 
which was distributed in English and French (4,000 and 1,000 copies 
respectively), has received considerable attention in newly democratizing countries 
such as South Africa, Namibia, Mali, and Ethiopia. 

All of these efforts received substantial USAID WID Office financial and administrative 
support plus matching assistance from the ABEL I core funds. Additionally, the work 
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involved in Educating Girls had direct bearing on the design of at least two pilot projects 
undertaken under ABEL I, namely the Ghanian Equity Project, and the Malawi 
curriculum development effort with the MIE. 

H. CONFERENCES, WORKSHOPS, AND TRAINING 

ABEL I has supported, provided substantive items, or hosted a number of formal 
conferences from its core monies. In addition, it has hosted and supported a variety of 
in-country activities, typically as part of Mission specific work. 

Major core funded conferences or workshops for which approximately $ .5 million has . 
been spent included: 

1. The Education for All Conference, Jomtien, Thailand--1990. 
ABEL I created three videotapes for this conference, three major presentations, 
was featured in relation to educational management, girls in development, and as 
USAID representativss at three working sessions. Approximately 1500 people 
from 85 countries attended this conference. ABEL I also supported the pre-EFA 
conference in Boston in November 1989. 

2. Lessons Leaned in Basic Education in the Developing World, 
USAID/R&D/ED, Washington D.C.--1990. 
ABEL I supported the conference, prepared three presentations, and published the 
results in monograph form. Approximately 120 persons attended this conference. 

3. West African Conference on Lessons Learned in Basic Education, Lome, 
Togo, 1990. 
Attended by 11 countries, and over 70 people, all major USAID basic education 
projects demonstrated their products, techniques, and approaches. Training 
sessions, workshops, and informal seminars were a part of the thm-day effort. 
As a result of this conference, South Africa began the Policy Dialog process, and 
Mali used the results to revise parts of the BEEP design. 

4. Education RoUcies, EPICS, and Educational Planning, Tegucigalpa, 
Hondurm, 1992. 
Led by HIID, this conference of 45 Central and Latin American educational 
leaders, demonstrated recent advances in educational planning, the EPICS and 
DESAFIO models, and shared recent research results--some from BRIDGES. 
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Participants included CIDE, and the REDUC network representatives from South 
America. Appendix G shows some of the links based on the ABEL I Evaluation. 

5. Education Policies Workshop, co-hosted with the Ministry of Education, 
Jamaica, Kingston, Jamaica, 1993. 
ABEL I hosted 50 participants from 10 countries for three days of workshops 
following another international conference. Using training modules, special 
presentations, and demonstrating Policy Dialog models, an extensive program was 
conducted for senior level personnel from the Caribbean. 

6. Other Regional Workshops 
Led by CIDE from Chile, as part of its Popular Education and Elaboration of 
Educat iod Materials task order, there have been six major workshops (two 
national, and four stakeholder specific) in Bolivia in 1994, involving local 
stakeholders involved in Bolivian education reform. These have generated sub- 
workshops to be conducted at the next lowest level. Appendix G describes 
several ways in which linkages have occurred. 

Other workshops have been conducted in Croatia for Bosnian refugee teachers as 
part of a WID funded effort in 1994, and several special-efforts sessions were 
conducted featuring EPICS for a variety of senior officials. Approximately 26 
Policy Dialog workshops have been held in South Africa in three years, 
approximately 1/3 of which have been core funded. 

Additionally, buy-in funded training, aimed at 1) institution building, and 2) short- 
term skills development has been very extensive, particularly in Mali (involving 
over 250 people), South Africa (involving an average of 580 persons per year), 
and to a lesser extent in Malawi where it is focussed on a few key individuals. 
This is detailed in Section IV. 

It should be noted that 3.7% of ABEL I expenditures for training likely understates the 
actual training amount--which is probably closer to 15 !% . Much buy-in training is an 
inherent part of Long-Term technical assistance, and virtually every major modeling tool 
or Policy Dialog effort involves training in core concepts as a part of the presentation. 

I. SYNERGIES 

A very specific objective of ABEL I management was to develop synergies within the 
ABEL I project, across USAID Projects, and with local groups directly assisting 
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Missions. ABEL I project synergies were largely accomplished through communication 
and sharing of products. Synergies across projects, as illustrated in Exhibit 8, have been 
substantial. As noted in the exhibit, ABEL I specifically brought to bear tools and 
experiences from IEES, BRIDGES, and EHRTS in order to maximize USAID's 
investment in useful products from these projects. As noted, usually with some revision, 
major tools such as the Sector Assessment approach and EMIS Indicators were brought 
over from IEES. EPICS, SHARE, Training Modules, and some of the Research Series 
was brought over from BRIDGES. The EHRTS project, funded by the Latin American 
and Caribbean Regional Bureau, shares with ABEL I the Investment in Education 
Presentation approach. Increasingly in 1993 and 1994, ABEL I and the Improving 
Educational Quality (IEQ) Project shared conferences and project sites. 

ABEL I attempted to actualize the synergies noted by the briefing of major design teams, 
access to the ABEL I archives, 650 volumes strong, and by shared experience. 

The Dissemination and Training Staff of ABEL I devoted substantial time to briefmg 
design teams (1-2 days of briefmg depending upon the Mission), and substantial time to 
briefmg individual consultants. Extra resources were routinely allocated to provide 
comprehensive, thorough, and up-to-date materials on each country (sometimes extending 
to 500 pages of material plus electronic indices). Materials were collected from a variety 
of information sources and from a variety of USAID or other donor projects. All of 
these efforts were aimed at increasing synergies among development professionals. 

Additionally, ABEL I employed at least seven local groups as part of its project efforts. 
These groups included CIDE of Chile, CPES of Paraguay, African Academy of Sciences 
( A M )  in ~ e n ~ a ,  Deloitte Pirn Golby of South Africa, the Social Research Institute of 
Thailand, the University of Louvain, Belgium, and the IIEP of Paris, France. Each of 
these groups provided specialty expertise, and in turn gained from affiliation with ABEL 
I. 

J. SUMMARY 

ABEL I has been widely acknowledged as having been a fast-response, thorough, and 
high-quality central project. In some cases, Missions felt that there were considerable 
synergies from having a continuous project focussed just on Basic Education. These were 
goals from the very start of the Project. Additionally, major programmatic breakthroughs 
were made in Policy Dialog and modeling, introduction of Women in Development in 
major new projects, new dissemination techniques involving publications like the 
FORUM, and new techniques to involve local groups. 
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11. Activities and Achievements 

The following sections describe what we have learned in the process of doing the project, 
and provide additional details on outputs and activities. 
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This section describes the various Lessons Learned from the five years of operation of ABEL 
I. In some cases these lessons were discovered from actual operating experience in over 21 
countries. In other cases, they arose from the applied research conducted early in the project. 
In a few instances, the Lessons Learned came from pilot efforts conducted by project staff. 
Below in six broad categories, we describe our most compelling Lessons. 

A. POLICY DIALOG 

ABEL I saw an increase in, attention to, and awareness of, the importance of informed . 
policy discussions as an essential part of successful interventions. Many of these policy 
dialog efforts involved computer-assisted simulation, plus a very widespread use of 
information workshops and training sessions. A recurring theme of such policy work has 
been the devzlopment of "common themes," areas of agreement, and joint understanding 
of the facts that all sides of an issue share in common. Building upon some pioneering 
work led by RTI in the ABEL consortium, more specific conclusions are: 

1. Demand for data and analysis, part of the policy dialog effort, will be highest 
in "strongly democratizing societies" where public accountability is increasing, 
and in exportloriented, technologically oriented societies where information 
is critical to effective economic functioning [mosb often seen in parts of Asial. 
ABEL found this to be the democratizing pattern in South Africa where the 
demand for educational and social information increased dramatically between 
1990 and 1994, and in Nicaragua and Paraguay during 1993/94. More 
demcratically fragile countries such as Mali, Malawl, and even Ghana had less 
demand. IL ill cases, the demand for information surrounded "hot" topics--things 
about which a number of people cared passionately. 

2. Policy dialog requires that there be a concem about mqjor public issues; that 
there be a space for such concem to be expmwd-in the media, in public 
debates, or in public foaina; and that there be avaibbk information that is 
peFsurrsSvely presented. These prc-conditions for policy dialog need to be 
evaluated by projects such as ABEL to ensure that recent techniques can be used. 
Again, the most obvious example for ABEL was in South Africa, but similar 
axperiences were found in Nicaragua, and Paraguay. 

3. An enective, initial introduction of new educational information can create a 
"ratcheting effect" in which interest groups w i t h  a country be* to compete 
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for better information--or begin to demand better information, more 
frequently. This creates a situation of "information disequilibria" which itself 
reinforms a debate. A solid information infrastructure typically needs to be 
developed to support this increasing demand for information from various groups. 
ABEL was able to both increase the flow of information and increase the 
infrastructure in South Africa, Namibia, Egypt, Malawi, to a small extent in Mali, 
and Chile. 

4. Policy didog activities conducted under ABEL indicated that in rapidly 
"democraticizing" societies it is more critical than ever to bring together a 
much more diverse group of people around educational issues. The 
educational issues must be considered "hot" to create the appropriate level of 
interest. ABEL found that the major education issues must be, and now can be, 
dealt with by government, business, community, and NGO groups. Education has 
become so critical to the economic well being of a nation that all interested parties 
need to be informed, and need to be part of the solution. Effective approaches 
to this have been tried under ABEL I in South Africa, Nicaragua, Paraguay, to 
some extent in Namibia, Malawi, and Chile. 

B. WOMEN IN DEVELOPMENT 

During the life of ABEL I, Women in Development (WID) has become one of the most 
important themes of USAID activity, a d  one of the most enduring aspects of any 
sustainable development in ABEL countries. The experience of ABEL I has confiicd 
a now broadly held assumption that. .."investment in education for girls increases the 
economic and social returns to development investments in all other sectors. " Many of 
the fdings  cited come from African experience, which accounts for just over half (1 1) 
of the 21 countries served, and from the Middle East, constituting just under one-seventh 
of ABEL countries. More specifically these lessons include: 

1. The following relationships between various sa- and m a t e d  or girls 
education have been documented by CAI1 and otbcm connected with ABEL: 

a. Health and Nutrition: An added year of schooling for a mother results in 
5-10 percent decrease in mortality among her children; educated women 
seek health care for sick children earlier and more often than illiterate 
women. Educated wcmen are capable of reading and interpreting basic 
health instructions. Educated women have lower rates of sexually 
transmitted disease and HIV infection. 
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b. Population and Family Planning: Worldwide in less developed 
countries, a mother with no schooling will have on average seven 
children, while a mother who completes the primary education cycle 
will have an average of five children; higher female enrollment in 
secondary school correlates positively with reduced birth rates, and 
educated girls, on average, have lower rates of teen pregnancy and 
postpone marriage longer than uneducated girls. 

c. Economy: In virtually every country, educated girls have a higher 
income potential than those with no schooling [see ABEL1s "Schooling 
and Labor Force Participation"]. Maternal income has a greater 
beneficial effect on children than paternal income in many countries. 
Households headed by educated women have a higher income than 
households headed by uneducated women. In selected countries, the 
agricultural productivity gain due to education is greater for women than 
for men. And, of recent, in some African countries, it was found that 
countries with a minimal gender gap between men and womens' education 
had uniformly higher per capita GNP than countries with higher levels of 
overall education but greater gender disparity. 

d. Education across Generations: Educated mothers are more likely to 
send both girls and boys to school and to keep them in school longer. 
In all countries studied by ABEL, a mother's education has a greater 
impact on children's schooling than a fatber's education. Womens' 
literacy contributes dramatically to efforts to improve general basic 
education. 

e. Sustainability: Educated girls and women are more likely to 
understand and p,utidpate in other development initiative! such as 
environmental awareness, hygiene, sanitation and agricultural 
improvements than uneducated girls and women or men. 

2. As an h e  in girbt education, five yeam ago the most important concern was 
acc-s~-that is, the supply of schools at a reasonable distance horn girl's 
homcs. hmmdngly, retention of girls in schools h u  home a bigger 
constraint, partkularly in parta cf southern AMca, such u Malawi. 
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3. Strategies for improving girls' and womens' education must consider both 
demand and supply-side factors. Also, as with most culturally involved and 
specific interventions, a multi-part strategy is critical. The following are strategy 
areas that ABEL has directly experienced: 

a. Political Will: Positive political motivation and public policy measures are 
critical to the success of almost all interventions. Most effective efforts 
involve not just the Ministry of Education, but other government agencies, 
religious groups, community and parent groups, and traditional leaders. 
Frequently, "awareness" campaigns involving social marketing approaches 
have been extremely useful. ABEL experience in Malawi, Mali to a lesser 
extent, and South Africa bear this out. 

b. Physical Barriers: Distance between home aad school at the primary level 
is a much larger enrollment determinant for girls than for boys. As an 
example, with a home-to-school distance of 1.5 'kilometer or more in 
Egypt, boys' enrollment drops by 15 percentage points; girls' enrollment 
drops by almost 30 percentage points. Providing facilities suitable for 
girls, such as latrines, wells, and privacy are important factors in 
increasing girls' enrollment and retention in schools. Parents interviewed 
in the course of the ABEL work consistently rank a girl's safety as a 
primary concern. 

c. Economic Barriers and Consequences: Fees, uniforms, school supplies 
and textbooks which must be purchased by parents, continue to serve as 
a larger barrier to girl's enrollment than for boys. Recently, scholarships 
for girls have been shown to be beneficial in increasing enrollment, for 
example in Guatemala and Bangladesh. 

d. Educational Process: Girls' enrollment is positively affected by the 
perceived quality and relevance of the curriculum, which itself is 
influenced by the availability of textbooks. Teacher attitudes about girls 
are critical to effective education. ABEL studies such as in Botswana and 
Mali indicate that teachers can differ substantially in their expectations 
about girls' educational performance. Female teachers continue to serve 
as usually positive role models, and their increased rccmitment generally 
encoura8es female enrollment. 
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e. Cultural Factors: Almost every facet of education involving WID issues 
has important cultural components. In ABEL's work in Bangladesh, Mali, 
Ghana, Malawi, India, and Egypt, special efforts were needed to carefully 
tailor both public awareness campaigns and specific interventions to 
culturally acceptable forms. ABEL demonstrated again that one simple 
strategy for imprwing education for girl's is seldom rransferrable across 
countries, or in some instances even across regions in various countries 
such as Ethiopia. 

C. IMPLEMENTATION ISSUES 

ABEL I, as with many large, centrally supported USAID basic education projects, 
experienced a variety of implementation related issues. Some of these issues are known 
throughout the development environment. Others have been experienced recently with 
renewed energy. Specifically, these are: 

1. Increasingly, interventions for education have to involve simuitrrneous 
activities on both the demand and supply side of education. This simultaneity 
has been found in connection with WID--that is both available schools and school 
places, plus awareness and acceptance of parents are necessary. It has been found 
in policy dialog efforts in which both the demand for information and the supply 
of information need to increase almost simultaneously. It is also found in 
providing textbooks or curriculum reform. 

Community-level involvement is increasingly importmt rra resources shrtnk, 
and the need for micro=level planning become8 greater. in very few countries 
which ABEL served were national level solutions in education appropriate in each 
region or in each community. Democratizing countries tend to increase local 
autonomy and distinction, not decrease it. Accordingly, solutions need to be more 
sensitive to local requirements, both perceived and actual, in order to be effective. 
Typically, only at the grassmots level is the tnre complexity of educational 
delivery experieaccd. Direct ABEL experience in this was found in Mali, 
Namibia, and Jordan. 

3. Education baa become everyone's business. With shrinking resources and rising 
educational demand throughout the world, education can no longer be primarily 
the responsibility of a single Ministry. As Chile, Namibia, South Africa, 
Swaziland, Paraguay, and Nicaragua have discovered, there are not enough 
resources to educate all who need it. Increasingly, these countries realize that 

ABEL I Final Report 
38 



III, Lessons Learned 

poor education for an entire group limb national development. Hence, donor- 
supported educational interventions like ABEL have had to increase national 
participation. In South Africa this was done through over 52 separate 
presentations of various policy dialog tools in a three year period. In Namibia 
this was done through three different large public sessions. In Nicaragua and 
Paraguay this was done through a broadly representative task force reviewing 
long-term educational development. 

4. Management of project activities has become even more crucial and just as 
difficult to teach. Increasing community involvement, multi-donor cooperation, 
and the need for managing simultaneous inputs have made the management tasks 
of a central project and its field offices even greater. Recent developments in . 
computer-assisted accounting, routine procedures for fielding personnel, and 
certain simplified USAID regulations have helped, but good management remains 
a critical feature often lacking in many of the USAID-assisted countries. 
Frequently, hostcountry counterparts have little experience with understanding the 
intemlatcd nature of project objectives, staffing, timing, benchmarks and cost. 
Many counterparts have little or no experience with budgets or even in estimating 
the cost of implementing something. ABEL made significant experiments with 
dramatically improving management in Mali, Namibia, and Uganda. 

D. TRAINING 

As noted in the text of this report, training in the use of technology has dramatically 
expanded within countries, and within the Agency. Certain aew technologies have 
allowed new approaches that make training either more effective (people learn better), or 
efficient (things cost less for the same amount of training), or easier to deliver (more 
convenient in terms of timing or place or quickness of nspoase). All of these features 
were experienced during the life of ABEL. 

1. The most ef?cctive trrrining that ABEL baa accomplbhed has been in a group 
context. Typically, the most effective training by country is when several people 
in a similar am can attend training in a group together. We have foubd that a 
group environment involving several people from the same country creates a 
'critical massw for dialog, for discussion, and fur creation of new approaches in 
the context of that country. No other type of mining seem to have been nearly 
as effective, or as efficient. The difficulty is that arranging multiple schedules is 
sometimes more difficult than a single schedule and this does create problems. 
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Examples that we experienced directly under ABEL I included area study tours 
for Mali personnel in the WID and MIS areas; the multiple study groups funded 
and supported by ABEL South Africa including two groups looking at non-profit 
organizations, one group reviewing democratic movements, a third looking at new 
techniques for instruction. As a comparison, on several occasions we had single- 
person training for a specific technical area. At times the person was submerged 
within another group, and found it difficult to represent the country's requirements 
in the midst of the training. In other instances, that person left hidher 
positionsoon after the training was accomplished and their experiences, while not 
a loss to the country, were a loss to the agency or ministry from which they 
came. 

Training-oriented simulation tools proved extraordinarily effective in 
conveying concrete alternatives in a training context, increasing the sense of 
reality about the training skills, and in engaging various groups in key isma. 
Perhaps the single most successful training experience was with the EPICS 
program used in six different settings over three years. In the case of EPICS, ' 
oriented specifically towards a game environment, persons were able to 'role 
play* various positions within a ministry, and then make investment decisions 
over a 25-year time frame and see the outcome of each investment decision using 
a modified computer program. While the specific simulation outcomes were 
considered somewhat 9100se," the basic understanding of the relationship between 
a certain kind of investmcnt and the expectations of a certain kind of outcome 
became much clearer to participants. ABEL I specifically funded the modification 
of the EPICS program for a variety of scenarios including the original, oriented 
towards Pakistan, a modified version generated for an island setting and used at 
the Caribbean Training Conference, a third version aimed at a sub-Saharan 
country such as Mali, a fourth variation that could be used in Latin America in 
a place like Chile, and then an actual modification of EPICS which became 
DESAFIO created by a Chilean programmer and using a much more highly 
developed factual database. 

The further use of simulation style training surrounded APEX, the fmt resource 
estimation pro- developed for the new South Africa. APEX contained a series 
of relationships betwen educational outcomes and costs, and educational urputs 
and operating factors in a major educational system. Presented in over 52 
different locations over the course of two years, APEX served not only to raise 
the level of understanding about the factors in South African education, but also 
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created a highly interactive training environment whereby individual participants 
in the training sessions could actually 'try out" different alternatives. 

3. The largest gap that we have discovered in the training experiences is the link 
between the capacities of a newly trained person and the organization to 
which they return. The recurring problem in most of the developing countries 
is that personnel hired by a ministry typically come in under-skilled, at times 
under-motivated, and in almost all cases under-resourced. Training provided by 
donors or large projects such as ABEL I helps to close the skill gap, and 
oftentimes contributes substantially to the motivation gap, but if not accompanied 
by a change in the resources, such better-trained people frequently lose their 
effectiveness very rapidly. 

Additionally, depending a gnat deal on the type of training, persons can come 
back more skilled and more trained than the organization can accommodate. In 
short, such people may have well outreached their superiors in terms of insight 
and skills, and become rapidly frustrated at the slow pace, or lack of ability to 
make use of their skills. ABEL I attempted to bridge this gap better with each 
successive year by focusing on training outcomes, and tbe readiaess of the 
organization to absorb such improved performaace people. Additionally, and this 
aspect is not radically new, we attempted to develop trainiq programs as early 
in the project sequences as possible so that the project benefitted from the better 
trained people and resource growth was occurring at the same time that the 
training skills were being updated. This occurred in part in Namibia, it certainly 
occurred in Malawi, and it began to be implemented in South Africa wkch was 
in a different situation hecause of the NGO environment. 

4. With the exception of South Af'rka (which clearly Iw been a s p e d d  cam), aa 
well rrs Jordan and Chile, all cknt countrks required substantial support 
from project ABEL in order to provide tmWq to a U.S. or developed 
country standard. Usually, training firms in-country had as the chief client tbe 
government. As a result they typically were linked to a particular group within 
the government and their training was frequently highly integrated with that area. 
Such training, on a case-by-case basis, sometimes lacked a recognition of newer 
techniques. The types of training being used in Europe or the U.S. was 
sometimes not delivered in a hand9-m interactive style, and se'idom involved 
computer- or video-assisted compoaents. While quite undene rb l e ,  these gaps 
in training capacity, despite a usually lower price, created a number of problems 
with counterparts. Additionally, we found that a central project, such as A B U ,  
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had great difficulty controlling the quality and pace of delivery to ensure standards 
that we thought appropriate to our USAID clients. 

While for cost reasons alone there will have to be increasing Agency attention to 
in-country training, we believe a large central project should not underestimate the 
support and technical assistance requirements needed to ensure that in-country 
training is at a standard and a quality appropriate to the projects. Since training 
quality itself tends to be harder to measure than many other things, it is easy for 
quality to slip while cost itself drops. On the positive side, riewer techniques, 
such as video system learning, could be made easily available to private firms 
within a country, and these could help provide a quality control for the effort. 
ABEL I found short-term training to be the most project-effective training. 
Usually two-to-three-week training involving simulations created a high return in 
terms of understding core concepts, gaining some specific technical skills, ad 
being able to apply such experience quite readily upon return. ABEL I found that 
direct project results were most closely linked to short-term training closely linked 
with a particular phase of project development. 

5. Particularly In more traditional countries, training must be understood an a 
technique for clarifybq dif?erent ways of approach@ problem. One of tbt 
must enduring difficulties, particularly in certain parts of Afiica, is the tradition 
of learning inherited by many ministry personnel. The learning tradition tends to 
be authoritarian and passive rather than interactive or proactive, and is generally 
not oriented towards problem solving, but rather towards providing the correct 
answer. In a transitional or developmental enviromnt, such an approach to 
learning is at times a hindrance and frequently does not provide a base for 
applications of known skills. This issue of orientation is critical to long-term 
development in many countries, and is usually not explicitly addressed, 
particularly with regards to short-term training. Without special attention, the 
result is that short-term training can become a venter on top of an underlying 
pedagogical orientation. 

E. MANAGEMENT INFORMATION SYSTEMS (MIS) 

1. ABEL I was involved in scverd m q p e n t  WdemPlfjOIl system bum, the 
biggest singk one of the project involved Mali. MIS has special conditions for 
sucass. MIS was also a factor in Jordan, Malawi, and in the Chilean work. As 
a supporting factor to the South African policy development work, it was also 
critical. In Appendix H, Dr. Luis Crouch rnakcr the case that MIS is only an 
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effective investment when made in a climate of rapid democratization, in which 
the public becomes a major user of information, or in a time of rapid 
transformation from an autocratic situation to a democratic one, in which the 
demand for information rises to a level that exceeds that of the supply. He 
contends that most MIS efforts of the last 10 years have been supply driven and 
have resulted in substantial investments in technology, training, and personnel , 
without a commence rate increase in the level of information based understanding 
in the society at large. Our experience in Mali and South Africa in particular, and 
to a modest extent in the other countries mentioned, bear this out. In these 
countries, the development of effective information communicated to what could 
be called an 'ultimate user" did not occur until the political and social 
environment with each country had begun to change. In the case of Mali, the 
social and political environment changed fairly dramatically towards the end of the 
ABEL I involvement in the BEEP project. In South Africa it had occurred 
earlier. 

The change in the political and social environment means a change that 
fundamentally creates a need to know so as to elevate the basis for decision 
making, to a whole new level within the society. As Luis Crouch points out, 
authoritarian regimes have very little need to explain any decision in detail or 
substantive way. Many of the countries, in fact most of the countries, in which 
development is taking place have a long legacy of some form of authoritarianism. 

Centralized projects such as AWL, that need to be major consumers of fairly 
recent information m y  remain a big reason for MIS investment. For example, 
if in Mali the MIS effort had not been supported, by the end of ABEL I, the 
government WOUM bm foond itself five years ou€of date in terms of c w m t  
information and in a terrible situation as regards what bad actually ken occurring 
within schools in the country. Additionally, portions of the MIS work, most of 
which involve survey development data collection via survey processing, data 
editing, and data presentation, require a sufficient l e d  time that stopping the 
effort cream enormous negative inertia which itself would have to be overcome. 
The point hen is that cmting a maintenance level of fuading is often crucial to 
establishing a consistent baseline, despite the recognition that the MIS investment 
may be initially a poor payoff situation. 
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2. Most established MIS systems with which we have dealt, tend to collect more 
information than can be used, andlor meet some standard of accuracy. 
Strangely enough, rather than having an information deficit, most MIS systems 
designed along traditional lines create too much information to be absorbed in any 
reasonable way. Frequently there is too much information to be processed quickly 
and easily. The result is that accuracy itself suffers, and decisions are not 
improved. One lession learned is to reduce the amount of information routinely 
collected, increase the speed with which it is processed, and dramatically improve 
its presentation and clarity. 

F. ADMINISTRATIVE 

1. In providing financial reporting to missions, moat missions initially have very 
simple requirements, such as he-item allocation of funds and projections of 
the use of the funds as well as balances. For most missions the amount in a 
particular truk order, work order, or delivery order ls the most important. 
As a project becomes more sophisticated, however, most missions desire more 
detailed breakdown by programmatic area or category of work. If this 
requirement is anticipated at the beginning of the project, the process of reporting 
in this fashion is a great deal easier. Hence, large projects such as ABEL should 
anticipate right from the beginn@ reporting in a programmatic fashion to the 
USAID Missions, regardless of whether that is the initial request from a Mission. 

In the future, the developing approach within USAID of outlining very clear 
objectives, determining activities, and then controlling according to results which 
themselves provide targets, will add an extra dimension to financial reporting. 
Effective reporting at the programmatic level will mean that the program areas 
which draw upon resources must be matched with how resources are accounted 
for and subdivided to the Mission. As long as this is contemplated at the very 
beginninn of the project it should not be quite so difficult to accomplish and 
thereby create a historical annlysL stream. 

2. Thvc L mo substitute for hquent interaction with the key USAID, ddstry, 
and donor clknt, In many of the developing countries, the country environment 
changes very rapidly, often on a month-to-month basis-oae of the factors that 
mnLts developmeat work so challenging. In this environment, rapid rethinkhg 
of a particular path for implementation is critical so as not to unduly waste 
resources and at the same time continue to focus on the results necessary. This 
rapid change in the environment can quickly put a series of project agreements out 
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of date, particularly those made between stakeholders. Accordingly, top-level, 
and frequent communication particularly between project leadership and mission 
leadership is critical. We have found in the past that no more than two weeks 
should elapse before a telephone call, quick fax, or e-mail inquiry is made. With 
the much more widespread use of e-mail throughout USAID, and its increased 
reliability even to quite remote Africa missions, the ability to do this should 
increase dramatically, and the cost of doing it should drop dramatically. In just 
the last six months of ABEL I, when e-mail had become a much more routine 
feature of daily life both in the mission and the project, the level of 
communication itself increased quite mpidly since many of the traditional barriers 
to communication were falling. One of the biggest single barriers to routine 
communication is often the difficulty of getting telephone calls and faxes through 
to remote missions. E-mail has gone a fair distance in removing that major 
impediment. 

3. Until substantial chanm are made in the reporting cyclu and formats of 
USAID central reporting, the projects will remain the moat reliable and mort 
uptoldate sourcea of financial and level4effort information for tbt 
immediate future. While not believing that this is a healthy situation, this may 
remain so for some time within the Agency. As noted in the description of 
administration, under ABEL I the project felt compelled to k able to provide 
weekly updates on the status of the project in terms of expenditure levels, 
incumbrance levels, balances remaining by funrl group, and relationshipn between 
project activities and ceilings. Considerable effort was expended in making sure 
this information was as accurate as possible, aa uptodate as possible, and as 
readily available as possible. As noted in several of the reporting forms, 
considerable detail was available quite readily and thia information was shared at 
least monthly if not more often. Frequent informal exchanges of information were 
made with a 'quickw update on the status of a particular event. 

The biggest single barrier that we found to USAID having its own very cumnt 
information was the time lags between submission8 of vouchen, their processing 
and double checking, and their entry into the MACS accounting system. These 
lags, primarily due to pmcessing and actual data entry, left the missions and often 
the central office with information that had not k e n  updated frequently enough 
to reaUy assist management decisions. In general, AED, and by implication, 
subcontracton, usually process vouckrs within four to six weeks. This 
represented legal expenditure of M s ,  and therefore could serve as the base for 
official figures on the part of USAID. 
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III. Lessons Learned 

4. Transparency of management is critical to the maintenance sf a smooth 
running project consortium. As noted in the administrative description, the 
majority of projet partners, even those who may have a marginal role to play, 
must understand the basis for decisions, believe that most of the decisions have 
been made fairly, according to previously established rules, and share a joint 
commitment, which is reinforced by the prime contractor, that the service to the 
client and the good of the project are the most important things to project 
activities. The latter agreement on philosophy of approach is critical to making 
the sometimes frequent trade-offs necessary in the light of consortia agreements. 
Wherever possible and as frequently as possible, consistent with maintaining a 
reasonable level of administrative expenditure, ABEL tried to share their financial 
situations with all sub-contractors, and provide an opportunity to deal with the 
financial and programmatic situation on a routine basis. It is worth repeating that 
the routine two-week, open (USAID/CTO/BureauslSubs) mmgernent meetings, 
and the distribution of the minutes assisted greatly with this transparency. Had 
the financial situation been slightly different, and had e-mail been a more routine 
part of our lives, ABEL I would have expeaded more time in consortia 
communication. 
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IV. DETAILED DESCRIPTION OF ACTIVITIES 

This section outlines, in mon detail, the objectives, de~ription, accomplishments, and 
activities/mechanisms used under ABEL I. Since Mission and USAID Regional Bureau "buy- 
ins" to ABEL represented just under 60% of expenditures, the largest recipient efforts are 
described in detail below, followed by major activities not covered elsewhere, undertaken with 
USAID Bureau funds (such as WID and the Africa Bureau) id "core" monies provided under 
the basic contract to AED and the consortium. In some cases, multiple sources of funds were 
used. 

A. MISSION BUY-IN DESCRIPTIONS 

ABEL I had 13 formal country/Mission "buy-ins" during its five year life. Exhibit 9 
shows the distribution by country and bureau. Buy-ins used a variety of actucal procedural 
mechanisms including, modifications to the ABEL core contract (in the case of South 
Africa), bi-lateral funding with amendments (7 iir the case of Mkli), and non bi-lateral ., 
funding. In total, just over $ 9.0 million of the project's $ 14.65 million ceiling waa 

i - committed to buy-ins. The majority of these monies, over 84% wen spent on direct 
technical assistance and design efforts. Given the range of special activities, Appendix 
I provides copies of the Annual Report sections for 1989/91, 1992, 1993, and 1994 
which provide considerable additional detail on various compounts. 

C:.' .. The following descriptions highlight ABEL's activities. Countries are presented in order 
of magnitude of ABEL involvement. 
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IV. Detailed Description of Activities 

-- - - 

1. MALI 

Duration: 

Ex~enditures: 

June 1990 - July, 1994, 

Buy-In: $ 4.23 million 
WID: $ .06 million 
Core: $ .07 nrillion 

Persons Effected: 
Staff : 300 
Organizations : 10 per year 
Students: 750,000 - 1 million 

ABEL StaR 
Field: 3 Long-Term 
Local : 5 Long-Duration, 12 Short-Durstion 
Home: 1 
Consultants: 65 (including local, 107 p/m of. 

assistance) 

AED , RTI ,CAI1 

a. Objectives: 

The ABEL I Mali effort was part of a much larger Basic Education 
Expansion Project (BEEP) begun in 1990 by USAID. The start-up 
requirement *as so seven for BEEP that the formal project paper was 
completed after allocation of $ 10 million in USAiD funds from FY 1989. 
The goal of the BEEP project was: 

" . . .the support, through education, of sustained national development. " 

This was to be accomplished by increasing tbe efficieacy of Malian basic 
education, involving grades 1-6 (fundamental education) through the 
improvement of quality and access. ABEL 1's specific objectives in this 
effort wen: 

1) improvement of primary education resource management via 
assistance to the Ministry and later regional offices in resource use; 
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IV. Detailed Description of Activities 

2) development of an Educational Management Information System 
(EMIS) via assistance to the Ministry of Education; 

3) development of a monitoring and evaluation capacity via assistance 
to the Ministry of Education and staff; and 

Additionally, as the project progressed over four years, certain 
coordination features were added to the ABEL I responsibility, 
specifically: 

4) coordinating and providing on-site logistical support for ABEL I 
personnel ard backstopping other BEEP efforts. 

The basic objectives of the ABElWMali effofi remained the same through 
four years, however the exact magnitude of change expected, and the 
implementation approach altered considerably during this time. 

b. Description: 

The BEEP project, of which ABEL I was a part, consisted of a project and 
non-project (NPA) component. Of the initial $10 million, $ 3  million was 
set aside for NPA, however the Mission was only able to disburse $ 1 
millioii of the amount. The remainder supported project activities. By 
1991, an additional $ 10 million in project funds were provided to the 
BEEP effort. This allowed some expansion of ABEL I. 

The BEEP project addressed six sub-secton of the education system: 

1) in-service training of teachers and administrators; 
2) increased opportunities for girls' education; 
3) creating community support for education through reconstmction 

and community support (FAEF); 
4) creation of an EMIS; 
5) monitoring and evaluation of school performance; and 
6) management of the educational process. 

Of these six areas, ABEL I provided the primary assistance, via three 
long-term personnel (all of whom stayed almost tbe full term of four 
years), plus in April 1992 adding a full-time local We to provide logistical 
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coordination and support, plus additional assistance to the first three BEEP 
components. Exhibit 10 shows diagrammatically the organization of 
BEEP and ABEL I. Additionally, of the 65 consultants engaged under 
ABEL I, approximately 114 supported the strictly BEEP components. 

During the course of ABEL I in Mali, the government changed seven 
times, the Ministry with which it worked reorganized three times in three 
years, and the project dealt with six Ministers of Education or Basic 
Education (Educaci6n Fundamental). Additionally, on average, schools 
closed five times, sometimes up to six weeks, in the course of three years, 
Until August 1993, the ABELIMali project did not have a Chief of Party, 
which created additional coordination tasks for each technical specialist. - 
Additionally, in August 1992, ABEL I became responsible for all project 
vehicles and drivers (7), management of almost all consultants for BEEP, 
and continuing support to financial operations of the BEEPIFAEF project 
office. USAID's focus in BEEP, in addition to the Ministry, was on four 
key regions in the country (out of a total of eight)--namely, Bamako, 
Koulikoro, Sikasso, and Segou. The ABEL I effort largely supported 
these regions, although EMIS and Evaluation efforts touched on all 
regions, particularly in the last year. 

In the course of four years of operation there were changes in project 
operation. In the first year, the project had many elements that mirrored 
refugee-type operations (schools needed to be rebuilt or supplied), no 
EMIS work had been done for two years, and little was known about 
actual school conditions. Tmrc was modest improvement in the second 
year in overall conditions, however the Ministry continued to lack skilled 
personnel, and stability in operation. By April 1992, reflecting the need 
for greater regionalization, the LT management specialist became the 
Regional School Administration Technical Assistant (RSA). 

Substantial organization changes and considerable progress occurred in 
1993 with the appointment of a chief of party, the increased coordination 
of BEEP elements, and enhanced Home Office coordination from ABEL 
I, resulting in seven management trips to Mali in 18 months. 
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IV. Detailed Description of Activities 

Several important features of ABEL I assistance included: 

1) for EMIS, in 1992, a local hire, long-duration, third-country 
national was brought in to assist with EMIS. He proved invaluable 
in providing additional technical help. 

2) for monitoring and evaluation, the Long Term Technical Assistance 
began immediately to create a local team within the Ministry to 

' 

learn, develop, and implement the monitoring and evaluation 
approach. The team eventually grew to 13 people. 

3) for the Management Specialist and later Regional School 
Administration specialist, early efforts were made to keep a high 
volume of supplies, furniture, physical upgrades in motion during 
the project life. 

4) for the Project Administrator/Planner, the focus was on effective 
training for five local hires, computerization of major logistical 
activities, and the maintenaace of an automated project 
management and scheduling system. A sample of this can be 
found ia Appendix I. 

Despite the considerable turmoil in Mali during the life of the project, 
considerable progress was made in each area of assistance. Exhibit 11 
provides a summary of the Project level outputs according to the most 
recent project amendment. 

More specifically the following accomplishments are noted by area: 

1) Development of an Education Management Information System 
(EMIS) 

created an EMIS capacity that provides annual figures on 
enrollment, repetition, promotion, dropouts, multigrade 
classes, and school materials and data from 
19!l2/ lW3/ 1994; 
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MALI ABEL OUTPUTS 
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IV. Detailed Description of Activities 

a created EMIS capacity in two regions, and the potential for 
same in two more: 

developed a customized, documented, stable, DBase IV 
statistical processing system now used routinely during the 
last two years for basic education; 

created, with EMIS data, three advanced policy dialog 
products including: 

- a brochure on the state of education in Mali, 1994 
- a storyboard on Basic Education in Mali with 

recommendations (See Appendix J) 
- a video of the storyboard presentation 

provided training in six major sessions to central, regional,. 
and local Ministry personnel in data collection Elnd aaalysis; 

provided three national seminars on education fmancr, 
school statistics, and statistical aaalysis; 

2) Monitoring and evaluation of school performance 

developed the first major assessment of educational capacity 
in grades 2 and 5 with 6,000 students. This effort 
substantially changed the focus of BEEP assistawe towards 
the earliest grades (Appendix K); 

created three annual monitoring and evaluation reports for 
1990191, 1991192, and 1992193194; 

trained over 150 personnel in monitoring and evaluation 
techniques in ten sessions; developed the capacity to 
continue this among 13 team menhen and the staff at IPN- 
-the "first national testing capacity in Frimcophone Africa"; 

trained five team members ia the U.S. and Europe in 
curriculum evaluation, testing, and training for evaluation; 
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provided direct technical support to WID activities under 
project BEEP. 

3) Regional School Administration 

conducted an on-site survey of 320 schools in Koulikoro 
Region. Developed the process and forms to do the same 
in three other regions; 

organized an awareness carnpdgn on school management, 
construction, renovation, and maintenance for three regions; . 

renovated and equipped four Regional Directorates of 
Education (DRE) for EMIS, school administration, and 
ongoing maintenance; 

identified and ensured that 50 schools in Koulikoro Region ' 
contained a "complete" set of materials for effective 
education; 

a organi ' 'he delivery of school furniture and equipment to 
50 schoc, . and the process for 320 more; 

supported the administrative requirements of other project 
components. 

4) Project AdministratorIPlanner 

a developed a management system for all BEEP project 
vehicles; 

managed all f m i a l  activities and trained BEEP Project 
Office staff in same; 

trained five local personnel, who can now administer 
USAID-type assistance programs; 

@ trained regional Directorate (DRE) in project planning and 
project administration techniqll -: . 
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5 j  Other Areas of Accomplishment 

ABEL consultants supported studies in personnel, reorganization, 
training for administration of 500 teachers, special studies, and 
efforts. 

2. SOUTH AFRICA 

Duration: June 1991-September 1994 
(Ongoing under ABEL 11) 

mndi tures :  Buy -In: $ 2.3 million 
Core: $ . 1 1 million 

Persons Effected; 
NGO Staff: approximately 580 per year 
NGOs Serviced: 70-80 per year 
Students: 200,000 - 4 million 

ABEL_Staff; 
Field: 3-5 
Home: 1.2 
Consultants: 32 

cons- . .  , AED , CAI1 ,RTI , HIID 

a. Objectives: 

Under ABEL I, USAIDISouth AFrica, prior to the 1994 elections gave 
priority attention to assisting non-governmental organizations (NGO) in the 
country build their technical, managerial, information systems, and 
pedagogical capacities to participate effectively in the educational 
development of a new South Africa. ABEL I was the plimary mechanism 
to help USAID-assisted NGOs to: 

1) support moderate educational design efforts; 

2) conduct applied research on educational topics; 
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IV. Detailed Description of Activities 

3) conduct workshops and training sessions; 

4) provide environmental education; and 

5 )  develop training modules for NGOs. 

b. Description: 

During ABEL I, the South African Mission desired to use ABEL as a 
mechanism to assist Mission fundcd NGOs under its two basic education 
projects--(ESAT) Education Support and Training Project, and (SABER) 
South Africa Basic Education Reconstruction Project, both of which 
provided funding to NGO activities throughout the nine regions of the 
country. The Mission desired that there be continuity in support to the 
NGOs, that there be readily available and knowledgeable, analytical 
capacity at the ABEL office, and that the broadest impact be sought. 

In the beginning, the ABEUSA office provided a great deal of direct 
technical assistance to USAID supported NGOs involved in early 
childhood, primary, and adult basic education. In 1991, it conducted over 
six major activities with just three staff, a Director, Organizational 
Development specialist and clerical support. As the office matured, the 
staff expanded to five persons, now including an office manager and more 
clerical support, and the level of activity increased to an average of 37 
major activities each year. 

By the end of 1993, ABEL ceiling limits began to limit the amount of 
funding that wuld be committed to the ABWSA office. Accordingly, a e  
Mission began using other funding mechanism, and relying upon the 
ABEL office to manage and coordinate activities. In addition, a greater 
use was made of local South African finns and consultants. The 
ABEUSA office was staffed by two members of the consortiwi (AED and 
CAII) and supported by two others--RTI predominantly and HIID for 
certain training. 

RTI and AED initially, began in 1991 to develop a modeling and policy 
support effort within South Afeica. This activity was conducted primarily 
with South African counterparts, and though coordinated with ABEWSA 
office, worked largely independently of other ABEWSA activities. 
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During its nearly 40 months of operation ABELJSA accomplished: 

1) Technical and Managerial Support to NGOs and the USAIB 
Mission in terms of: 

Design assistance with ESAT and SABER projects (2); 

Managerial assistance to NGO school administrators (25); 

Mucationr91 sector studies and policy modeling -- (3) 
rmdels [South Africa Family of Models], (3) sector studies 
a d  (4) SAT Socio-Educational Survey; 

a Disseminat;on of FORUM d ABEL Bulletins--in 
19931 1994 distribution of the ABEL/SA Bulletin. 

2 )  Pilots Projects, Research and Evaluation 

Provided organizational management workshops for NGO 
administrators (approximately 3 per year); 

Provided program evaluation workshops for NGO 
administrators and consultants (approximately 2 per year); 

Evaluation of Educational Technology (3 studies) 

Facilitated conferences and Meetings--(approximately 40 per 
year); 

3) Short-term Training 

Conducted seminars with a wide variety of stake-holders on 
educational policy issues (ABEUSA approximately two per 
year, ABEL and Education Foundation Policy Dialog, 52 
in thm years); 
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Trained NGO Administrators in managerial techniques and 
evaluation (12-15 site visits per year); 

Organized NGO and staff visits to the U.S. for summer 
programs and study tours--( on average four grouplvisits 
per year) 

4) Special Accomplishments 

The model of ABEL training and technical assistance 
(involving both ABEL staff and experienced local 
consultants) was readily accepted by SA NGOs, in fact, 
faster than expected by 1992; 

ABELISA was called upon by three other USAID Missions 
(Namibia, Malawi, ad Swaziland) to describe the 
approach, techniques and tools being used to involve 
NGOs; 

ABELJSA identified and helped develop a group of local 
firms to assist in its mission. These groups included The 
Leadership Institute in Johannesburg, the Human Awareness 
Program (HAP), and over 12 local consultants; 

Cultural awareness, evaluation, and inter-racial approaches 
became a centerpiece of ABWSA participation in the 
NGO community At least four workshops /seminars / 
conferences were developed per year to address these 
issues. 

a Ti-* QBELISA office effectively transitioned with its clients 
from base-level skills training to higher level skills 
supported by local African consultants; 

The Policy Dialog wok,  built around the three ABEL 
supported models, and iiwolving the development of local 
capacity via university Educational Policy Units (EPUs), 
and the Educaticii Foundation increased, dramatically, the 
acceptability and sustainability of South African dialog. 
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Each year, ABELISA conducted an ABEL Review 
Conference with its NGO "clients. " Consistent outcomes 
noted a fast response by ABELISA to grantee needs, high 
quality technical service, and increased dialog with 
ABELISA intervention among participants. Virtually all 
NGO's desired greater and more personalized help with 
their programmatic, strategic, and organizational problems. 

Exhibit 12 provides a table synopsis of a typical year of 
ABELISA operation, with additional detail on workshops, 
conferences, study tours, as well as Short-Term assistance. . 
Appendix L contains the complete series. 

3. MALAWI 

I2mhLL September 1990 - September, 1994 

Ex- Buy-In: $ .78 million 
WID: $ .06 million 

w e c t t d t t d ;  
StaR Approximately 20 per year 
Organizations: 6 per year 

(irrchrdiag Ministries and MIE) 
S hldents : 1 million 

Field: 1-4 Intermittent 
(no long-term) 

Home: .3  

The USAID Mission, in par& based upon a study conducted under ABEL 
I entitled "Constraints in Girlst Persistence in Primary School and 
Women's Employment Opportunities in Education Servicew in 1990, 
developed a major basic education program entitled (GABLE) "Girls' 
Attainment of Basic Education and Literacy" Program. The primary 
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IV. Detailed Description of Activities 

purpose of the program is to reduce fertility via increasing girls' 
attainment in basic education. 

GABLE I, with a total of $ 20 million in funding ($ 14 million to the 
MOEC in non-project assistance, and $6.0 million in project assistance), 
had as its objectives: 

1) increase the financial resource base and internal efficiency in the 
education sector; 

2) improve the quality sf primary education; and 

3) improve girls' access to quality education. 

b. Description: 

To accomplish the above objectives, ABEL I was asked to complete a 
series of activities, These included: 

1) provide ~c~hnical assistance to plan and coordinate GABLE 
activities; 

2) cany out studies the will assist the Government of Malawi to meet 
GABLE'S objectives; 

3) provide technical assistance to the Malawi Institute of Education 
(MIE) to develop, test, and implement gender sensitive curriculum 
for schools and teacher training institutions and programs; 

4) provide TA to organizations to develop, test, and implement a 
national campaign to raise gender awarcaess; 

5) evaluate the need for "radio schools" for out-of-school children; 

6) develop and implement a monitoring and evaluation mechanism for 
GABLE; and 
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7) assist with procuring commodities in support of project and 
program activities. 

A major imovation/experiment in this buy-in was the use of long duration, 
short-term consultants, who would agree to commit to the project for three 
years, on a part-time basis to ensure consultant continuity. Dr. Philip 
Matthews, the GABLE Planner became thc effective team leader of this 
group of long duration consultants. He remained in-country for 
approximately six months per year on two trips each for three y e a .  
Additionally, the USAID Mission used conditionality in three tranches to 
encourage Government of Malawi compliance with GABLE goals. ABEL, 
largely through HIID, recxuitcd and fielded: 

1) an educational planner; 

2) a monitoring and evaluation specialist; . 

3) a curriculum development and gender integration specialist; and 

4) several technical specialists for registration, repetition, budgeting, 
and double shifting analysis. 

As noted in the evaluation, one of the ongoing problems, except at the 
MIE, where a key person was involved during the entire project, was the 
lack of consistent follow-through work by counterparts in various Ministry 
positions. This had the effect of diminishing the impact of well-conducted 
technical studies, primarily in the budgeting and repetition area. 

Additionally, in 1994, ABEL I fielded a three-person assessment team to 
develop the key elements of a GABLE I1 investment for the USAID 
Mission. This assessment team provided both continuity and innovation 
involving NGOs in the final part of GABLE I. 

1) Technical and Managerial Support to the Ministry and the USAID 
Mission in terms of: 
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implementation plans integrating external TA, monitoring 
progress toward GABLE I conditionality for three tranches, 
and development of counterpart relationships and 
assignments; 

development of a Gender Unit at the MIE including 
determining staffing, resources, action program, and 
additional TA required. This also involved, over a multi- 
year period, the development of curriculum materials, 
teacher workbooks, and training guides for increasing 
gender sensitivity; and 

assistance to the Ministry of Education and Culture 
(MOEC) and thc Malawian National Examinations Board 
(MANEB) in designing data collection instruments and a 
processing system, as well as follow through on results. 
The work was conducted primarily in 1992, and resulted in. 
thc registration of all students in Standards 1-4. In 1993, 
registration was expanded to Stadads 5-6. 

2) Pilots Projects, Research and Evaluation 

performed a special study on Reduction of Repetition 
including establishment of criteria for the 1992193 school 
year, and assignment of responsibility for enforcement; 

conducted a Budgeting and Planniq Study involving 
assistance to the Project Implementation Unit (PIU), 
recommendations on accounting, auditing, and maintenance 
of records in support of GABLE implementation; 

conducted a special Double Shift and Multigrading Study to 
identify schools with persistent overcrowding, inefficient 
pupil to classroom ratios, a d  techniques for gathering 
routine information from Malawian schools; and 

established baacline data, designed systems and guidelines 
for monitoring, devised a reporting system, and prepared 
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materials for training personnel in routine evaluation of 
gender sensitivity implementation. 

3) Short-term Training 

developed several study tours in the U.S. and third 
countries for senior staff of the MIE including contacts with 
groups like AWID, local school districts, and the 
University of Illinois active in international WID issues; 

incorporated on-the-job training into all technical 
components of the above activities; and 

developed extensive Malawian classroom based training 
guides for on-the-job trainiq. 

4) Special Accomplishments 

the Malawi M E  training work represents the fmt complete 
gender sensitivity material directly developed under ABEL 
I. Portions of the work are being evaluated for 
effectiveaess to determine how cost-effective curriculum 
change is in altering girls' participation in primary 
schooling. 

4. NAMIBIA 

Duration: December 1991 - May, 1994 

Buydn: $ .49 million 

Staff: Approximately 60 per year 
Orpizations: 3 per Yeat 

(iachrding Ministries and ME) 
MIE) 

Sb~Ients: .2 rnillion 
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Field: 5 Short-term 
Home: .3 

. .  . CAII, AED 

a. Objectives: 

Following the independence of Namibia in 1990, USAID and the 
Government of Namibia began a program of education assistance to the 
new government. Entitled the Basic Education Reform Program (BERP) , 
it began as a six-year, non-project-assistance (NPA) effort. The program 
began in March, 1992 and terminated in 1995. The objectives of the NPA 
were to establish effective, efficient and sustainable basic education for all 
Namibian children. 

ABEL I was responsible for conducting periodic evaluations with the 
following objectives: 

1) assist the MOEC in developing bascline data and indicators; 

2) detenninc progress towards goals and objectives of BERP; 
I 

3) assess barriers to implementing the program; and 

4) document the evolution of the program and measure impact. 

ABEL I was responsible for fielding a kc-to-four-penon team to conduct 
periodic evaluations of BERP using modified fourth gemration evaluation 
techniques, in order to establish whether each of five tranche conditions 
wen being met. The evaluation team conducted three large, multi-day 
sessions over the space of om year with a core team of MOEC officials. 

During this time, it was determined that tratlche conditions were poorly 
understood; that many of implementation nsponsibiliries had not been 
clearly assigned within the MOEC; and that certain routine data collection 
instruments could not provide the necessary basel* data in a timely 
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manner. Accordingly, a variety of exception1 efforts much more akin to 
TA, were required to set up the Ministry for NPA type assistance. 

Eventually, the NPA effort was terminated short of the expected date, and 
other forms of assistance were designed, with ABEL I assistance. 

c. Accomplishments: 

Including the formal NPA style assessment, ABEL also supported a 
revised project paper for an expanded assistance effort to the MOEC. The 
specific accomplishments include: 

1) three evaluation documents, including two formal evaluations in 
1992 and 1993, and an amended document in July 1993 with 
modified tranche conditions; 

2) a Project Paper in May 1994, that provided the design for an 
expanded project assistance effort involving substantial l o d  
assistance, NGO assistance, and a focus on curriculum, admimiom, 
and teacher training. 

5. JORDAN 

Duration: December 1990 - September, 1992 

Buy -In: $ -19 million 

Staff: Approximately 75 
O r g ~ t i o m :  3 (including Ministries) 
Students: 150 

Field: 3 Short-tenn 
Home: .1 

I .  . MSU, AED 
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a. Objectives: 

The Government of Jordan and USAID, beginning in late 19W, began a 
discussion about upgrading the quality of teacher training for teachers of 
basic education throughout the country. In response to the declining 
quality of in-country teaching, Jordan had instituted special in-service 
programs run by their community college system. The Government of 
Jordan desired to upgrade, on a more permanent basis, and in cooperation 
with the World Bank, the University based teacher training. Specifically, 
they wanted assistance in: 

1) providing increased practice teaching as an inherent part of formal 
teacher training conducted at the public universities; 

2 )  improving the understding of key university teacher training 
faculty of techniques for in-classroom traihing; 

3) providing a base of materials that could be adapted and modified 
for broader use in Jordan; and 

4) providing an action plan for future development. 

be Description: 

ABEL I determined that a U.S.-based teacher training experience would 
be key to an effective assistam to Jordan. Accordingly, the M i c h i p  
State University School of Education was tasked with tk majority of work 
for this effort. Under the hud of teacher tnining for MSU, which had 
recently pioneered more advanced technique for inclassroom instruction, 
a hvo-penon team, including one AED npmentative, visited Jordan, 
interviewed key personnel, and developed a plan of action. 

In addition to the specific universities iac,!4ding Yarmouk, the University 
of Jordan, and the southern regional centers, cooperation was sought from 
tk Ministry, from the National Education Reaemh Center (NERC), and 
from the Crown Prince, responsible for many of Jordan's education related 
activities. 

Unfortunately, before the f m l  teacher training sesaions could be conducted 
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and final implementation plans made for installing a revised curriculum, 
the Gulf War erupted in January 1991. Work on the project was 
suspended, and the reports and action plans placed on hold, subject to 
action in individual universities. 

c. Accomplishments: 

In the course of 18 months of work, ABEL I team members completed the 
following: 

1) development plan for teacher training in basic schools; 

2) two, two-week teacher training workshops for 30 Jordanian 
educators each hosted at MSU facilities; 

3) three, on-site Jordanian t r a m  sessions with key university 
personnel on techniques for inclass instruction and monitoring; and. 

4) summary of actions and possibilities con- in "The In-Service 
Teacher Training Project", September 1992. 

6. UGANDA 

QU&IL January 1990 - October 1992 

Buy -In: $ .14 d i o n  
Core: $ -05 million 

Staff: Approximately 150 
Organizations: 5 (including Ministries) 
Students: 2.0 million 

Field: 4 Short-term 
Country h a l :  4 Short-term 
Home: .1 

. .  . AED, CAII, RTI 
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a. Objectives: 

Over a span of nearly three years, the USAID Mission UGANDA has 
requested considerable assistance from ABEL I in key design efforts for 
basic education improvement. Specifically, ABEL I has supported the 
creation of: 

1) a Program Asisistance Initial Proposal (PAIP); 

2) a Program Approval Authorization Document (PAALl); 

3) a SUPER PAAD involving multi-donor cooperation. 

b. Description: 

In November 1991, ABEL provided a team of four to create a PAIP 
document, aimed at improving: 

1) quality of instruction in the classroom; 

2) efficiency of the governwe strucws, with particular attention to 
decentralizing responsibility; a d  

3) incrcsing access to F i m  education for Ugandan children. 

In February 1992, ABEL I was asked to prep= a PAAD document. This 
was done through a four-person team involving two of the previous PAIP 
members. Spccial attention was given to confirming Ministry relationships 
and hkages during this consultancy. 

In June 1992, a special interdonor cooperative effort was developed to 
launch a new Teacher Development Management System which would 
assist with devolving responsibility for school mauagement to the local and 
district level. Tle World Bank, the Ministry of Education and Sports 
(MOES), and USAID have made this a joint effort. 
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c. Accomplishments: 

1) completed PAIP and PAAD written and accepted by all major 
stakeholders ; 

2) completed SUPER PAAD design completed with the result that a 
major new USAID project has been competed, contracted, and is 
under implementation. 

7. NICARAGUA 

Duration: September 1993 - July 1994 

Expenditures; BUY-In: $ .13 million 

Persons Effected: 
Staff: Approximately 50 
Organizations: 2 (includ.ing Ministries) 
Students: 1.4 million 

Field: 3 Short-term 
Country Local: 30 Short-term 
Home: .1 

Consorti- 
. .  . RTI, AED 

a. Objectives: 

In the newly democratizing Nicaragua, the USAID Mission and the Government 
of Nicaragua realized how poor the base of information was on the existing 
efficiency and quality of the educational system. Key information lacking was on 
repetition and hp-out ,  as well as parental understanding of these factors. The 
objectives for tbe ABEL I team were: 

1) design an effective repetition and school dropout survey; 

2) determine primary causes of repetition and dropout; and 

3) make the information known to stakeholders within Nicaragua. 
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b. Description: 

The RTI and local researchers studied 2,500 randomly selected families who were 
responsible for just under 6,700 schoo! children. The process used over 30 
specially trained junior interviewers, who conducted surveys in each major area 
of the country. The survey was able to estimate actual dropout and repetition to 
the 95 % confidence level. 

As noted below, the results themselves were sufficiently "non-intuitive" that 
special efforts were made to publicize the furdings; to create a "storyboard" 
presentation of the findings and implications, and to begin to alter Ministry policy 
regarding the treatment of repetition. 

c. Accomplishments: 

1) presentation of the study in English and Spanish in March, 1994. The key 
finding was that repetition was a much more important factor than ' 
dropouts for Nicaraguan education, and that repetition had been 
considerably under-reported; 

2) creation of a storyboard presentation disseminated broadly within the 
Ministry of Education and at two public meetings; and 
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ABE- Field: 6 Short-term 
Country Local: 9 Short-term 
Home: .1 

Consortium Partici~atio~~: HIID 

a. Objectives: 

In August of 1992, USAID and the Government of Paraguay, newly 
democraticized, requested ABEL I assistance in: 

1) identifying policy priorities for educational reform in Paraguay; 

2) identifying the key groups necessary for cooperation and joint 
implementation; and 

3) outlining a plan of action for the reforn )f the educational system. 

b. Description: 

As part of the democratization effort, Paraguay had appoiated a National 
Commission on education policy reform. HIID, on 'behalf of ABEL I, 
constituted an in-country team with the Centro Paraguay0 de Estudios 
Sociol6gicos (CPES). A fifteen person team worked from September 
through October of 1992, to create the necessary background information, 
policy barriers, policy reform options, and identify additional areas of 
research needed. 

In addition to reviewing educational materials from the last 10 years in 
Paraguay, over 150 interviews were conducted in thne ministries, among 
employers, and other stakeholders. The primary focus of the work was 
on what actions the Ministry of Education could take organizationally, 
programmatically, administratively, and in terms of policy to substantially 
upgrade education. The recommendations were presented at the National 
Policy Reform Conference in November, 1992. 

ABEL I Final Report 
79 



IV. Detailed Description of Activities 

c. Accomplishments: 

Despite the comparatively short time involved, this effort produced: 

1) a detailed assessment of existing constraints iir the educational 
syjtem including: 

efficiency and equity in basic education 
efficiency and equity in secondary education 
university reform 
bilingual education 
mral and adult education 
administrative reform within the MOE 
teacher education 
evaluation and assessment 
implications of regional economic integration for human 
resource development; 

2 )  presentation and leadership for the National Education Policy 
Reform Conference involving scores of stakeholders; and 

3) a widely disseminated summary report in Spanish and English 
containing policy recommendations. 

9. GHANA 

-on: January 1990 - September 1991 

Buy -In: $ -07 million 
WID: , . - $ .08 million 
Core: $ -02 million 

Staff: Approximately 30 
Organizations: 2 (including Ministries) 
Students: 200,000 
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ABEL Staff; Field: 2 Short-term 
Home: . 1  

Consortium Pmici~a* CAII 

a. Objectives: 

The USND Ghana Mission and the Government of Ghana, beginning in 
1990, embarked upon an ambitious non-project assistance (NPA) approach 
to basic educational reform. The Mission needed assistance with creation 
of a Program Assistance Approval Document (PAAD), as well as 
assistance will a pilot program for gender equity. 

The Mission requested assistance with: 

1) the social analysis component of a PAAD document; and 

2) design of a pilot program on gender equity, encouraging 
decentralization. 

b. Description: 

Under the leadership of CAII, on behalf of ABEL I, Ms. Mdll-Druecker 
was on-site in Ghana during the Spring of 1990, to assist with the social 
analysis component of the PAAD. This subsequently became part of one 
of Africa's largest NPA efforts. Key problem at the time involved 
Ministry turnover of personnel and conditions suttoutuling monitoring and 
implementing tranche conditionality . 

Approximately ow year later, the Associate D k t o r  of ABEL for WID 
spent three weeks on-site both visiting potential pilot project sites and 
developing commitment to a program involving over 75 schools. A 
portion of the pilot effort was subsequently implemented, although 
Ministry action, particularly in 1992, diluted the ability to directly judge 
effects of new gender approaches. 

A 

ABEL I Final Report 
81 



IV. Detailed Description of Activities 

1) contribution to a major PAAD effort in the area of Social Analysis; 
and 

2) a plan of action, entitled "Equity Improvement Program (EIP) 
Proposed Pilot Activities" in July 1991. 

ETHIOPIA . 

Duration: November 1992 - August 1994 

Buy-In: $ .06 million 
Core: $ .12 million 

Pers- 
Staff: Approximately 60 
Organizations: 2 (including Ministries) 
Students : 2.5 million 

Field: 4 Short-term 
Local: 2 Short-term 
Home: .2 

. .  . Conso.rtium AED, RTI 

a. Objectives: 

In late 1992, the USAID !vlission in Ethiopk 2nd the Government 6;t' 

Ethiopia agreed to undertake a Sector Assessment. The objectives of the 
assessment were: 

1) to engage the government in the process of assessing the state of 
education; 

2) understand the Government's sectoral objectives and priorities; 
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3) gather standard data on the structure and operation of the system; 

4) gather information on donor, PVO, and other interest in education; 

5 )  identify principal sector constraints; and 

6 )  identify priorities for USAID in education. 

Because of the severe time constraints, the Sector Assessment was done in 
two parts--the first in December 1992, then a follow-up completion of 
the assessment by June 1993. For both phases, the USAID Africa 
Regional Bureau provided a key member of the two-person team, and 
ABEL I provided one consultant experienced as an educational planner, 
systems analyst, and evaluation specialist. Two Ethiopian Ministry of 
Education officials were also assigned to the effort. 

Immediately following upon the Phase II results, several additional efforts 
were launched. It was determined that a Policy-Dialog-oriented effort was 
need~d and ABEL I contributed $ 121,000 to launch a policy dialog 
preparation phase, with particular focus on the financial feasibility of 
proposed reforms. Additionally, in December 1993, the USAID Mission 
also launched, with a very small amount of AWL I support, an education 
demand study focussed primarily on the causes for the alarming drop in 
girls' enrollment in basic education during 1992f93. The results of that 
study will be published under ABEL II. 

1) completion of a Sector Review in two parts in December 1992 and 
June 1993; 

2) development of a customized Ethiopian financial planning model 
(noted in Section 11) capable of simulating the resource 
consequences of changed educational policy; and 

3) support for a massive educational demand study, focussed primarily 
on girls' and their parents in every region of Ethopia. 
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11, OTHER MISSION BUY-IN EFFORTS 

There were three other Mission buy-in funded efforts, each involving under 
$20,000 and typically of short duration. These are described below. 

3. Egypt: In February 19PO, ABEL I provided a senior examinations 
consultant to the Ministry of Education to design a National Center for 
Evaluation and Examinations. Portions of the report, developed in 
cooperation with the U.S. Educational Testing Service of Princeton, NJ, 
were adopted by the 'inistry. 

b. Yemen: In July, 1992, ABEL I, with the leadership of CAII, provided a 
senior consultant to assess the participation of Yemeni women in national 
development. Working through NGO style women' s association, the 
report entitled: "Expanding Opportunities for Yemeni Women: Exploring 
the Provision of Basic Literacy" has now been published and disseminated 
with WID assistance and funding. 

c, Botswana: With approximately $30,000 in WID assistance, the Botswana 
Mission supported several studies including thra gender related studies 
between 1991 and 1993. The studies including "Contributing Factors to 
Higher Achievement in Botswana Secondary Schools: An Analysis of 
Educational Gains of Female and Male Students" and "Female Teachers 
and Teaching in Botswana Classrooms" have been published as country 
reports. 

B. REGIONAL OR CENTRAL BUREAU BUY-IN DESCRIPTIONS 

As noted, another source of funds, constitutLq roughly 6% of total funds for ABEL I 
came from Regional or Central Bureaus. By far the largest contributor was the WID 
office, which provided over $ 1.05 million to ABEL I activitiw. Exhibit 13 shows the 
allocation of these fund8 across areas. As noted, TAIDesign efforts constituted just under 
4996, research almost 19%, support to ABEL 1's Associate Director for WID just over 
3 1 96, and dissemination and training components were largely funded through other core 
monies. A portion of "WID Administration" costs represents time also spent supporting 
WID research reports and in project design. Additional Regional Buy-Ins were very 
small, usually less than $40,000. These came from the Affica Regional Bureau and the 
Near East Bureau. . 
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Below, these contributions are described in more detail 

1. WID SUPPORT 

During the course of five years, WID supported design efforts in over ten 
countries, usually linked to other ABEL I design effom. In addition, as indicated 
in Section 11, the WID office directly supported the majority of Research Reports 
related to WID and Girls' issues. Those outputs are described as significant 
accomplishments in that section. Three specific efforts not otherwise described 
include : 

a) In-Service Teacher Training in Croatia 
In January 1994, the USAID Mission in Zagreb requested assistance with 
assessing educational conditions for Bosnian refugees and displaced 
children in Croatia. The results of the field visit are contained in a March 
1994 report which subsequently led to the training of 35 refugee teachers 
between July and August 1994--all supported by USAID WID. It is 
expected that this effort will be more fully supported and expanded under 
ABEL 11. Approximate cost $60,000. 

b) African Academy of Sciencea (AAS) 
Beginninn in July 1993, ABEL I management held conversatiom with the 
African Academy of !I'knces, at that time one section of which was 
administered by Dr. M. Mandela. The AAS agreed, in exchange for 
support at the level of approximately $20,000 per study, to conduct three 
studies on WID issues involving local researchers, with approved research 
designs, and whose work could be finisbed by September 1994. As noted 
in Section II on Research Publicatium, the AAS has submitted three 
reports entitled: 

A Study on the Role of Religious Institutions on Female Education 
in Kenya 

Developing a Teacher Education Activity While Researching 
Students' Understanding of Acquired Inheritance 

Attitudes of Women and Girls Towards Math and Science in 
Classrooms in South Africa 
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c) Education's Impact on Girls: Five Generations of an Indian Family 
WID as well as core funds have supported a remarkable, anthropological 
study of values effecting girls education across five generations of the 
same Indian Family. The results of the work, involving two months of 
site visits, are expected to provide a more rounded view of specific factors 
that effect decisions about girls' schooling. This study was a joint effort 
with the HPN Bureau of AID. 

2. NEAR EAST REGIONAL BUREAU 

The Near East Regional Bweau, in the early 1994, began discussions about 
funding a study of Girls' Participation in Basic Education in Egypt. This effort, 
with a substantial contribution from core monies ($ 62,000) was begun in 
February 1994. Originally focussed on several countries, the study was narrowed 
to Egypt, where the primary focus is on identifying project elemnts that 
contribute to successful project interventions. This work includes: 

a a literature review 
special analysis of a datahlwe of 18,000 interviews already conducted 

a field interviews 
discussions with key USAIDICairo Mission personnel 

3. AFRlCA REGIONAL BUREAU 

Africa Regional Bureau, along with contributions from ABEL I core, supported 
the development of Overview of African Education Programs. This overview, for 
1992, summarized the status of all on-going programs in education, and served 
the regional HRDOs. 

C. CORE FUNDED, SEPARATE CONTRIBUTIONS TO COUNTRIES 

In addition to the periodic contribution of monies from ABEL I core funds, in terms of 
its dissemination, trainiq and overall project management, and in addition to the elements 
listed in Sectio3 11, several other small efforts, largely country specific studies were 
compl.eted by ABEL I. 
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These studies included: 

1. Chire: Early Intervention Program 
This study conducted by Case Western Reserve University's Institute of Nutrition 
(INTA) conducied between April of 1992 and early 1994, is aimed at evaluating 
how to improve infant -parent interaction to increase receptivity to education. The 
study indicates materials and information approaches useful for this. 

2. Thailand: The Social Research Institute 
AbdL I, beginning in September of 1993, supported MSU's role in implementing, 
with the Social Research Instihte in Thailand, a project to increase environmental 
awareness in Thai public schools, and to modify school curriculums to provide an 
actual environmental education component. A preliminary report was prcvided 
in March 1994, a workshop was held in Thailand, and a final report was 
presented in July, 1994. 

3. Swaziland: Factors Related to Student Achievemrnt in Swazflmd 
In Februaiy and March, 1992, ABEL I supported a special assessment on behalf 
of the Mission on factors affecting student achievement in Swazi schools. All data 
used weri: t r~ in  existing, routine data collection instruments. The report was 
submitted Apil 1992. 

4. Venezuela: Schooling and Maternal Behavior in a Venezuelan Barrio: 
Pathways to Child Survival 
This study received partial support From ABEL I. It describe: the special 
circumstances in a Latin American barrio that serve as barriers do schooling, 
health, nutrition, and overall child survival. This study and ABEL's support of 
it represents one example of cross-sectorial cooperation. 

Other major accomplishments related to core f u w  activities are noted in Section 
11. 
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A. INTRODUCTION 

ABEL I management was built around a multi-layered concept of management. 'That is, 
the strategic objectives of USAID needed to be periodically reviewed and reflected in the 
ABEL I task structure, and then the day-to-day issues also needed to be addressed. This 
section addresses the more basic managerrlent approaches, a separate report addresses the 
detailed financial results. 

Because the ABEL I project needed to reflect USAID priorities during its project life and 
the l~arious interests, skills, commitments, financial targets, and performance by members . 

of the ABEL I consortium, the management approach was guided by four fundamental 
principals: 

1. The process of management should be as "tronspareW aa poseiblt. Within 
the time limits imposed by the need to be responsive to USAID, missions, aad 
USAID Washington, members of the ABEL consortia should be aware of what 
decisions were being made and why various actiow were taken. 

ABEL I must be a prdominantly "service oriented" central project. The 
service orientation meant that within USAID regulations, every effort was made 
to allow project personnel, responsible for im~lementation, as much latitude as 
possible. This meant that communications, even from subcontractors, could flow 
routinely and directly to Missions, with copies sent to centrally responsible ABEL 
personnel. Considerable emphasis was placed on planning and agreement on 
general direction as early in the process as . xsible, but then implemetntation 
conducted in as a direct fashion as possible. 

3. Cornmudcations flow for pertinent information were kept open, and there 
was constant emphruis on "clooing the loop1' of communication--ensuring that 
any party to diacusbious or implementation was fully informed. 'Ws commitment 
meant periodic updates to Missions, if ABEL wasr recruiting, and status reports 
as frequently as aecessluy . 

4. The simpkst workable mamganent rurangmmt should be uaed. Exhibit 14 
shows the organization StrUCtUre for most of ABEL I. 

- 
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B. COMMUNICATIONSlREPORTING MECHANILMS 

Attention to project goals and objectives and then implementation occurred in several 
ways, Each element assisted to a degree in keeping ABEL actions directed towards the 
project goals and objectives. 

I. ANNUAL PLAN 

Each year, beginning in 1990, ABEL I management prepared an Annual Plan of 
action. Up until the year 1994, the last effective year of the project, each member 
of the ccmcrtia prepared a draft annual plan for themselves. These plans 
reflected: 

a. Commitments made during the prior year which nceded to be continued; 
b. Anticipated actions elated to, partiahrly, Mission needs; and 
c. Suggested areas of emphasis and proposed Core Money funded 

investigations-this area included suggested Applied Research (such as the 
Social and Economic Impact of Girls Education, certain Policy Dialog 
Modeling efforts) and dissemination activities. 

AED then merged these plans and included its own suggestions regarding Core- 
Funded Activities, arid e special section outlining projected activities for Mission 
Buv-Ins. These activities were linked in a matrix, and whem a policy issue was 
involved, the most important items were then discussed at the bi-weekly 
management meeting. 

The Annual Plan, because of the fast changing nature of ABSL I, was always 
viewed as a guideline for action, and not the dctermirrntive document. This was 
particularly tnre for Mission Buy-Ins. In virtually every instance, the major 
ABEL Buy-Ins occurred in countries with rapidly changing political and social 
conditions--South Africa, Mali, Namibia, and Malawi (as it prepared for 
elections). 

At the beginning of ABEL I, in October 1989, the CTO suggested that a weekly 
meeting of ABEL personael would be a very useful way to ensun communication. 
Each meeting included an agenda, usually based on the last weeks meeting. Each 
meeting was attended usually by tbe leadership of ABEL, the Director and 
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Associate Dircctors, my members of the Consortia available, and other members 
of USAID interested in ABEL activity. Particularly during the start-up phase, 
members of the USAID Africa Bureau (AFRIARTS) were frequent attendees. 

The formats of meetings were straightforward: Old Business including Long- 
Term Activities, Short-Term Activities, Publication and Dissemination, and New 
Business. Agenda items were broken down according to key countries, with the 
long-term countries appearing first, followed by short-term activities, typically 
design or dissemination efforts. For centrally funded activities, thematic issues 
were identified and highlighted. At rhe end of each item, an ACTION line was 
included with responsibility and timing for any outstanding items. In dl, there 
were 148 meetings in five years. Appendix M provides a sample. 

Periodically, when field office pcrsonacl nnvncd for hl a e  leave, or when key 
USAID staff returned from field visits, they too attended the -EL meetings. 
This usually provided an excellent opportunity to e x c w e  views, get a 
"concrete" update on recent events, and "take the pulse" of the project efforts. 
ABEL meetings also became, on occasion. part of the pre-briefing sequence for 
design teams. Overall, these meetingc u;l the subsequent notes assisted with 
conveying the scale and scope of activit -d provided some opportunitie? for 
cross-fertilization of ideas in an infont -irks. 

For bi-weekly meetings begun in 1991, there was an attempt to hold discussions 
to two or two and a half hours. Agendas were held to approximately six pages, 
and subsequently distributed to all ABEL team members, all ABEL field offices, 
and all affected USAID central and mission offices. The agenda ACTIONS were 
usually reviewed within three to five days to determine results and assist with 
completing items. 

Overall, the weekly ad then bi-weekly meetings were considend' the most 
effective management tool for the entire ABEL project. 

3. MONTHLY CENTRAL AND MISSION REPORTS 

To ensure that activities wen monitored from both a programmatic and f m i a l  
standpoint, ABEL I updated both statuses on a monthly basis. During the initial 
years, this often required a two month lag, but by 1992, a regular reporting cycle 
had been established. Appendix N provides a sample of such a report provided 
to the Mali USAID Mission later in the project life. 
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All ABEL I activities were organized according to Activity Number, and all 
subcontracts organized by Task Order. Appendix 0 shows a Task Order 
f m c i a l  report. By the end of ABEL I, there had been 103 Task Orders 
processed. These in turn were used to monitor allocation of subcontractor efforts 
under ABEL I. 

To ensure that the CTO and USAIDIWashington had current information, all 
project budgets, core expenditures, and buy-in expenditures were monitored 
monthly using AED COG reports, as well as detailed consortia submissions which 
indicated, Task Order, Level of Effort, Budget, Expenditures to Date, Balance, 
and noutions for any exceptional requiremcnta. A sample is noted in Appendix 
P. Periodically, central expendihws were marched against records from the 
MACS system, and from USAID Washington accounting. As noted, differewes 
in the time of submission and processing (sou~e as long as five months from an 
AED voucher m i l  processing in M4CS) sccounted for ircqucnt differeaces in 
reports. 

4. QUARTERLY REPORTS 

Per the ABEL I Core Contract, ABEL provided, usually two months after each 
Quarter, a Quartcrly Report of activities. As exernplifred by the sample in the 
Appendix, the bound Quarterly Reports highlighted progress to date in each area, 
summarizeti the scope of activities, both graphically and in matrix form (see 
ExMbit 15). and described any activities carried over from previous quarters. 

The Quarterly Reports were circulated to USAID Central Offices, USAID 
Missions who were participants in ABEL, ABEL consorthm members, and those 
requesting more detail on project activities. These were usually submitted in 
quantities of 400. In addition, to the formal Quarterly Reporting, USAID 
Missions, such as Mali, requested additional details as part of a monthly reporting 
cycle. 

The Malian Quarterly Reports on ABEL staff participation in Project BEEP, by 
the end of the project work in August, 1994, were some of the most 
comprehensive a d  detailed of all tbe field reporting. Built around MS Project 
software from Microsoft Corporation, as a monitoring tool, the USAID Mali 
monthly and quarterly reports highlighted progms by individual tasks, (on which 
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each of four ABEL task areas reported), attendant costs associated with 
completion or non-completion of tasks, and expectations for the next quarter. 
Appendix Q contains a sample of these reports. In the last year of the 
ABELJBEEP project, these Quarterly reports were shared with Malian 
counterparts to ensure that progress and delays were jointly understood and 
addressed. By the end of the ABEL I under project BEEP, Quarterly reports 
were used as a mechanism for "mid-course corrections", a critical factor in 
maintaining progress in a country with six governments in three years. 

Field generated Quarterly Reports, in the case of South Africa and Malawi, were 
also used as management tools for discussion of problems, anticipation of issues, 
and for general communication of changing needs and perceptions. 

SIX-MONTH IN-DEPI'E REVIEW 

In addition to the above routine reporting, both at the field and central USAID 
levels, ABEL also conducted, under the sponsorship of USAIDIS&TIED, until the 
Spring of lW, a six-month "in-depth" review of activities. The major purpow 
was to provide a lengthy discussion (usually three hours) of the possible uses of 
new products and lessons learned. These sessions frequently provided more 
immediate information for planning in other countries. The major audience for 
these sessions wen the various Regional Bureaus, but most specifically the Aftica 
Regional Bureau. Appendix R provides a sample of the reporting format and 
areas for discussion. 

As noted, the group would usually consider: 

Progress to Date in Key Arm 
Any Problems Errounted 
Observations ftom the Regional Bureaus 
Special Programmatic Presentation--New Id- 

a FillPrreial Overview 
Next Steps 

From these discussions came suggestions for ncw applied research, for new 
audieaces for pruticular products, and for ncw collabonton on various projects. 
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6. ANNUAL REPORT 

Approximately two months after obe end of each project year, an Annual Report 
was submitted. This report, "rolled up" the actions of the preceding year, . 
recategorized ongoin# activities, and provided aqroccasion to update all 
publications and products. A sample of these can be found in Appendix I. 

7. MONTHLY CONVERSATIONS WITH MISSIONS/ 
M E K L Y  CONVERSATIONS WITH THE USAID/CTO 

In addition to all thc formal reporting mechanisms, ABEL I relied as well on 
conversations, a! least monthly with USAID Missions personnel whcn activities 
wen being conducted, as well as with field personnel. These conversations wen 
an attempt to anticipate prob1e.m and fud simple solutions. 

Additionally, except for travel, the Director or Associate Director of ABEL I was 
in contact with the USAIDICTO virtually every two days, but at a minimum 
weekly. This frequently allowed rapid response to emerging buy-in issues a d  
resource allocation problems. 

C. SERVICE QRIENTATION 

The strongest factor in assuring good management in ABEL I was a consistent service 
orientation throughout the project. Every staff member was tr;9iaed to mpoai as quickly 

- as possible to any USAID query, and when a full response was mt possible to indicate 
what was being done. Intenncdiatc deadlines wen Frequently established so that all - parties knew what was hagpcniag. In most cases, this approach worked well-at times 
to the detriment of the communicatioxu costs. As of 1994, INTERNET was becoming 
a more reliable rncchPnism for Frcqucnt and npid comrnunicrtion with both consortium 
members ad USAID, both centrally and at tbe Mission level. 

ABEL I Find Report 
97 



VI. SPECIAL ISSUES 

This section describes special issues that affected the conduct and success of ABEL I. Several, 
if addressed. will make the work of ABEL I1 more successful, and the integration of activities 
more thorough. 

A. CEILINGBASED FUNDING 

By the end of 1993, ABEL I was 92% committed in tenns of "buy-ins" that it could 
accommodate within the project buy-in ceiling that was originally set at $9.01 million. 
Reaching the ceiling comparatively early in the life of the project is attributable to the 
circumstances noted in the introduction. As a result, considerable time was spent in the 
!atter part of 1993 and 1994, juggling, adjusting, de-obligating, and trading individual 
country ceilings in order to accommodate real Mission d e m d .  h the last quartet of 
1993, approximately three USAID Missions were turned down for ABEL assistance, and 
in 1994, another four were either turned down or seriously delayed. Staff time of both 
USAID central personael and ABEL project personnel became considerable, and Mission 
frustration increased dramatically. 

ABEL I would have benefitted dramatically from mechani.pnw to increase, modify, or 
nullify ceilings. While the Q-type contract is b e c o w  the norm, ABEL's experience 
should be noted shoula ceiling approaches ever be reconsidered within USAU). 

B. EMPLOYMENT OF LOCAL FIRMS AND CONSULTANTS 

In a number of emerging countries with whom ABEL I hrrs worked--specifically South 
Africa, Chile, Thailand, and Jordan, then is substantial local expedse accessible to a 
USAID central project. The primary diffhulty is in setting effective local compensation-- 
compcnsation that may be above a strictly local wage scale, but is below intematiorrpl 
scale. Varying criteria for special benefits (such as msdicrl, retimncnt, and social 
insurance in South Africa) amkc the calculation of "fair" compcnsation quite complicated, 
and certain centrally csublished USAID rules ma& thc process even more difficult. 
ABEL I spent considmble time creating compcnsation rationales so that local groups 
could k expeditiously clad fairly employed. This reprrsented a considerable overall 
saviqp to the U.S. government. 

ABEL I would have beaefittcd from more decentralized local administrative approaches 
that accommodated national caliber locd consultants at a "fair" compensation. In some 
instances, Mali specifically, an interdonor agreement waa eventually workcd out, that the 
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VI. Special Issues 

USAID Mission then supported and allowed a m.uch fairer compensation package for 
extremely qualified personnel. 

DISSEMINATION OF FORUM 

As noted in the ABEL I evaluation, the FORUM publication was very widely respected 
by those who received it. It was considered useful, timely, attractive, and properly 
paced. The two biggest concerns were that it was in English, and that it needed to be 
more targeted in distribution. Our previous discussion indicates how some of this 
occurred, and in 1994 ABEL I wished to make these changes. ABEL II should be hnded 
to repackage the existing twelve issues of FORUM, translate them into French and . 
Spanish (some articles have already been translated individually) and distributed much 
more broadly. This should occur as soon as core funding for ABEL I1 reaches a 
reasonable level, since FORUM represents a substantial, and, we think, productive 
investment in relevant, development material. 

INTERNET USE 

The use of INTERNET grew geometrically in the last two yeam of ABEL I. In 1994, 
a majority of US. research institutions aad a growing number of colleges have :uranged 
easy INTERNET links for the majority of their faculty. Increasingly, U. S. NGOs are 
also linking to clients and to one another via INTERNET. This has cmted a substantial 
and inexpensive communication option for faculty and development professionals who are 
traditionally isolated from all but their specialty collcagucs. 

The majority of institutions in Africa have no routine 8ccaa to INTERNET. Many 
institutioas are still required to makc expensive toll calls to get to an INTERNET node. 
This has deepened the isolation of African institutions fmm on-going dialog and collegial 
relations--not only within Africa, but intemtiodly. This situation could be relatively 
inexpensively changed if ABEL were to directly support INTERNET access in Africa, 
for say 10 institutions. Those institutions could be determimi competitively or by choice 
linked to other ABEL projects. 

An initial thought is tbat subsidized access to INTERNET for two-thne yean, funded by 
ABEL II, would create a dramatically new dynamic for many potential African 
collabonton. It would also provide a certain "proof of concept" for the use of these 
advaacad/stam&rd tools. INTERNET would give many institutions, otherwise totally 
dependent on donon, 

ABEL I Find Repon 
99 



VI. Special Issues 

a chance for access to libraries, information, and communication hitherto virtually 
impossible. This one intervention could create a set of pressures for governments to 
make additional investment in data networks. 

E. SUMMARY 

In it: 5 years of operation, ABEL I, we believe, expanded the tradition of USAID- 
funded, central projects in education. It did this by increasing the level of service to 
Missions (both in t e r n  of substance and procedure), dramatically increasing the place 
of policy analysis and dialog in the "tool-kit" of developmental interventions, perfecting 
other tools, such as EPICS, as part of a training focus, and fvmly establishing the role 
of WID in major aew projects, particularly in Africa. 

ABEL I lived through the transformation of development community opinion from strictly 
centrally oriented intervention (through ministries and large governmental bodies) to the 
refocus on NGO activities and capacities. ABEL's work in South Africa helped perfect 
techniques for making NGOs more responsive and efficient, and helped some of them' 
reshape themselves in support of a popularly elected government--a transformation we all 
hope to see in the acxt decade. Tk project, through attractively written and designed 
case studies, further described major NGO work like BRAC in Bangladesh, and the 
excellent educational work conducted by CIDE in Chile. 

ABEL I also began the systematic linkage of education changes with those of other 
sectors. Examples of this include early design work in infant nutrition in Chile, the 
v.:nezuelan barrio work on child survival, and investments in environmental education 
design and curriculum in Thailand. The FORUM mag& itself quite deliberately 
focussed, in its last year of ABEL I publication on cross-sectonl themes--further lhkhg 
investments in education with productivity, health, and nutrition changes in developing 
countries. 

Finally, we think ABEL I helped develop and then use a more m a i m  infrastructure- 
bibliographic id tnining databases, INTFmET (in its last year), atxl modern simulation 
tcchniquu to present cleuly 9nd forcefully tk role of ducation in national development. 
We think tbc combination of attractive presentation, clear mtssoges, and solid applied 
research allowed USAID to mnintnin a preeminent position in the development dialog 
about education. 
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APPENDS A 

USAID ABEL Project Components 



Prograss in rationalizt'rg public aactor aponding nuat involve tho 
aducrtion mactor. Spaiiding for: aducrtion rapraaantr 158 to 35% o f  
cantral govarruant 8panding in moot davaloping countriaa. Greator 
afficiancy in #a public oactor i8 ina%trk.bly linkad to 
aducational policy and budgat practicar. 

-EL ir dorignad around thrm componantrt (1) tadmica1 and 
managaria1 8upport to tho fioldr (2) pilot projsatr, raroarch, and 
avaluationz and (3) abort-tam training to arrirt davaloplng 
countrior and UaAID fiold mirrionm acrorr a varioty of baric 
oducation affortr. Thir roction r w i w r  activitior, dolivarablar, 
funding rourcor, and urticipat.6 paraon-mcnthm of tachnical 
arrirtanco raquir.6 fur oach projoct corgonmt. 

Com nant 1. Technical and unagorial rupgort for g w o ~ n t r  m d  ' 
tidhm miamion. 
Thir component of AEtL providam 8 m5chmin for arrirting 
govomrant8 and U8AID mirrionr in darigning and impluorrting baric 
oducation activitiar linked ta improving quality and officionoy. 
~ h i r  u y  includo arrirtmca in conducting roctor or mubroctos 
rtudiar, vriting dari9n decurontr, liairon with gworrrunta and 
USAID fiald officar, and/or facilitating tochrliccrl and unagorial 
back-up for now activitior in hort countriom, 

- - - - t centaim two dimcuoto f iold m u m e  rtratqios. 
inat on activit.io8 ohall k rountod by tho AOIL 
X E  an tool., w+hodm. roam* firdin98 
r current and futum 8T/tD projwta. docond, tho 
y collaborate with USAID mimioru urdl #T/SD in zm8 of technical a r r i r ~ c o ,  putiuularly rugporting 

to addram8 managamant pmblru that occurr 
ontral miniatzy ud 1-1 mdmo18. Tho ABBL prrojoct 
stotypa toola 8nd rtratogioa alroady d.v.log.4 and 
tD and ombark on n w  for88 of am8imtuwa that utch 
fie n-. loma initial ahort-tom twbnieal 
A) Will b. FurrdOd by CU¶tlr818' im/m) r08OW8Ue 
long t m  o? np.rt.4 rho*,tm 888i8t8n80 im Irnnad 

lar -try, financing will a V W D  L i o n  -- - -  
~ - - - -  wntmct. 

In o m  to offoctivoly provide a88iptmm to 
mutoat nod, tho contractor will p-etiwly 

dirrninato and a&# urturt toolr, protot 2 r  , Ud IC.- 
findingm to country-apmifia nod#. .Dim@ tiorr o f l o w  will 
targot dovaloginq country odu88torm and armant oliiairlr, A.I.D. 'I" rirrionm, uad other donorm aetivo in b 8 m  8 -tion. Tho 
contractor will have full actor@ to product8 an4 org.rtimo of ither 
currant and provienra S T / t D  projutm. l?roro projoet8 havo davolop.d, 
for aX8#pla, docurontod mothodr for condbtti roctor arrormunto to "I idantify option. and koy point. for intowont on; rtratoqiar and 
guidalinar for angaging in policy dialog and adjurtmontt unrgamant 
infomation darignr and roftwaroz coat-ofPactiv0 learning 



(a) arrubla uraful tool., prototypor, and raroarch finding8 from 
prior vork in thir a r m  ruppoeod by ST/tpt 

(b) arrombla ax.rglay raroarch finding8 and larron8 lormod 
rbout mcbool affactivurar8 proj0ct8 frcm UbAID mirrionr urd other 
donor8 ; 

( e )  compila ralrvant litaratura on girl.' u u o l l m t ,  
pormimtanco, and achiav...nt in baric oducrrtionr 

(4) davolop urb irpluont a rtratogy for dimruinating tho80 
product8 u d  inforrutionr 

(0) oxplors option8 with hort country oountargrrta and UbUD 
rirriona for da8ign of bamic education initiativar; 

(f) dovalop county plan8 for adapting, urrirrg, and .valuating 
toolr or prototypo8 whara faaaibla; and 

(g) prwida tachnfcal and unagarial aa8irrturca for 
inplumtation. I 

Rojact damcriptionr ara availabla which r w i w  tho toolr, 
mothodologiam, m d  roaaarch that m y  bo maloct.6 for conrolidation 
and dimruination. (Thaao dorcriptioru are rvailabla if raquartod 
in writing.) 

Within it8 dim8mminrtion raaponmibility, t&a lUUI contractor will 
collrborata with 8T/SD in  coruolid~ti Mb damribing axirting 
toolm urb mathob., and ia conducting "IL 1 i tod uulytia work. 

Min$rtmr-mchool . & n w  bmia oducation 
projautm u o  b. maento will roquim amiatmco 
in @nut.-and-bo Thim might include, for 
axuplo, addmamirrg pmblomm galat.4 to the design, produetion, and 
dirttibutioa o i  1.unirrg utarialw t m c h u  daploy.yrt; dirtribution 
of arlariua aebol mapamtimion; appliutioru of larrning 
tachnologlama adminiatrativo linlugam ktwm the curtral qwam8ant 
and tho 8chwlm; unagaont inlomation mymtomm; privata aoetor 
involvu.nt in the oducation mctor; os imprsovlrrg national .xu 
ryrturu. Tha contractor vill provide app~Opri8ta fonu of tadpticrl 
arrimtanca targat.6 on tnaro urb other rraam in which V.8. educators 
and tachnical rpocialirtr havo much to oftar. 



spaciffc dalivarablsr undar Componant 1 ara found i n  Sact ion ? of 
t h i s  contract. 

Commnant 2 .  Pilot  projact., remaarch, and avaluation 

a-or dovalopaont of a urabla knowladgo ba80 rolatod t o  rchool 
affoctivanarr i r  raquirod for  A.I .D.  and othor donerr t o  targat 
limitad rarourcam on cort-affoctivo intorvontionm. Under Component a ,  tho contractor w i l l  dorign and holp implmant i l o t  ro act r  that 
t o r t  tho ofioctivanaro of ru l l - r ca lo  intorvontiona. - n n y  o th.8. 
p i lo t  projoctr v i l l  iocur on encouraging grroator f . u l a  
participation in, md p.rmimt.nco through, p r i u y  rchoel. 8- 
pi lo t  projocta arm expoet.6 t o  atoat  tho watora in  proparation for 
major initiativom in  p r t i c u l a r  countrior. 

'- -",ition, fho contractor w i l l  conduct or  8u)rasntnet for long and 
t o m  m i ica l  rtudioa. Thir uralytia work m y  foeur on 
y-rp.c *L7T--r c po cy rruom or  rolat.4 rchool-1w.l factor. th.t 
I pupil acbiwomont. A.ong 0th.~ irruom, it i m  urticip.t.6 
oroarch w i l l  bo cenducf.d t o  (a) illuminate tho crumor of low 
participation in  baric oducation, and/or (b)' idmntify rchwl 
md pedagogical praCtiCa8 tha t  ~ 0 8 t - O f f ~ i v o l y  boort pupil  

u o n t .  both qualitative and quantitative maoaroh mthodm may 
-- ---1oy.4. w- 

Roroarch activitiom rhould bo diroctly linkad t o  tho doaign a d  
impluontation of p i lo t  or  full-8-10 b i la te ra l  projockm. 8 T / t ~  
intondm t o  work w i t h  USAID mirriona t o  omtdaliah ee-firuncing of 
p i l o t  projoctm and romoarcb activitiom. In gUtUalr tw mhoa t a m  
tochnkal  armimtanco viaitm of on0 mntb  oacb v i l l  k mpport.6 by 
ST/tD t o  doaign o r  plan p i lo t  projoctm o r  roam-. In-aeunty 
coat. and continuing t o c h n i a l  and m a g o r i a l  amoioturao aru 
orrp.ct.6 t o  bo aupportod by buy-inm finuacod by f iold  mimmiona. 
~ o r i d o n t  technical rdviaorm cur bo pomtod.in conjwetion w i t h  p i lo t  
projrc t .  and ror.8- a e t i v i t i u  through co-tinuwing arrwamanta. 

& incroaminq numbon of broia duea t ion  act ivi t ioa  as0 rugport.4 by 
Aa1.D. urb 0 t ) r O r  dO!bOmr f o m t f v 0  -8 u r t i0  w i l l  C ~ i t i C 8 1  , and hou their t o  armcram how wall projoeto u o  doing m 
affoctivonoaa UM bo m i a d .  Tho wntra-r w i l l  pmvida ongoing 
f o r u t i w  avaluatioa ..mi-, am wall a o m n a t i v o  ua lua t ion  . Th. aonWatorr u y  bo roquomt.4 to  8- pmqru  

ot Siald and contra1 projut.. Punding iorr w r l u t i o n  
rorrvicoo typioally v i l l  & prwridd by tho oif ieo or..imaion 
roquoating th. aamiem. (Svalu8tiono of -0 AIIL pmjoct w i l l  k 
conducted tlvough r roparato n c h u r i u  by, 8T/tD) . 
Tho follouing a r e  illuotrrativo p i lo t  projocto and ronrrrth that  may 
bo undortakonr - 

(a) P i lo t  projoctm t o  f r a t  tho o f f k a q  of incmtivo pro9r.U t o  
fncroaro girl.' participationt 

(b) Raroarch on grndor irruar i n  clarrrooa intoractionr, torchar 
porforraanco, and/or curriculum: 



(4) ~araarch on aocial and aconomic conrtrrinta to girlan 
cornplation or .chiaverant; 

(a) ~amaarch or pilot'intarvantiona on 'nut8 and boltu' 
managuant problamr, particularly vharo much raaaarch contributaa to 
homt country/miaaion initiative8 in brmic oducationr 

( t )  mng-tam arrimtanca on forrutiva avrluation, to uuuro that 
plmm for invaotmantr in brmic oducation can b. adju8t.4 am n w  
projactr untold; and 

(g) Pilot projactm to apply tool8 or laarning t.chnologiam 
dovolopd undar othar 8T/tD projactm. 

spacific dalivorablam undar tha pilot projoetm component u a  found 
in Saction ? of thim contract. 

Corponant 3. Short-tor8 training 

durtainablo improvuontm in ducation81 quality and offiei.rray 
dopond upon raiming countriam' ruraguant capacity at a11 throe 
lwolr addrom8.d by thia projact. Tho projoct vill dovolag 
mhort-tom training linkod to bamic oducation aetiviti.. i n  th. 
fiold. Training will bo darignod to booat m i e i  
and hurdm-on mkilla, am wall am to fuiliariaa tra Yta' nooa vith -lyLic 
poeinont mtrrtogiom, toola, and romorrch findfrrga. 
-- 

1 contractor vill undortako tbrroo typaa of mhorrt-ton training 
rcri~itie.3 

(a) country-mpacifie mcrrrirura (approwiutoly 3 with m a m  foaming 
on famalo participation iamuoa) vill k aupporrtd for tho bonofit of 
gavenuant or othara autivo in tho odu~tiorr ooutoz within a mantry? 

(b) Tuo regional a h m  r .re yea? u y  bo ~ p p o r t d  uhur 
oducrtora or crwonuurt offie r rla f m  r of ummtriaa rould 
bonefit from kaining &a tho uw fiold, klkd- ozplontion of 
co-finmeirrq of 8 mgionrl training curtor. Training aainam vill 
typically laat two u n b .  It ia ammumod that a0 0.rtioigurta vill 
attmd oadh .aJlurr (20 prrtioipantm w 1 urrrually w 5 y ~ ) .  Uota 
that U8UD buy-im to tho U L  eontract vill bo -$rod to fully 

(c) mu U. 8. h a d  munor oninara p u  'urmrr w i t h  up to 30 
particiglntm in or& muinrr u y  almo k provided, aibd at homt 
county proformio~la and wormoaa mtudonto vho u y  k involved in 
tho oducation mactor (in thoir ovn country) m d  uho a n  attonding 
U.8 .  univorritiam. 



Participant coats for a l l  thram Wp.8 of training v i l l  ba supportad 
with buy-in fund8 from USAID misrionr. Contra1 rorourcor w i l l  
rupport tho davalopmrnt of regional and U.S. barod trrining coursas, 
including cur~iculum, u ta r i818 ,  8t8ff ,  and toaching r i t e .  Buy-in 
f u n d s , w i l l  support ceuntry-spacific training rorrionr. Tho 
contractor v i l l  prwida only tachnical u t a r i a l r ,  coursa davolopmant 
and training r t a f f  for  U.8. and u j o r  regional training. A l l  
logi8tic.l rupport for th.8. training avonta w i l l  ba ruppliod through 
l raprrato contractor with which fha MtL,,contractor w i l l  
collaborate. 

Trchnicrl aupport on tho fo l lwing  top ica .uy  bo raquir.4 in  
proparing thoma rho--tom training aetivitioar 

(1) In-countq and rogion81 w~rbhopa  on -rod agoam o l  intorost 
much rm policy and budgot uralymi8r in8trucfion8~ u t o r i a l a  
production, u n a g u o n t  in fo ru t ion  r y r t u r ,  lmaring toehnologior, 
achool ruporvlrion, hoadmrtar training, and @ b r i n g  clarrroom 
intarvontiona tha t  work? 

( 2 )  Dwolopmant and prwiaion of a couraa or  courrar in  tho was. 
on funduantalr  of taaching, r u p . ~ i 8 i o n ,  logimticm, t a a t i  
moaauruant, urn. of laarning tochrrologiom, or  contra1 r e i n  "i atration 
of educational myatma. h e  courro wou1b;k at- by dwoloping 
country 8 t u d ~ h t 8  purruinq drqrraoa o r  longttoxm tzaining i n  tha O.8. 
It i a  oxpactad that u n y  o l  tbaao mtudontm v i l l  ba froo diwiplinaa 
other than ducat ion,  but w i l l  havo taachin9 o r  a U i r t r a t i v a  
rraponmibilitiom i n  education. 

Specific dolivarabloa unbar tho training caponont u o  found in 
Saction ? of thir contraat. , 

6. A I D  PROjtCT WAG- UID SPtCIAL PROVI81OU8 

The projoct Cognimtt Tochnicrl Officor (CPO) for: A.I.D. hold. 
authority ovor tho folloving rctivitiomr 

(a) Coordinataa a l l  oot act ivi t ioa  w i t h  tho ?.giotul'buraaua 
and U8AID mimaionm, rrg txavol urb maopaa-of-work for  tocbnical 
advirorr working in w&lrbozating counP:rifmr 

(b) Approvoo urnual hplmentat ion plurm, roaoarrch roporta, and 
a l l  other publiuatioru a ton ing  from projoet aetivitiomt 

- 
(c) R w i . ~ .  and t r m n i t a  t o  tho contriot.  o f f i r '  a11 buy-in 

raquortr rubmittod by U M I D  miamionmr 

(4) Caeifiom vouchorm aubmittod by tho.contraatost and - 
(a) Providoa tochnlcal input on how pro)- atrat.gy can k 

improvad and carriod out. 



DELIVERIES OR PERPORXWCE 

1 PERIOD O? CONTRACT 

mtsactiva data c; t  t h l m  contract i m  tho data o f  tho Contracting 
Officor'm miqnatura on tho c0V.r paqo, and tho omtiutod complation 
data i m  f iva yoarm th6roaStar. 

In  addition t o  tha r.qui1:rrrurt8 not forcth tog mhi#mi ,os r  of rmportm 
i n  tha clauaa of- thi8 wnt rac t  ontitlod mRaport.a (AIW 7Sa,7016), 
the Contractor ahall & rooponaibla for  aubmiaaion to t b  CPO of #a 
f o l l w i n g  dalivarablom 

- -  - - -  ..* - - 
! =a-e v i t h h  the f i m t  tvo ~ t h r ,  of tha 
ld implomuitation p1me irr ~ l t a t i o n  vi th  
m f t u  tho eontn8tor  Wl pmpuo  a 
-ti- p l m  ( U P )  that 8u8t be app?wod by 
i o  obli tad for  th. yau. 'Ph. AT? m r m t  

llabont 1& -tryr th. i o l l ~ i r r g  01-t.: (a) 
et 8b)oetivu and 80- irdioaton of. 
a ob outivw, (b) a d d  diseumoion o i  

~ b j - i v ~ e  (o) l kdg.t w i t h  L 
" -9 i m  a l l o e a t d ,  and (4) a ataiiirrg 
&mld d atirrqui8b k m  aotivi t io8 M o d  by 
b o o  aet ivi t iao aupportd by OlIIUD ri88ioru. 
should aamo88 h w  diaaainatiorr, r u u r r a h ,  and - not alury8 1- to .~p.o&iio ~~un t? im -- 

rraty andm .nb i a m t m .  Tha eontrraotor i a  
', Uld n a @ ~ r b I y e  iov. & a ~ a ~ m ' 8  8 i t y t 0  % F nd ammiat countti08 i.prrorinq -1 ty,  - - - - - - - - - - - I . - ---Pa parrtidpation. 
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 ha AIP w i l l  halp t o  ansura that  a l l  partias,  particularly- 
govarnaanta, arm avarm of what comitmants and conditions ara baing 
put  foruard. Tha AIP also should ba axplici t  in caamunicating t o  
USAID riamion8 information ragarding projact cou i t r an ta  and r t r f f  
raaponaibilitia8. 

In addition t o  tha annual plan, tho contractor w i l l  aubmit a 
quarfarly raport that  r u u a r i t a a  projact activitiam, 
accompliahuntr, and pramming prob1.u. Sach fourth quarterly 
?aport w i l l  k an annual ?aport 8u i t abh  t a r  broad distribution. 
spacif ic  raquiruontr  and forutm for fhomo row-• w i l l  k 
davo1op.d by tho projoct diroctor in  coll8boration v i tb  tho CPO. 

Tho contractor w i l l  prapmro a f ina l  report a t  tho conalumion of tha 
contract vhicb 8-rim8 . n t m  of tho project. Tho cro 
w i l l  furtho? @p.cify, 8nd ,-3ho aorrtont. of t h i m  f inal  
raport . 
1 Dim8uinrtion and School I(.naguant Comgonant 

Undor tho dimmomination cmgonant tho folhuinq dolivorrblom u m  
rrquirodt ( a j b  plan, complatad duzing tho f i r a t  4 mnthwof tho 
projact, for  maluting and packaging a mubwt o i  #T/SD t o o l m ,  
rathodm, and ramoarch findingat t l r i m  plan ohould apecity vhrt 
dimmuination mathodm w i l l  bo ugloyod and hou fhy v i l l  b. 
int.grat.4 into t io ld  w r k  v i tb  a t  lmrt thmm U8AID aimmion8 
par yoart note tha t  tho contraator v i l l  wrk with UD/W..hington 
t o  dacido vithin whi& aount~iom and U W D  miamioru f iold  
mupport w i l l  k concmtratadt (b) @mia prrobuot. ahall k 
proparod for: dirmainrt lon,  drawing ires fh. bu ia  W/tD 
ptiotit iom of mumgemant information moitwuo, mwtor 
aamommmontm, polioy dialog rocommom, 
mocial u rko t ing  and o- f cation, and upir oal Ucbnolopiur ~ 1 - l o v o 1  
ramoarcht (8) a t  l u a t  t w  ro8oarcb rwioum mlatod to f r u l o  
participation in buie duea t ion  v i l l  k p r o a w d  irr y u r  0a'(d) 
application o i  8T/8D toola and methob. within pm$-t 
proparation ac t iv i t ioa  i n  a t  loamt thm. -trim 0.r y . u t  and 
40) tVO -$OM& v01~lUhog. -11 b. 01rgUli8.a U a  y.U, 8- 
a t  d i a d r u t  "i toola, .r)tllobr,, urdl maamh iindingao tho80 
raotirrg. -14 mialvo, and arm not nwoaurrily i n  additien to, 
tho t l c a w  aetivitiom mpocifiod i n  Cmponant  3. 



2 .  P i l o t  Projocto and Rasoarch Cosponant 

Undar tho p i lo t  pro)act. and rm...rch ComPonant, t h e  following 
dolivarablO8 arm required: (4)  a t  l aar t  thrmo rororrch activitiea 
pot year, larqoly foc3aod on tho datominantr and conmoquoncao of 
highor f u a h  parficipationt (b) a major annaw t o  the annual 
implomantation plan that  outlin08 h w  romoarch and p i lo t  projacts 
w i l l  rddromm f u r l a  rbumtion problumt thia  urnox w i l l  bo 
dovalopod in  collaborrtion w i t s  AID/Waahington'# Woman i n  
Dovolopmont Office, participating U l A I D  uiaaiona, and ST/tDg (c) 
p i lo t  projaeta a h o d  a t  incruming tamlo participation in barfc 
duca t ion  mhrll ba dwalog.d, proforably within broader projoct 
proparation offorta,  i n  a t  l a ra t  eight countrim w a r  tho lit. of 
tho projoct r and (4) additional analytic trmk. aha11 b. carriab 
out am roquomt.4 by dT/tD and participating U8ALD mimaioru. 

3 .  Training corrponont 

The minimum 1-1 of dolivarabloa undor tho toaining corponont 
includo: (a)  approximately 5 country-mpacific r u i m r a  ovor tho 
lit. of tho pro). in9 lawaly en f-10 prrticipation in  
bamic oducatioat r ional 8 u i n u 8  oach y a r  providing 
training for  g w  .iz?=! off c i a l a  and ducatora  from boat 
countrioat (c) two auroor mmimra in  tho U.8. for  w a n m a  
mtudonta who w i l l  vork in  tho -tion mwtora and (4) 
additional mhort-tom training o r  in-county wr:luhopa drvalogod 
in  collaboration v i th  8T/tD and USAID t i a ld  miaaiona. 

b.r.6 on tho mturm of th ia  contract, r number of imporrtant factcv-- 
hava b a n  i d a n t i f i d  which w a t  be accomodrtod in  order t o  rrxim~ao 
offoctivonoma and offieiency. 

-- contractor muat stay abroaat of currant intornational affortm In 
0 f iold  i n  order: to t  (a) rdviae A.1.D. of nau d.v.lopmmta and 
a i r  implication8 gas the Contrrrcta (b) wm90 a f f ~ t i v o l y  
oblu-aolviw eampamnt.1 a d  (c )  incomrrrta findirrqm and rdrpt  

-_-• contrret  agpsoaeba t o  thoae findings, a8 agprogriata. 

 ha contra- mmt 81- be capable o t  dorivi i roiProjoe+ "f oxporiencom tho t.obniaa1 and impluontation t ndinga appropriate 
for d i aau i ru t ion  to a vide rubianco of raaearrcAer8, p rogru  
aponaora, and impla8ntorli. 



8. PROJECT STAFFING AN3 KANAGEnEINT 

noma offico o t r f t  pooitionr 

o ha projoct w i l l  rupport two key profaorionrlr throughout i t a  
oparrtion: tho projact diractor and rn aroocirto project diractor. 
A third cmt r8 l ly  fundod kay profmaional w i l l  k rdd.4 to  a ta te  i n  
about month S of yorr onam Thin pormon might k, t o r  axrrpla, r 
junior profaorion81 v i th  atronq roooarch okil la  who could diroct and 
monitor work towrrda aam contract dolivarabla8 and aorvo ra l 
liaimon t o  A.1.D. Tho owatzz naturo of thi8 pornition w i l l  bo dafinrd 
by tho projoct diroctor and A. I .D . ' 8  cogniaurt tochnicrl off icer  - .  

(m) early i n  Year 1 a8 tho hiring procoo8 bogin.. 

Ro joc t  d i r w t o r  . Thi8 kry u n i o r  profra8ional w i l l  
axorcl8o urb authority for  a l l  projoct 
act ivi t iaa ,  i n  con8ultation vi th  A.I.D.'m me Roaponmibilitiom 
w u  tho 60 paraon mnthr includo: 

(a) plan, cwrdinato and unago tho doaitm, dwolopunt,  and 
awocution of tochnical and u m g r r i a l  aamir~tmca for  V M I D  augportod 
braic duca t ion  ini t ia t ivoa in dovolopinq countrioar 

(b) Plan, cwrdinato and woraao tho dooign, dovolopmant, wd 
oxocution of p i lo t  projoctm, roaoarch, and waluatiorut and 

(c) R w i d o  for  abriniatration of tho wuall w n t n u t ,  a-rt 
for  ahort and long t o m  tochnicrl conaulturt., ud roaidont 
tochnical adviaor8 t o  tho fiold, and .ruuro t W 1 y  and accurato 
projaet reporting t o  U D f l  urd U M I D  ai8aiorur ud 

(d) Liaiao v i th  tho CPO, an intorbuzmu advimoy q r r o u ~  ~ i t b i n  
AID/Waahington, and USAID mia8isn8. 
- aociato di toctor  - Kay Fo?aonrra&: ammiat. tho pro oet diroctor in 

urning for,  urd a d w i n g #  worm11 pro)- obj- 1 VW. k much, 
i8 por8on 8hould k &lo to a88i8t v i th  a11 8lau8t. of tho 
roctor'm @cog. of wrk, ud ohould o f f u  moat of tho ucporionco 
d qualification8 rrvquirrd of tho projoet bira8tor, i n  abbition t o  

___a apocial qualif ieat ioru n o t d  klw. ' 

Tho aaaociata dirrwtei (orr projrat diroetorr) w i l l  Soma a t  lomat 90) 
of hia/h.rr tiw on implamnti tho80 @lomuit8 of tho r o j w t  tha t  rl ! mark to  -w f m a l a  part ie  pation and a a h i w a u n t  n b.8ie 
ducation.  Th. aaaoeiata diroctor u y  bo mu99ort.6 by l 
8 u b c o n t x a w  mi& providr. apoc ia l iad  expo?tiaa i n  th i8  aroa, but  
tho aaaociato d i r m t o r  i a  oxpoetad t o  vorb on aita v i tb  th. projrct 
diro8tor ovur if mploy.4 by a rubeontracto?. 

Trainim/n8orrch a ~ c i a J i 8 t  - ROY Sbf~rLa Thia junior 
proforaional w i l l  aupport p r o j r t  ac t  v om botb i n  tb. home &iica 
and tho fiold. This individual v i l l  havo ror na ib i l i ty  for  F compilinp tool8 and prototypo8 for  dimraminat On, rapolt and 
publication preparation. and aupport for &o8im. logimtica, 
implawntation of training progrrma. Ha/oho w i l l  r lao  amma a0 
l ir ioon v i th  A.I .D.  



~ a c r a t b r y  . m d i n p  w i l l  be providod t o  rupwrt  ona FTB racratary. 

?or poritionm darignatad "Kay Porronnalw,'any change ef individual 
daaignatad in  that  pornition muat havo thow?itten concurranca of tha  mo. 

3. SPLCIAL PtlVOR)(AWCt UQUIllbaWTS - 
In addition t o  tho COntrrCtUal p r ~ i 8 i o n 8  8p.cifi.6 in  t h i m  contract, 
tho contractor aha11 .matimfy tho following r o q u i ~ t a r  

(a) Tho Contractor: w i l l  provide avidanca of availabil i ty o i  koy 
permonno1 t o  w i n  work on thir projoct within 30 day8 of ward of tho 
contract. 

(b) man apocia1is.d rowicam in  .upport of tho plcojoct activitiam 
ago roquirod, but arm not available within tho contrauting orqurimtion, 
they ray bo 8ubcontractd rubjact t o  tho prior w i t t e n  approval oi. tha 
CTO and tho Contracting Officar, and mubjact t o  tho claruo of this ' 

contract an t i t l ad  a3ubcontractm Undar Coat-Rairburaemmt and k t t o r  
Contract. (FIR 5 2 . ~ 4 - 0 a ) ~ .  txuplam of rpacialimd marvicoa r igh t  
includa vidoo production, computmr harcduaro/moftvuo ouvicom, 
consulting rorvica8, ate.  

(c) Copiaa of a11 corro8pondonco p . m i n i n g  t e  8~b8t8ntiv. projact 
u t t e r m  htwoan tho Contractor and local org8nirationa aha11 bo foruardro 
t o  tho CTO and tha local U8AID Uir8ion. 

In addition t o  -0 mcopo-of-work ep.cifi.6 in  Iaation Ce tho following 
proviaion8 w i l l  apply t o  tho contractor in  managing tha pgojoctr 

(1) A l l  iorroign Wavol roquirr.. prior a l o u u m  in -it- by tho c!o 
and tho r a l m t  PIAJD .imaioq. hloh r:oquoata ch-d arrive a t  tha 
ogflc. -0 v0.k  praor to a t u t  of trrvaf.  

(2 )  Tho contsrctor v i l l  bo authorirod t o  urtu into nrboorrtractr with 
U.8. and prrticip8ti~ mantry orquri8atioru pravidirrg tedmiaal 
rm8i8turco vith pr ior  8~1covrl of tho CPO. 8uboontrrreto with countriam 
outmido tho O.8. fog tho d a l i v o y  o t  t.chnim1 rroimturao, oapocially 
whan par f iau lw 1 ~ g o  mkill8 ago raquitod, w i l l  bo porritt.6. In 
gW¶0r:alr tbo emtrae tor  nr8t rOqUhrly p m i d o  1-00 @ki l l8  in 
tnglimh, ?r&, Ud 8pani8h. 

(3) A I D  v i l l  eonduet r aid-tom and a f ina l  .valuation of the 
]act. Tho80 a c t i v i t i r a  v i l l  not ba fundd within th. rojoct. Tha t :r.ctor w i l l  cooporat. fu l ly  v i tb  thoma ~ 8 l ~ t i o n  a8t viti.8, md 
L k awp.ct.6 t o  fu l ly  docuunt projaat aet ivi t ioa  ud d.t..ralevant. 
rvrluationm of input8, outputm, and bario dua8t ion outcaw8 in 

prtriom whara projoct ra8irtanco i m  artan8&~@. 
( 4 )  The contractor w i l l  8 u b m i t  8onthly i i n a n d r l  nptt8 according t o  

A I D  roquiroaant8. 
(5)  A t r i p  raport, i n  throo copiam, must ba rUb8ittrd t o  tha CTO 

within 2 1  daya of any t r i p  c08platione 
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INFORMATION BULLETIN SERIES 

BAVFES Training, Bulletin Number 2 

r 

The purpose of the ABEL Information Bulletin is to research and disseminate to 
educational practitioners and policy makers practical and cutting edge educational 
technologies, tested policy tools, inspiring innovations, and effective strategies for the 
expansion of quality basic education around the world. Each bulletin is designed to 
provide sufficient informatioil to stimulate action and dialogue or hrther inquiry into a 
specific topic. Each bulletin is approximately five to eight pages long. 

Breakrhrough ro Literacy, Bulletin Number 3 

.) 

DACUM: Developing a Curriculum, Bulletin Number 4 

a 

The .4gricultural Teacher Education Program of the National Teacher Training College, 
Bulletin Number 1 

Designing Supplementary Teaching ~Materials, Bulletin Number 5 

Development Communications, Bulletin Number 6 

Development of a Continuous Assessment Program for Primary Schools, Bulletin Number 

Educational Library Services, Bulletin Number 8 

English in Action, Bulletin Number 9 

The Evening and Weekend College Program, Bulletin Number 10 

Financial Management Initiatives at Lesotho's National Teacher Training College, Bulletin 
Number 1 1 

Income Generation at Thaba-Tseka Skills Training Center, Bulletin Number 12 

Instructional Materials Resource Center, Bulletin Number 13 

Ma hlaseli: Sun-Beams-Lesotho Monthly Reader for Primary School Children, Bulletin 
Number 14 

The ~Vational Dissemination Progrum, Bulletin Number 1.5 

The Nonformal Education Subproject, Bulletin Number 1 6 

Operations Management at the National Teacher Training College, Bulletin Number 17 

Primary Education News, Bulletin Number 18 

Primav In-Service Education Program, Bulletin Number 19 



The Resources Directon!fbr Self-Reliance and Enterprise Development in Lesotho, Bulletin 
Number 20 

Schemes of Service, Bulletin Number 2 1 

School Supply Unit, Bulletin Number 22 

Small Business Studies Series, Bulletin Number 23 

The Teacher Personnel hfanagement Information System, Bulletin Number 24 

Thaba-Tseka Skills Training Center, Bulletin Number 25 

Learning Technologies for Basic Education, Bulletin Number 26 

Classroom in a Suitcase: An Indian Experiment, Bulletin Number 27 

The Economic and Social Impact of Girl's Education in Developing Countries, Bulletin 
Number 28 

Restructuring a US. School., Bulletin ?<umber 29 

System to Help Access Reports oj* Eflective Education (SHARE), Bulletin Number 30 

Curriculum Reform in Egypt, Bulletin Number 3 1 

IBM Education Projects and Courseware for ABEL: Innovarims in the "Hard" Technologies 
of Learning, Bulletin Number 32 

The Radio Language Arts Project (RLAP) in Kenya, Bulletin Number 33 

Introducing National Languages in the Primary Education System in Mali, Bulletin 
Number 34 

An Ethnographic Study of Factors Aflecting the Education of Girls in Southern MalaGi, 
Bulletin Number 35 

School Feeding Program and Educational Achievement, Bulletin Number 36 

Primary Education for All: Learning From the BRAC Experience, Bulletin Number 37 

Guatemalan Development and Female Education, Bulletin Number 38 

Interactive Radio Instruction: Making Quality Education Accessible, Bulletin Number 39 

Factors Contributing to Higher Educational Achidvement in Bouwana: An Analysis of 
Educational Gains of Male and Female Students. Bulletin Number 40 
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THE FORUM FOR ADVANCING BASIC EDUCATION AND LITERACY 

Solving Access Problems, Volume 1, Issue 1, June 1991 

The FORUM for Advancing Basic Educah'on and Literacy is a quarterly publication that 
aims to stimulate dialogue on and informs educators and educational policy makers 
worldwide about issues of educational policy, quality, planning, management. and other 
dimensions of basic education concerns. This forum also examines the interface between 
education and productivity, the environment, health, general social well-being, and 
democratic practices. 

Improving Eflciency , Volumc 1, Issue 2, September 199 1 

I 

Redefining Qualify, Volume 1, Issue 3, January 1991 

Equity, The Ultimate Challenge to Education for AN, Volume 1, Issue 4,  May 1W2 

Teacher Training for Teacher Learning, Volume 2, Issue 1, October 1992 

Curriculum; The Work of Schools, Volume 2 ,  Issue 2, February 1993 

Education, (De)Cenrralitation and the Democratic Wish, Volume 2, Issue 3, May 1993 

Resources for Education for All, Volume 2 ,  Issue 4,  August 1993 

Work, Productivity, and Schools, Volume 3, Issue 1, November 1993 

Education and Health; From Vicious to Virruous Cycles, Volume 3, Issue 2, February 1994 

Education for Sustainable Development, Volume 3, Issue 3, June 1994 

Approaching Democracy and Education, Volume 3, Issue 4, August 1994 
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The Research Report Series is research documents on a broad range of issues about basic 
education. These documents are based on extensive field or document research on 

I particular education-related subjects and are available for dissemination on request. I 

The Economic and Social Impact of Girl's Primary Education in Developing Countries, 
Maria Floro and Joyce Wolf, December 1990 (document research) 

French translation available: Les Impacts Economiques et Sociarul de L 'Education - 
Primaire pour Filles dam les Pays en Voie de D&veloppement, December 1990 

Educating Girls: Strategies to Increase Access, Persistence and Achievement, Karen Tietjen 
and Cynthia Prathcr , December 199 1 ; (document research) 

French translation available: L 'Education des Filles: Strategies pour Accroitre Access, 
Persistance et Risultats,, December 199 1 

Testing to Learn.. .Learning to Test: A Policymaker's Guide to Better Educational Testing, 
Joanne Capper, October 1993 (document study) 

Schooling and Lrrtror Force ,F ,:rticipation, Nancy Horn, August 1993 

Education's Impact orr Girls: Five Generations of an Indian Family, Joy Wolf (forthcoming) 
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COUNTRY REPORTS 

ABEL counvy reports represent a wide range of data sabering and presentation formats 
, depending on their targeted objectives. Country reports may be education sector 
1 assessments, case studies, surveys on specific education problems such as repetition, drop 

out rates, gender issues in teaching and learning, curriculum design, education information 
management systems, institutional capacity assessment, evaluation of environmental 
education. and the like. 

BANGLADESH 

q,  "Primary Education for All: Learning From the BRAC Experience, A Case Study," Manzoor 
Ahmed, Colette Chabbott, Arun Joshi, Kohini Pa& (Cynthia J. Prather, editor) 1993 

"BRAC Nonfonal Primary Education (NFPE) Case Study Phase 1: Preliminary Findings 
and Conclusions, " April 1992 

807s WANA 

"Contributing Factors to Higher Achievement in Botswana Secondary Schods: An Analysis 
of educational Gains of Female and Male Students," Haiyan Hua, 1993 

"Female Teachers and Teaching in Botswana Classrooms," Haiyan Hua, January 1992 

"Gender Analysis: A ~ & e w  of Gender Issues in Education in Botswana," John Hourihan, 
February 1991 

CHILE 

"Modulos Programa de Apoyo a la Relacion Madre-Hijo," Prograrna Control de 
Anemia INTA-Universidad de Chile (Early Childhood Intervention, Chile), 1993 

CROA TIA 

"Refugee and Displaced Children in Croatia: An Assessment of Their Educational Needs." 
May Rihani, March 1994 

Publications List Country Reports- 5 



EGYPT 

"The Establishment of a National Center for Educational Evaluation and Examinations," 
Peter C.P. Kimber and Protase E. Woodford, March 1990 

ETHIOPIA 

"Education Sector Review, Part 11," June 1993 

"Education Sector Review: Preliminary Report, " Joseph DeStefano and Bernard Wilder, 
December 1992 

"Education Sector Review, Part I, " December 1992 

GHANA 

"Equity Improvement Program (EP) Proposed Pilot Activities," May Rihani, July 1991 

"Social Analysis for Program Assistance Approval Document (PAAD)," Beah MolE- 
Druecker, 1990 

JORDAN 

"The In-Service Teacher training Project," Bruce Burke, September 1992 

"Gender lssues in Classrooms: A Case Study for Teachers in Mala@i," Mary B. Anderson, 
March 1994 

"Improving Girls' Attainment in Basic Education and Literacy in Malatki: Technical Paper 
and Guidelines, " Bettina Moll-Druecker , Dora Mwalwenje, July 1993 

"Gender- Appropriate Curriculum Development in Primary Education in Mala*i, " Bettina 
Moll-Druecker, Dan Mwalwenje, July 1993 

"Improving Budget Planning in the Mala\ki Ministry of Education ad Culture," 
Anthony M. Cresswell, January 1993 

"Gender-Appropriate Curriculum Development in Primary EducationlMala~i," Bettina 
Moll-Druecker, December 1992 
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"Consultant Report on the Use of Double Shift Scheduling in Malawi Primary Schools, " 
S. Dunham Rowley Jr., November 1992 

"Reducing Repetition in Malawi's Primary Schools, (extended version), James Williams, 
July 1992 

"Monitoring and Evaluation Plan, Final Draft," Margaret Sutton, June 1992 

"Establishment of a Primary Pupil Registration System," Phil Matthews, June 18, 1992 

"Development of a Gender Appropriate Curriculum," Phil Matthews, June 18, 1992 

"House and Classroom Building Program," Phil Matthews, June 18, 1992 

"Girls' Schooling Access, Persistence and Success in Mala\ki: A Descriptive Report," 
Lynn Ilon, July 1991 

"Social Mobilization," Doe Mayer, 1991 

"Institutional Analysis of GABLE. " Richard Fehnel, 1991 

"Social Feasibility Analysis, " Tom Painter, 1991 

"Social Analysis, " Bettina Moll-Druecker, 1991 

"Constraints to Girls' Persistence in Primary School and Women's Employment 
Opportunities in the Education Service." Sue Grant 'Lewis, Robin Horn, 
Catherine Kainja, Saulos Nyirenda, Jennifer Spratt, September 1990 

MALI 

"ABEL/BEEP Planning Seminars: Bamako-Kangaba, " Jesse J.  McCrony, Jr., January 1994 

"Revised Report on Reorganization of Mali Basic Education Expansion Rogram Filing 
System and Secretarial Handbook", Lucille TourC, August 1993 

"Rapport Technique & Rapport Analytique," C. Monseur, G. Henry, 1993 

"Aide-Memoire pour les Maitres-dlEcole," Jeff Hittenberger, 1993 

"Factors that Affect Girls' Access to and Retention in School in Mali 1965-1992." 
Aminata M Soumart, 1993 

"Analyse de DoMCes de I1Enqu6te dlEvaluation: Rapport Technique and Rappon Finale," 
C. Monseur, July 1992 
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Systime Integre d'Infomation Oriente vers la Gestion et la Planification," 
Serge Cuenin. June 1992 

"Rappen Final sur la Confection de I '  Amuaire des Statistipues Scolaires pour I t ~ m t e ,  
1990-1991," Nseka Vita, April 1992 

"Training in Management for the Ministry of National Education, Mali," 
M. Clement Lufuluabo, February 1992 

"Rapport de la Mission Operationnelle EffectuCe a I'Institut PCdagogique National de 
Bamako," Christiane Strauven, February 1992 

"Training of Administrators for the Educational Administration Component of BEEP (Basic 
Education Exparsion Project), " Dr. William Rideout, January 1992 

"Evaluation des-Apprentissages dcs E l h s  de 2e et 5e Andes de 1'Enseignement 
Fondamental en Frayais et en Mathematiques," G. Henry, SEDEP, December 1991 

"Equip Nationale ChargCe du Recensement du Personnel du Ministhe de llEducation 
Nationale, " November 1991 

"Anal;rse Fonctionnek des Dbpenses Publiques d'Education," Serge Cuenin, November 
1991 

"Proposed Action Plan for Management Training Within the National Ministry of 
Education," Matt Seymour, August 1991 

" Final Report: Quantitative Evaluation Consultancy , " Walter West, July 1991 

"Midterm Status Report on ABEL/Mali," Don Russell, July 1991 

"L'Administration et la Gestion du Personnel du Minist&rc de I1Education Nationale," 
Dr. Adama Sy, July 1991 

"Project ABEL in Mali: A Plan," Don Russell, March 1991 

"Evaluation of the Experimentation in National Languages in Rimuy Education in the 
Republic of Mali: Final Report," John Hutchison, June 1990 

"Basic Education Expansion in Mali: Proposed Plan of Action Arouad Gender Activities." 
iMay Kihani, December 1989 

"Repon on a Trip to Mali to Develop the Monitoring and Evaluation Componmt of a Basic 
Education Project," Jeanne Moulton, December 1989 

Available in French: "Evaluation de IIExperimentation en Langues Nationales 
dam I'Enseignement Fondamental en Republique du Mali" 
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USAIDIMEC Basic Education Support (BES) Project. Project Paper. Mark Lynd, May 1994 

"Basic Education Reform in Namibia: Amended Program Assistance Approval Document and 
Project Paper," Brenda Bryant, James Cobbe, and Paul Holmes, July 1993 

"Namibian Basic Education Reform Program Second A M U ~ ~  Review," Creative Associates 
~ ~ t e r n a t i o ~ l  Inc., March 1993 

a 

"Evaluation of the Namibia Basic Education Reform Program," Brenda Bryant, James Gant, 
William Rideout, February 1992 

"An Educational Management Information S ys tem for the Namibian Ministry of Education 
and Culture, " Kurt Moses, May 1990 

NICARAGUA 

"Nicaragua. Schooling, Repetition, Dropouts: Results of a National Study,"Carlos Gargiulo,. 
Luis A. Crouch, April 1994 

SOUTH AFRICA 

"An Assessment of The Federated Union of Black Arts (FUBA) Academy," Donal Lease 

"Developing Policies for Educational Broadcasting for South Africa," Milton Chen, January 
1994 

- - 
"ESAT Socio-Educational Survey 19921 1993, " Jonathan Jarrscn, 1993 

"An Evaluation of the Liberty ILife Matric Re-Write Program," Furhana Jamaludcen, Ph.D., 
November 1993 

"Report on Evaluation Workshop," Julian Meharchand, October 1993 

''SAT Socio-Educational Survey 1991 I 1992, " Joseph Diphofo, William DeWee, Ronald 
September, 1993 

'Report: ABEL Workshop 22-26." June 1992 

"Summary of EducareIEarly Learning Organizations Meeting." Julie Rcddy. May 1992 

'Repon on Evaluation Seminars." Sharon Harpring, March 1992 



"Summary of Meeting with Literacy Coalition at the University of Cape Town on January 
10, 1992," Julie Reddy, 1992 

"Report to TREE Based on Assessment Field Visit, " Julie Reddy, 1992 

" ELET Evaluation Report, " Julie Reddy , 1992 

"Strategic Planning: Program Options for the Education Development Trust," Jonathan 
Jansen, 1992 

"Curriculum Planning: Strategic Options for Funda Community College," Jonathan Jansen, 
1992 

"Human Awareness Program (HAP) Workshop, " 1992 

"Skotaville Publishers in 1991: An Assessment," Adrian Higham and Mike Kantey, March 
1991 

" ESAT Socio-Educational Survey l99OI 1991, " Ronald T. September, November 1991 

"A Study Tour of Instihltions and Persons Involved in Innovative Science Education, Puppew 
and Education, and Television Production in the USA," Basil Jones and Adrain 
Kohler , August 1 99 1 

SWAZILAND 

"Factors Relating to Student Achievement in Swaziland, " Rick Johnson, April 1992 

THAILAND 

Baseline Data: Social Forestry, Education, and Participation in Thailand," Christopher 
Wheeler, Benjalug Sookpokakit, Chayan Vaddhanaphuti et al, March 1994 

UGANDA 

"Support for Ugandan Primary Education Reform (PAIP)," Jeanne Moulton, Abby Riddell, 
Karen Tietjen, Paul Coatcs, December 1991 

"Uganda Education Sector Review: Issues and Options for USAID," Robert Cole, Dave 
Evans, Robin Horn, Sue Grant Lewis, V. Byabamazima, Katherine Namuddu, March 
1990 
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VENEZUELA 

"Schooling and Maternal Behavior In a Venezuelan Barrio: Pathways to Child Survival," 
Beatrice de Acedo, Ileana Recagno-Puente, Cristina Odlora and Mariela Guillen, 
November 30, 1993 

YEMEN 

"Expanding Opportunities for Yemeni Women: Exploring the Provision of Basic Literacy 
Through the Yemeni Women's Union," Nasrinc Abide and (Cynthia Prather, editor), 
(field research), October 1992 

The executive summary of this study is available in Arabic. 
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OTHER REPORTS, AUDIO-VISUALS, AND DATABASES 

ABEL REPORTS 

'4 BEL Project Proflle 1989- 1991 describes Project ABEL technical assistance and 
dissemination activities over a two-year period-since the launching of Project ABEL M 
1989 to December, 1991. A matrix of ABEL activities over the two-year period and a 
summary of all technical assistance (both short- and long-term) provide the reader with a 
detailed illustration of ABEL project activities. 

ABEL quarterly reports provide a qualitative and quantitative summary of long-term and 
short-term project activities, progress, and constraints in different regions and countries on a 
quarterly basis. Each quarterly report has an activities matrix and a map of ABEL activity 
sites that provide a bird9seye view of the depth and breadth of programs. 

January-March 1992 
April-June 1992 
July-September 1992 
Fourth Quarter1 Annual Report 1992 

January-March 1993 
April-June 1993 
July-September 1993 
Fourth Quarter1 AMUI Report 1993 

AUDIO- VISUAL MA TERIAL S 

Partnership in Basic Education, a 4-minute video prepared for WCEFA in Thailand 

Empowering the Education Munuger, a 12-minute video prepared for WCEFA in Thailand 

Girl's Education: Benefits curd Constraints, a 14-minute video prepand by C M  for the 
World Conference for Education for All in Thailand 

The Lesser Child, a 32-minute video describing the problems Kenyan girls face as observed 
by different specialists, including educators, UNICEF, 1993 (NTSC) 

EPICS Workshop for Mali delegates under BEEPIABEL, two 2-hour video tapes on EPICS 
training workshop, April 23, 1992, (French, NTSC) 

Conference on Education for All, 3 1 video cassettes on diverse basic education issues, 
March 1990, (English, NTSC, PAL) 

USAID: A Panner in Improving Basic Education, EFA Conference. March 1990. (NTSC. PAL) 
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..( Lurv-Curt Data-Logger for The Third World. a 30-minute video on computerization of data, 
presented by Michael Robson. [he University of Zimbabwe (English, NTSC) 

Girls' Education: Benejirs and Constraints. two ?-hour video rapes on EPICS training 
workshop EF.4 Conference. March 1990, (English, French, NTSC) 

There Was a Time, an 8-minute cartoon video tracing the evolution of girls' panicipation in 
schools beginning with the 20th century reality and projecting a bright schooling 
future for both boys and girls, UNICEF (NTSC) 

Groupos Solidarios, an I l-minute education and training video showing how the poorest 
business people in South America get loans to help their business, (English, NTSC) 

EDUCA TfONAL DA TABASES 

SHilRE-Svstcrn to Help Access Reports of Effective Education (available for distribution) 

InMagic Educarional Database (available for reference in Washington, DC) 

SARA Librayv, Girls' education database (available for reference in Washington, DC) 

PRODUCTS OF CONFERENCES 

"Educational Policies Workshops, " (report), conference cohosted by The Ministry 
of Education, Jamaica and the U.S. Agency for International Development- 
Jamaica. March 21-24 1993 

Creating Capacity for Educational Progress: Empowering the Education Manager, 
Basic Education Conference-Thailand, September 1990 

Lessons Learned in Basic Education in the Developing World, Product of a workshop 
convened by R & DIED, Washington, DC, February 1990 

TECHNO1 OGICAL INNOVA TIONS FOR BASIC EDUCA TION 

"Ethiopia Financial Simulation and Policy Dialogue." This computer model is an 
educational planning tool that projects enrollment and transition rates by region, 
disaggregated by gender, and translates these projections into resource requirements 
(teachers, books, schools) and costs at the regional level. 

''Report on Selected IBM Education Projects and Courseware for ABEL," Dr. Ralph Gmbb. 
January, 1990 
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"south Africa Policy Modeling." This model simulates different policy alternatives for South 
Africa's educational system, including changes in the budgetary allocation to different 
ethnic sectors and the impact of resource reallocation the correspond with the end of 
apartheid. 

"South Africa Teacher Supply and Utilization Model." This model predicts the budgetary 
implications of changes in teacher training and salaries after apartheid as well as the 
impact of school subsidies and other policies. 

"Summary Report on Digital in the K-12 Marketplace," Digital Equipment Corporation, 
June 1990 

"EPICS: Educational Policy Simulation Module," (complete with game board and computer 
program to generate simulation game results), Christina Rawley and Clair Brown 

"Governance Options Model." This model looks at the budgetary implications for education 
that result from changes in governance, including decentralization, and cost-sharing at 
different levels. 
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To Our Readers 

-We need to grve chrldren's essential needs a first 
ca l l  o n  socrety 's  resources, whether  trmes are 
good or bad. " 

- l L , l l l l ~ ~  GI 111rt 

Tlrr y111hul rrwd rtlu urd nrur~krr-husud der.elopmenr sr~ureyrts drrwes 
ru pd1.r pmr rhr /~r lrrru t r )  urrc~o.nnrerrrs to p t v ~ ~ ~ d r  yrtulrr,v vrrr0w.rs to 
dl/ k'tv ht~rlr rrurrs utrd ~rrurAets tun furl rn prmdrnp soc.1~1 sun.icrs or 
' lrrr~rdl~ry to rhu L onrnrc~n yovd. The tlrhurr c)ler "JIUIYS \.I rnurkers." 
id .- mtt~rv  ! I I ~  lr clrhur~s, hus vrrrururra nrore heur rhun IIVIII LC hut IS 

rt)rpt~rrunr. ro nr,v I I W .  I S  r11e I J ~ ~ O ~ I I I I I I I ! .  10 re~ruyorrure 1111ku~es 
,rnrt~~ry rlre puc~plr. \rure utrd nrurlier. ru UL hre\,e hrrrrr sui~rul usprru- 
rrotrc Rurlrer thutr / i w r v y  u i.horc.e. bcr slrortld he I ~ I I I ~ I I I ~  ur orher 
,(ot '~l l l~l l r  

Gil rn  the ,pet rd ~nrpr~rruncr (I/' husrc edli m o n  m truriunal und 
~trJr~~rtlrrul ~ lu~~r lopmmr ,  how cun ~choolrnq husr hr relurtd ro rhr 
w r t *  urrd n~urker.' U'hu~ rrsorrrcc priorrp n.111 socrun yrrv to rdu- 
, ,mw.  t.~pet rullr husri. rdrrturron? 

* !\ lrti p u ~ s .  und should pqv, l i ) r  udrrcu~~otr ' N'ho hu~t'r'lits ' H w  
\h~r t l d  rrsourcr ullocarron drcrsions k mudr ' 

i wtnrhur t ~ f  tuunrrrrs haw uskrd rhrsr qrtrsrrons. This rssrte rd' Thr 
FORL bt wporrr un somr of'r/irrr r.\prrrrnres utrd on purspei.rr1 es rlrur 
Irur r rnwyrd  rn rlrr process. 

/ ) I  rlre / ; IW dl ' f l l  ie, 1 ~1~1r111re u ]?dnwuork fnr rhrnkr~rq uhtirrr pr~/rc,v 
, ~ p ~ w c .  r ~ r  rdrti urron pIrunc,e The ns~.t  urtrc.lr, h,v H.'~llrum Crrnrmrt~us 
,rlrtl ihht  Rrddrll. ,lrurperrs Issues rn rhr duhcrru oler rdrrcurrurr pro\% 

plui r l ry  rhem rn the tunrusr 01 hrsron UIIJ emprrrcul rrseurch. 

199)!e1.!. of school f i rs  on urha.7 prinran puprls. In a study 4schod 
choice. sc hod  type und p lg i l  back,qround. Lynn /Ion e.ramihrs rhr 
ucrrrul nrruning O ~ C M E I  rn Zimbabwr. 

Fernundo Rrimrrtr.hullm,qrs both skits of rhr clrbalr om f~ucrural  
~rdjrrsrmmr and iducat~on. On the onr hand. hr wondrrs w.hv.~r do nor 
usk wh~rher rducarion - un rsstnrial conrponmr of dr\~rlopmrnr - hm 
rrnpro\.ed undrr srrucrural udjusrmmr. On the t~rht-r. Ire rrresses the 
rnrporrance o j  pvr rnmmr chorcus. o m  under urtsrrrrr\. Krr.srr F ~ r r  
looks ur susrurnabilirp in rhr cost o)'hasrc edrrcorron i.r/r~t.rn rn 
.Vunrrhru. Whilr uctnowlrdqin,g rhr n t rd  to huluncr wsorrrcrs und 
e.\pmndinrrrs, shr pornrs ro rhr diyiculp o)']iwei~usrrtry the Ir~ny-rerm 
rcunomrc or polirrcal susrarnabrlip of reform. 

.\larker mrc~hanisms arr comi wly  suqgrsrd us nrruns of rrrcreusinq 
tlduc.arron rrsourcus. Chrrsruphrr Coklortgh discusses one srrch mrrh- 
u m m .  usrr /tr.r, in lighr I /  rconumic recussron. .Murk Bray proridrs 
un o\ enww of thr porrnrral und 1imrrarron.r 1'1' unorhrr cwnmon pro- 
posal, c'ommunrry financr. Chrng Kui .Wing desc~rrhrs the Chrnerr 
r.\prrtmcr wrrh drcrnrrali:arron of hosrc cducarion)inuncr. 

.VGOs ofirn play un rmporrunr rolr whorr yorernmetrrs furl. .\!un:oor 

.4hmrd. Colrrrr Chubhorr. Arun Joshr und rhr Acudemv for Edu- 
~.urionul Drvrlupnrmr look ur BRAC 111 Bunplutlush. The Itsson for 
jitrunre rs nor that BRAC's programs ure i'huupcr rhun rhrw tltrhr lor. 
nrul rc.hools bur rhur 8RAC rs uhlr 10 rrsr 11s rrsorrrcrs rtr ~rrclr u ~ u v  
rhur u nrrcch hryhrr proportrun (11 BR.4Cprrprls prrslsr ~rtrd I omplrrr 
rhrrr .srudirs. 

Fr!rull,v. u r  concludr this rssur M rrh srarrsrrcs rhur suyursr purrernr urrd 
prohlems M rrh er1srrn.y human resource rnrrsrmu~rrs. 
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Mobilizing Resources for Education 
by James Williams 
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E ~ l s ~ t ~ r ~ . n c . .  In De\chtp~n< I*,VIIII~I.. I , q v 1 - 1  . . I 
w...~r.h naw J\.IIIJPI~ l r ~ w  ,1111ha0r 
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Resources for Education: One Country's Strategies 
oy Fay Chung 

Zlliib.ib\re I* b c r r ~ ~ n l !  11ne r l l  the more *uc- 
.c'--Iul L J \ ~ S .  ltlr \ I~IUJII! ~ 1 1  I [ \  bh~ldren enrer 
pr1m.q . ~ h ~ ~ i l .  Alrhough onl? 7 5 C r  ~ ~ ~ ~ n p l e r e  
the lull *e\en !cars. <\en ~lropuuh yet 4 tlr i 
!eJrr ()I' \ihoullny. Second~r! enrolmenr rate\ 
.re r e l ~ l ~ \ e l !  h~gh. N'i 111 bo\s ~ n d  42'; 111 
y l r l \ .  \lo.[ .rudenr. \ tho enrer \ec.ond~r! 
-chool cun~plere rhe 4 !car\ up lo '0' Ie\els. 
ruul. qlrnr UI the B r ~ r ~ \ h  .chool ce r r~ l '~c~rc .  
1:i:r 1) '  Ir\els. wlect~on I* ter! *rrlngent. 
i3.11h .c** ~hun '', $11 [he age group ~ b l e  ro 
.wol  ~n h~yher c ~ l u c ~ r ~ o n  ~ n d  It.\\ I h ~ n  I ' r  111 

U I I I~~~~I I ! .  
hhured Re*ponsihilit! Polk! 
In I W l  the Slln~srp ot Educut~on undentwk a 
&I.III~J \rud! 111 e \~s r~ng  *chuc~ls. rhe~r loca- 
r~ons ~ n d  populat~onr bertcd. Folloulng thrs 
e\erFI\e. It U J s  d~&'l&d to JIIC~U IIYI~ ~ulhorl .  
I I ~ \  to e*l~bI lsh *1.h001s ~ccord~ng  lo Jemo- 
y p h ~ c  needs. School* irere ro h: located 1: 
h~lomerer\ Jpan ro enable ch~ldren lo ~ l t m d  
-~hoo l  .I\ da) srudents. Lw.11 ~uthorruer were 
permlrred to est~bl~sh schools ,~cu~rdlng lo [he 
\ l i n ~ s r r ) ' \  school mapplnp cverclse. The 
Goternrnrnr ~ o ~ i i r ~ b u t e d  h u ~ l d ~ n y  \chool 
prints. reacherr' pa! ~ n d  .I per *tudent grant 
for school matenah. In order ro recsltc thew 

[he Physlcal Plannmg and Water Development 
Departments. 

Under the Reconbtruct~on Proyramme m n e -  
dlately d te t  Independence ~ n d  the end of the 
c ~ t d  war. Govemmen~ subridies for rhe con- 
muutron o i  prrmary schools *ere subrfantial. 
The Reconstructron Programme was later 
replaced by the Dcpnvrd Schools Programme 
u h ~ c h  prov~des wbs~dies ro deprived ~ h o o l s .  
par t~cular ly  those In  remote rural ;Ireas. 
Secondary school construction 1s ,1190 \ubu- 
dized. Subsrdies cover materials u h ~ c h  murr 
be purchased-cement. window i n d  door 
frames. roofing. ac.. Local communlrres Jre 
e~pected to prov~de free labour. udter .~nd 
sand: to make brrcks ~ n d  to pay for l o c ~ l  
budders. 

Th~s  arrangement catal)wd u~de\prc;ld com- 
muntty orgarwatton wd pznsrpdt~on ~n bullJ- 
Ing shoals. Slncc communltles h id  to do so 
much to quahl'k for u b s d ~ e r .  people 1dent1- 
tied tery closely u ~ t h  rhcw schools and here 
Jetemned lo e n w n  thew success. 

Whde the ex;~ct amount 15 difficult ro gauge. J 

rough estimate o f  parental c o n ~ r ~ b u t ~ o n  I* 

 bout Z S 5  m ~ l l i o n  per >ear ior pnmar! ~ n d  
ZS1 1.6 m~l l ion ior secondary school ioflrtruc- 
[Ion ~r\um;lted dt 2S3.27 ~ n d  ZSl8 per ch~ld 
respectrbely I, T h ~ s  m o u n t  1s ~ u b s l ~ n I 1 ~ 1 .  
i l m o ~ t  equaling the Guternmerit's ~ n n u a l  
~nveltment. 

Through school ties. parents a lw  contr~bute 
subrtrntially to the recurrent cost* of wc. 
ondrry 9chooling. A three-t~er skstem o f  
school fees hits been dctelopcd-ZS 150. ZS'O 
and ZS5O per term for re\rdent* of m~ddle 
class urban Jreits, lou-~ncome urban ro\tn. 
*hrps and rural areas. r e * p c t ~ t e l ~  There Jre 
three Icrms a )ear. and the unlt cobt of w-  
ondar) ~ ~ U C J I I C : '  I\ b bout i!S.(ill1 prr !rJr 
Thus the upper tier pa)\ ior W I G ,  thc rii~ddle 
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School Choice and Real Choices 
by Lynn /Ion 

\I.Irhet ~ ~ I u r ~ t ) n \  h.l\c heen p r o p 0 4  to 
,111dre11 problem* $11 ~u.rcr~r!. tnrltlclencle* In 
i . d u c ~ ~ ~ t ~ n . ~ I  J c l ~ \ e r !  ~ n d  ~ o n l l n u l n g  h ~ p h  
d r m ~ n d  lor c t l u i ~ r ~ o n .  l ter tee\ h ~ b e  heen 
pr~lpclred .I\ one !\.I! 1 1 1  Incrc.blng re\ource\ 
lor \ L~ I I I I I I~~  ln .I .~inrcvr 01 '?KLY\-" demand. 
Anorher wlut lon l n \ u l ~ r \  J mlt lure ot rela- 
II\cI! ~fle\pclfl\~tc! publ~c *ihools ~lOflg\lde J 

rohu\r prI\rIu *ih001 m.irkI. Such .m .irnnge- 
rnc111, t r  I \ ~ r g u e J .  *.ttIl perm11 parent\ 10 
i ho~ ) -e  ~ p p r o p r ~ a l r  * ihoo l~ng trom J range o i  
~yx lo l i \  h ~ - e d  on Ihctr ,hlldren's J~ I~ I I IC \ .  

% ~ m b ~ b \ \ e  h.~\ J r i i u l l ~~ l . r~e r rd  educitln~n \),. 
!em. ~n ir h ~ ~ h  p r l b ~ t e  tchooh represent YSCk 
,li ,111 .c.~intl~r! \ ~ h o ~ d s .  The gwernmenr  
. ~ r f c n i p r ~  11) ;u.lr.lntee .I mlnlrnum le te l  o f  
L ~ U J I I I ~  h \  p.1) trig t r x h e r  \ . ~ l a rws  ~t JII 
..lll~lll~ 

Studwns oer Teacher 29.8 27.0 24.8 

TWS w st- 0.5 aa 1 .o 
U r u f a m r s p e r ~  1.5 m . .  3.0 

Unn Ex~mdhmn' $2151 -&.. SZsZo 

,ounlr!'* -duond~r> -chtr~l* .  .ire schools rhur 
ncre bull1 b~ ru rd  immun l l l e \ .  ho. heiore 
Independrncr'. h ~ d  110 -chools. The govern- 
ment pi)* lor Ie~uher 4 m e \  hut Ieitber Ihe 
hullding ~ n d  ni~tnlellance (11 -chtn~ls l o  \ w a l  
~ o m m u n l r l e s  C w i i m u ~ i ~ l !  \chot)ls rend lo 
hdt (! h ~ y h  s ruden l - I e~uhe r  r.illo\. poor ly  
lralned I r~chers  ~ n d  poor f ~ ~ t l t l l e s .  
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RHOUICO. c orrrrrtrrc~tl~rz~r~~ ptrur h 

tler 415 and the loue\t tier !OCi ot the io\t  ot 
educat~on. 

.At the pnmar!. letel un t~ l  IW1. parents pa~d  
o n l  tor i . ~ p ~ t a l  i u \ t s .  Parent* deeded the 
Ie\el ot pa) men!+ ~ccordiny to thctr needs. the 

People identified very 
closely with their 
schools and were 

determined to ensure 
their success 

arc dl exempt. L'rbm parents pa); on a two- 
tlcr \)*tern of 2570 and ZS!O per term l io r  
liiddle ilas\ dnd low.lncome areas reupcctive- 
11;' In ~ddlt lon to ires, parents dre allowed to 
.upplement Government effons through vol- 
untary "lev~es." whlch perm11 *chools to 
acquire l~brar~eb and computers. 

Thl\ ,)\tern ol bulldlng ices u d  school levles 
hds pla)ed ~n Imponant pan In Zmbabwe's 
\chwl  cxpanslon programme. ~hough 11 has 11s 
d~rddbdntages. R~cher communltles c m  ~ f f o r d  
1ab1\h provluon. uhereur very poor communl- 
tie\ idn ~ l i o r d  little or nolhlny. thus u~dentng 
y p t  betueen r ~ c h  dnd poor rchools. The 
Gobemment ha!, tried lo  otfset this by mirltlng 
\peclal pro% lslon tor depnved schools. 

On the postllve b~de. communlues ~denti fy 
closely w ~ t h  the schools they hate b u l k  
Communltles uork to Improve whool fac~lt- 
ties. Iaboritory dnd vorkshop equlpmcnt md 
the qui111) ot \1a11. Thu\ ieer haw had a p o w  

,-wrand w w d m  on a h w l  Improve- 
ment. 

In order IU m h e  I~I.I\*I\C C\~.III.ID,II *C.I.,NC 

Z~mbahue ~ e l e ~ l e d  .I nurilhcr III I,!,.\<r .,,.I 
~ I I C )  ~ l l e r n ~ l ~ r e *  One OI I ~ C W  \\.I, ,I.I\ .<L. 
ondar!. \~houl r  ~n*lc.~d or ~ h t  Iut)rc I~.IJIIIIIII.II 
~ n d  popular boardmy *ihod.r. 4, ..~p~ul L.I.I. 

of boardmy ~ h o u l \  drc tlrne\ thuw (11 d.~! 
whools dnd recurrent cobh 5 ~lrne. h~gher. lhe 
Jo! - c h o ~ ~ l +  l n d k  he~ter SLIIIIIIIIII. .~(n*e 
Boar i i~ng \ ~ l l c w l ~  dre ~ 1 1 1 1  perm~t tsd hut 
recelbe l ~ t l l e  \Idle w b \ ~ d !  In  d d ~ t ~ t ~ n  11it 

~ C C I S I O ~  10 p r n i ~ t  cunrlructlun IJI ~.I>IL ~JLIII. 
ties, u ~ l h l n  mlnlrnal bu~ldlng 4~ndardb. Inc.lnt 
[hat both costs and technolog! \\cr: u II~III the 
grasp of the largel) peas~nt popul~tlon. \lore 
eupenblve provlrlon *auld hate l n ~ d e  -e i -  
onduy schools bolh finonetall) ~ n t l  technulog- 
kally 1nacces51ble. 

To lower the cost of educat~on. Z~mbabn.e 
adopted innovalike cducat~onal tcelir.olug~c~. 
The best known o f  these IS the - i l T f l W  h t .  

which at 1/20 the cost of a laborator). has 
played a cr~tical role ~n ~ n t r l u c t n g  an e'tperl- 
mrnt-based beconday \clence programme. In 
addition. thouyh rpace lim~tat~on* pnwnt  chr- 
cumton here. distance educoion ha\ k e n  me-  
prited into both formal dnd nun-lormal pro- 
grammes to good eifect. 

Conclusion 
Whilst educat~on 1s expensive. the i o r t  ot 
ignorance can be devartatmg. 411 lgnurant. 
dlitente populatton IS po\cerlw In the Iaie 01 

tyrmnsal dictators on the one hand and run. 
away population y rou th  on the other. 
Education IS pan of the prucc\\ of empower. 
nient. and the d e m o c r ~ t ~ r d l ~ o ~ i  (11 educ~tlon 
must be seen as pan of the 9preud o i  demwru- 
cy everywhere. Sloreover the co\l o l  educa- 
Iton 15 not fixed: d~fferent policies and tech- 
nologies can prow& educat~on at louer co\t.O 

blc. ~ n d  "*chol;rrrhips" are too diff icult to 
ukam. For mort km~l ies.  the only c'hoice is 
tbhether to \end the ch~ ld  to rchool a all dnd 
I'or hou long. 

Thu*. re\edrcherl nerd to eaamlne the 
Jwmptlons underlymy thew -chwl  market- 
pub l~c  choice models. Apparent "c'ho~ces" 
may not be ~ s a ~ l a b l e .  I n  countrtes such as 
Zimhabuc.. real ~ h o ~ c e r  drc irnl) JI a11abk 10 
tho\c tb~th the retourcea to dtiord the dliferenl 
option*. O 

4 .  . ..- 
-L-  C-.. - C-• ~**. . )*c 'T ~ * - I C  Eqr~catlan and L~teruv 
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Sustainability in Namibia's Basic Education Reform 
by Kristi Fair 

It t u ~ ~ ~ ~ ~ i . ~ b ~ l ~ t !  ~ i i c . ~ f i ~  .IJ! 111: u 11h1n budger. 
~ h c n  h ~ \ ~ i  C ~ U L J ~ I I ~ I ~  r c t~ l r rn -$ l \en  [he 
,I..UI~~IIOII\ .111d he91 ~ ~ b r ~ r n ~ t e -  11t LLI\I\ ,111d 
te-tw<c\-lb IIII~ w \ t ~ ~ n . ~ h l c  n I I ~  the \lEC', 
re*tlurit\. Hnttetcr. I \  the reform '.u*rJrn- 
.~b le"  1 1  c v r e r n ~ l  .I\*l,l.ince .upplamrnrt 
\.IIIII~I~J'\ rcwurcr\ ' It wch J\*lrhlnct rrere 
gl\en tnr J Ilmlted period. \rtluld rhe reform 
he unw*r~~nJb le  In lhe near future hut \us- 

' r d .  ~ h ~ u g h  .ludle* m,i! .IJJ I ~ t t l t  lie:\ t11111r. 
Iiutron G~ben the uliicrrJIIII! 111 tururc . L ~ I ~ I .  

r1cm.l ~ n d  [he htrcilc .Iwmptlon* requlrcd 111 
i . l l~uIJfe ticcde~l rcwwr~;\. ,II\IJII~.I~I~I~! I, 

~111prcdlcI~ble. 4 i t  dcr  .~ui,~der.~~~on the 
POIIIIC~ ~ n d  VKIJI ~I~ni . l tc  I \  ~ n ~ l ~ ~ p e n ~ , ~ h l e  
hut I* JI unpred~ct~hlr ,I* ecclncirnlc proje~. 
t 1 1 m  111 \ ~ m ~ b t a  J ~ ~ I I I C J I  quc\rI~ln I \  ~ h c  
pcrrr\tence or p l l ~ t ~ c ~ l  .11id ~ I IL , I~~J I  \ \ I I I  III 
p u r w  equ~table ~ e c h  .rnd ope~.lrt~on;~l cll l. 

I.eeitimation o f  (;o\crnmcnt and 
Ih~nor k t i \  itit!\ 
U h ~ l e  the pred~ct~te pouer ot \ u - l ~ l n ~ b l l ~ l y  
dudte\ Ir IOU. their ley~l~rnat~on tdue I* htgh. 
h n r ~ b ~ a ' \  neul! elected :o\ernmcnt opted 
lor reccrncllt~l~on r ~ l h c r  l h ~ n  conlr nlalton 
u ~ t h  rhe old y ~ r d  There Ir wong rew\tJnce 
10 \WJI retorm ~ n r l  cort 19 one ob~ectlon. The 
n ~ t ~ o n ~ l  cl l rn~te o l  au*rerlt! ~ n d  Ihe re~l lza- 
Iton t h ~ t  the \lEC'\ operJtlng ~ o * l c  exceed tts 
rerclurce* h ~ t e  p r e w m d  It ro *hou I ~ J I  11s 
reform\ Jre ~ t t o r d ~ b l e  In  I ~ I \  ~ u n l c x t  the 
dud) conclu*~on t h ~ t  the retorm I* w m t n -  
dble but that fund\ Jre ugh1 I* u*elul In both 
Iegtt~mdrmg retormr ~ n d  louerlng exprcto- 
tlonc ot ~ r n m e d l ~ ~ c  rctarm u~thout rrddenlk. 

" .  
enuc* ~ n d  torts undcrtcore* the ne& Ibr a d d ~  
tlunal r'tternal fund\. For L'SAID the uvcrt 
meaning of - u \ t a ~ n ~ b ~ l ~ l !  Ir J counrr\.'- ,tb~lity 
ti) J w m e  J project'* recurrent co*ls. Another 
mcanlng I* the donor'* cllnrlnued ~nvohement 
In detelopment \\orA. 4 donor thal dm\  not 
pror I& lunds ~ n d  ctperrtbe I* tlut of huwness. 

~ n d  in uhot form 

This rtud) intends to proboke Jn cvp l~c~ t  111- 
cusslon of the heveral. often contl~ctmy Fur. 
poses ot  wstalnabili~y mdies. Such ~ ruJ~r . \  
do not anrusr rhe questton the) pow. partl) 
because of the unccnatnl! of future ecclnclmlc. 
po l i t~ca l  and wct;rl c o n ~ l ~ t ~ o n r  ~ n d  partl! 
because asrerring ws l i l~wb l l i l y  I* nu1 the~r 
*ole or prtmar) purpow. t rh~ch I* Ieg~t~ma- 

' allre. [ton. Legt~imation I\ nor necerw~l! n ~ g  
.-\ goung dernocr~cy wch JI Namlhla. tr lth 11% 

*1111 d i v ~ d c d  people. need\ to j us t~ t !  Irs 
reforms aa fully at powble. ~ n d  eoonomlc 
~ n a l y s i s  has great current!. Houe te r  1 1  

donors and governments uw *U*IJI~J~IIII) 
dudice* d e l )  Js rneJn5 of Iegttlrnatlon. there 
I\ room for illremalibes. * 

Tho Foam For Advmlng kw Lducrt~on m d  Lltorrcy - : . '  , 9 

JMenustik
SBA



-- conomic Adjustment and Choices in 
by Fernando Reimers 

\ luLh o l  Ihr  Jehale Lenterr IIn trhelher 
~lecllne\ In w e d  ~ n d l i ~ l o r *  -hould be dtrlb- 
uted to djurtmenl.  11 13  hard to hnuu. the 
.qumenI gut\, hou ~ h ~ n g j  u w l d  hair. turned 
llut u~thiiut ~djuslmsnt. The b a ~  polnt. hou. 
rter. I\ nut uhether djurtmenr I\ 111 h l m e  for 
d rc l~ner  In . o c ~ ~ l  i o n d ~ t ~ o n s  but uhr lher  
d j u - I m c n l  ~ J I  led l u  Impro\ement.*. 
4djurtment \\.J\ ~ntended lo rotore l o n y w m  
econclmlc grouth. One Jpproprure 1e.1 I \  lo 
eun lne  the lundamenl~l requirement\ 111 eco- 
ntunlc yrosth. a h  .I* educ~llun .~nd human 
rewurce Je\el~fpnlrnl. From l h ~ r  perrpecrl\e. 
h [ ruc lur~I  ~dlurt lnent *ht~uld he y1ic.n Jue 
~ r e d ~ t  or hl,lme 111 rcrponw :o .I J ~ l t r e n t  que+ 
tlon: 41ter up to J J m d e  t ) t  pol~cler ~ ~ m e d  JI 

Improt Ing rewurce ~ l l v c ~ t ~ o n  ~ n d  el't'ic~ene!. 
 re ivuntr1r.r Jomy better In t d u i ~ t l ~ n  .~nd 
hun1.m rewurce Je\elopmrnt l 

E.I~III~~IL ~ d ~ u ~ l t n c n t  ~ ~ l l l u c n ~ e \  both wppl) 
.inJ Jcn1.11id for ~ J U L . I I I ~ I ~ .  I n  Ierm* o i  
Jc~n .~ l l~ l .  ~ r l u c . ~ t ~ u n  ~ n \ o l \ e \  J ~ r e ~ l  curtr to 
j7.1rc'lll- .I\ \ \dl1 .I\ tlpptlrtuflll) <u*l*. hoth Of 
AIIIL~ .Ire 111I1uen~rd b) the cconomlc. eol~di- 
IIIIII- I.II~II~I~* ~ ~ c e .  Redu~ttons in Incomer Id 
111 ~lrtcr1or~I111g II\ lng conditions ~ n d  reduced 
pvent~.;l househuld ~untnbut~on* 11) -chu11l4. 
The I I ~ ~ ~ I ~ J I I O I I  I- [hat In hard econumlc 
Illne.. the St .~r r  mu-I IncreJ*e r;~ther ~ h a n  
Jecre~\e 11- ~ o n l r ~ h u t ~ t ~ n .  11) IIIJI~I~I~ letel* u i  
c d u i ~ t ~ u n  pro\ 1k111n Ir r  h ~ ~ h l !  ~ n e q u ~ t ~ b l e  
eccinurn~e*. J~~IIIISI 111 per i~p11.1 Income nra? 
l e d  IU lurthrr Inequltlrr lor [he ter! poor. 
1 KICEF h ~ \  cr l lm~led that J l..ilr ~Iccllne ~n 
.~ter;lge Income III i t r ~ i ~  Ine,ln\ J 5.t1jld 
Iricume Jrop ltir [he piorc\t I C ZICEF. IWJI. 

The costs of 

adjustment must aiso 

include cuatm ot 

missed opportunities 

Education 

Choices in \t l, ju*trnent 
Thew uniortunare de\cloprnents rerulled from 
chotces made by yorernments u ~ t h  the *up. 
pon of ~nrernatlonal Jyencteh. In many coon. 
Irles ~ d j ~ s t m e f l l  programs promoled h! the 
%'orld Bank and lSlF hare not uorked to pro- 
mote educattonal de\elopment. Rhetor~c ~hout  
 he difficulty of e r~ab l~ \h~ng  cauhalil) betueen 
~dju$tment ~ n d  deter~oratlny cond~tiont In 
education and other w c ~ a l  \ectors must p i e  
way to accounnb~litg. Internat~onal finaneldl 
inst~tut~ons should be part of the wlutton. not 
part of the problem. Thelr record murt he 

+eberely d~storred economies Jre brought bark 
10 e q u ~ l l b r ~ u m .  I n ~ c r n a t ~ u n a l  I~~ I I IU I I I I~ \  

\hould dialogue u ~ ~ h  nat~onal counterpart\ to 
~dentlfy w l u ~ ~ o n r  fittmg the economic. w l a l  
m d  political realltlcs of each country. 

Countries JIW have choices ~n hou the! treat 
education within adjustment ~ n d  hou [he edu- 
cation hector ~tself  adjus~s 10 neu ecunomlc 
realities. Internat~onal ~nst~~uttons c ~ n  ruu e w -  
I) become apegoats for J lack 01 national 
capactly l o  re\truclure the ccullom) 
Dereloplng human re~ource~  I\ not e ~ \ !  ~ l l d  

Increase educauon rpendlng J> J L W C C ~ I J ~ ~  

GNP. Including Bangladerh. Burundi. Brar~l.  
Colombia. Gabon. Gamble. Ghana. J J ~ J I ~ J .  
Morocco. Sepal. PaLi\tan. P J ~ J ~ J .  the 
Ph~l ipptno. Tunts~a. L y~nda. L rupuJ) ~ n d  
Zimbabwe. There Ir noth~np Inrt~table  bout 
how educat~on wl l l  h r e  under ~dju\ lmenl  
There 1s no mags ur u n l \ e n ~ I  u+ 10 treJt [he 
educal~on w t o r  or "pro~ec~" I! l r ~ m  J~IU*I- 
m a t .  In J contert tit decl~n~np rcwurcs\. III$ 
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Why User Fees Are Unlikely to Work 
in Sub-Saharan Africa 
by Christopher Colclough 

I ' t ic \ r ~ u ~ i i c n r  t'cw Public Fini~ncr 
Publ~c tin;llice ~i cdue.~c~t)n has rr~d111ona11! 
hcen lu.r~iied hecau\e henrt~ls Jccrur nor on!! 
to tho\e LYIIICJ. led hut to wcler! ;I[ Iargc. Thus 
I ~ J I \  ~ i l u ~ l \  UIII not ~ n t e * ~  In .I\ much educa- 
[Ion .I* \b\cler! need\. E d u i ~ l ~ o n  1s expenwe. 
In  he ~h\ence t i t  publ~c linuncmg. pntrr r . m l -  
Ile\ .tiuId IIOI .iI11)rd *ch~iol~ng. r\pec~all! JI 
IerrlJr! Ie\cl-. In -uch iJ.rs wcler! ' *  *i.irct 
rduc,~r~cin~l r e ~ i u r c r *  nt iuld he ~ n \ ~ * t e d  In  
rho-e rncr.t .rhk r t r  p.~! .~nd IIOI nece.w~l) 
t h w  he41 ~ h l e  to 1e.m \lorco\er. education 
help\ Jctrrrn~ne future Income\. I t  .iece\\ to 
ccfuc~llon I* Je~erm~ned h! .I~I~II:, to p;~!, cdu- 
;.illtin u1l1 Incrr.i*r r.~ther than rcducc rco- 
n m l c  ~nequul~f! 

C .er fee* .I( rr.r(li\r), and mnrt tma\  \au- 
nlnd.tr! Ic \ r I *  LII ~ ~ h o w l ~ n y  to vh~it * o m  ol' the 

re>ource\. Such p r o p ~ i ~ ~ l ~  I I I J ~ ~  .Ir t Ir i< 

.~ .~t rmpt lon\  dbtlul people', rt.piln-c I ~ I  

IncrcJ*rs ~n [he price 111 ~ ~ U ~ . I I I I I I I  The! 
.~r\urne .I wtt i iwnl nurnhcr ~ 1 1  pe~rplr u ~ t l  he 
\r ~ l l ~ n y  lo p ~ !  lor c d u c ~ ~ l o n  IL) m r r l  ~oc iu l  
goal-, The! .II\o J\.urnc 11culr.11 tir p11\111te 
clirctr 111 m~rlre( reform* trn c q u ~ ~ !  .~nd ~UJ I I .  
t ! 

Resources that are 

available are often not 

used most efficiently 

The notion lhar people u d l  pa! more tor rdu- 
callon I* bawd on rare of relurn \rudle*. Ycl 
the ev~dence 1s urak. .-\ccording lo J World 
Bank policy paper I World Bank. lW61,  the 
privarc rare o i  relurn to h~gher educut~on In 
hub-Saharan A f r ~ c a  1s 31% T h ~ h  flgure I\ 
based on dara hom I h countrw \r er .)nl! hrur 
of rhese counrrles repon dula dler IqHl) T h w  
countries. Borswana. M ~ l u t t  I. L ~ * t ) l h O .  
Somalia. repmvnl only 4'i 111 .-\ tnr. 1 ' -  popu. 
Inlion and are hardl) t ~ p ~ c a l .  

A mom wious problem I* rhar rare ot return 
calculorions a n  based on d~tkrencc* In rclu- 
rive prlcec. The assumprlon thar price- hate 
nor changed over rhe pad decade uould he 
r~sky even in a more prorpernus ~ n d  ~ l ~ l r l r  
period lhon the 19Wh. V y  e'camlnatlon of red 
non-agnculrural wage\ rrrealed a w b w n l ~ a l  
drop In earnings from the l C O G  ro  he I Wlh. 
Wages In sub-Saharan . - \ i r ~ r ~  tell In ~ l m w  
every counrry for uhlch data Jra .I\ ,~~l.~ble. 
r!plcrlly hr lv~ng In vdue krween l W o  .lnd 
IOR3. Thus k n e i i h  ot ~ U ~ J I I O ~  In rerm* III 
iurure Income habc l ~ l l e n  ;on*~Jrrahl! In 
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Community Financing of Education 
by Mar4 Bray 

JI\..II . l ~ ~ . ~ ~ ~ : : \  1i .1 \  IcJ m.in! ;~,\ern- 
, I~I~ I I I .  III .,~~i.~,ler . ~ l I c r n ~ t ~ \ e  \\.1!r 

1 ! I~.IIILI.~ ,IUL.IIII.. ~ ~ ~ c l u d m g  the aw 
$ 1 1  .,,IIIIIIUIIII\ Ic-t~ur.:. E \ p e r ~ c r i ~ c ~  ~n .I 

I I L I I I ~ ~ ~  111 .,wI1IrIc* .i~;;e~l lh.11 ~t~111rllu11111c~ 
.JII JIIJ ,111 p r o t ~ d r  \cht~oI\  . \ ~ t h  c \ I c11 \1 \e  
re\tur ir \  The c\lent .lnd t o n .  01 iomfrunir! 
Iln.ln~e t .II \ \r dsl! Somr. ctmmunlllrs h ~ t c  
.1w111ed ~hr. cnllrr burden 111 hu~ld~ny. mdnag. 
Ing .~nd I I I I . I ~ L I ~ ~  .~hool-. Other communltlcs 
.upplr.mcn~ pern rn rn l  rrwurces \ r ~ t h  \olun- 
I,lr! i . ~ r h .  I.~bor or ~ n - h i n d  eontrrbut~ons. 
Commun~l! llnJnce Ir .illracrlte lo p t e r n -  
rnc.nl> tor n o t i - l ~ n a n c ~ ~ l  re.hons. Comrnun~r 
iml r~t rut~ons i.tn hrlghlen parent\' cornmll- 
men1 10 rhe~r ih~ldrcn' .  r.duc.it~on. Houeter 
Ihr prlm,lr) ,1ppr~1 lor gotr'rnnlenrs 1s that 
iomrnunlt  rewurcrs i ~ n  rrduce t ~ \ i a l  pres- - ure .  

1'11 E n w u r u g e  (.'olnnrunil!. Finunce 

: I'rr~nit  Frr* ~ n d  I.r\ i r s  Feu inmrnunlt!. 
run schools i ~ n  operate ulthoul leer. School 
I:es t r t  course of'trn beep poor children our of 
rchoiil, directly or ~ndirectl). .-\ school *!slern 
(hat petmltc fees and I* concerned ~hou t  r'qulty 
muhr Jet lse UJ:S UI ~dentlf! lng ~ n d  exempt- 
Ing poor ih~ ldren horn Ire rcqulrernents ~ n d  
pa! caretul Jucnllon to the rffecta o i  kes on 
difl'ereni m ~ l  _rroup\. Crntrall!, ~mposed and 

Community 

contributions can 

heighten parents' 
commitment 

cullected fee* tend to ht! r l g l d l  enforced ~ n d  
~nrolbe h ~ g h  .~dni~n~\ t ra t~he cos1*. Local 1:0b 
Iec~on p rmi r \  I le\~ble ~ d ~ p r a l ~ o n  10 local cir- 
cumstances. Fees plilce the burden o l  financ- 
~ n g  9chooling on J mlrrouer group than do 
toluntary cummunil! c o n ~ r ~ t u ~ l o n r  or tmec 
but may be nccessar? for schools u i ~ h  b ~ y  
catchnwn~ areas. - . .  

5 I)el'inu land R r d t ~ c v ~  bchool ('irtchmcnt 
Ireas. Communir~er Jre more u i l l ~ n g  lo  con. 
rr~bure to a school the: Anow. Defining ~ n d  
reducmg hchool catchmenr ;Ireah otten increas- 
cs communq ~den~liicauon \r ~ t h  the *chool. 

- (;ife rechnical \**i*tance. Communities 
may need techn~cal etpdrti-d 10 rnirke thur  
~ontr ibul lons eifectl\e. Thus J communir? 
ma> he able ro conwucl J whool building 
\411h donated l ~ b o r  dnd b u ~ l d ~ n y  nlalr.rlal\ 11 
pri l\ ~drri i i t  ~ t h  JJ\ ~ c c  J ~ J  ,111 ,~pprt>priatr 
\le\~gn. Cornrnun~l~e* lna> hr ~ b l c  10 pla! J 

1 2 *.my - ?33 the Forum Far Advmclng B w c  Educrt~on md Litwrcy 

Rela\ Hrstrictionr I I ~  Hrscitrrc.c* I r ~ ~ r i i  
\l)r11;10. Some cunirnunlr l r~ L.III J r . ~ u  tin 
re\ourcrs f'rom i ~ u h ~ d e  [he ~uunl r !  --nil)nr!. 
~ n s t r u c t ~ u n a l  rnaler~als. ~ e ~ ~ h e r , .  Such 
resource* are less l~kc ly  to be lurthcom~ng 11 

 hey Jrc taxed or heavdy regulated b) ientr.11 
government. 

To C o n t r o l  Cornmun i t )  F inance 
Despite 11s potential far enhal ic~ng the 
resource.; av~i lab le to schuols. communllj 
finance may Increase economic disparitlcs. 
rrduclng the social cohcslveness o i  *chools 
.lnd J~vrr r lng attenrlon from gobernment to 
iomrnunlly goals. Most gobernmmts decide to 
Impow regulal~ons and conlrolr on the corn; 
mu nit^'^ r o l ~  ~n ~chool~ng.  Regulation* and 

' 

control musl be balanced against lwa l  ~ni l ia- 
live and ~uronomy. - .,. . 

Governments need ro &CI& whether lo permit 
unaided schools to operate alongs~de yohem- 
men1 schools. Such school\ b? del ' in~l lon 
require no govemmenr money. bul Jre difficult 
for the governmen1 lo  conlrol. Gwernmen~s 
muat dec~de the extent l o  which communlly 

, , 
schools will be permilled lo determine ~ d m k - "  
sions. fees. cutricula and leaching s ~ a t f .  
Groups that contr~bute lo r c h ~ d s  uill e~pcct 
bomcthing In return. The righa .~nd re*pon*i- 
b~lities of all panlclpanls need to be *pcccilied. 
Finally. governments need to develop to 
identify and c o m p m ~  I'oc ~ ~ q u o l ~ t ~ e s  aris- 
In# from community f i nme.  

Canmunity mawces c~ provide a valuable 
wppkmenl l o  yovernment inputs. Houeber. 
communay ,inwin ahould nol be s e n  as ,I 
panacea I'or the ills of education s!,*ternc. 

- -  ~ 

~ lu rh  Bvuv 1.1 Hrud i t  rlrr Dvptr rnr~~rrr 
Edrtcurr~r~i. C'IIII~I~~IIV 17 Hi~rtu NIIII~. T111.i III.III 11, 
11 11.5 uhr~r~ i r t~ td  hwnr C'~IIII~IIII~II\ F~IIWI~ i i r v  t 11 

& h  UIIOII 1 ~ 1 e . i  urrd P111ri \ 1111plt~ IIII~W~ 111 LC\ t 

Dtwl i~pr t l  Co~rwrcr. ~drretl h! Vtrvl 81 10 ,I i r l r  
~'~I,III L11Its I Prrpunfo~r Prcfs, I W M I  11 I, i ~ t w  

11, 1r1111hlt~ /rim! The & h i  IIII~JII PI~II~I~~~~IIIII~. The 
Ci~ntnro~r\~ culrlr Src rrrurwr, Wrrlhr~riwuh HIWW 
Ptrll \lull. LIIII~IIII SH I Y  'HX.  l K 
Cummun~t~er r4r) u~dcly  In ~ h c ~ r  wmpo*lllun. .ILC 

~ n d  drlln~ny ~h~r;tclerl\rls*. Fur prc\r.nr pu rp t~ \  J 

.ommunll) I* JIlintd .I\ .I ymup ~II pellple brh11 .h.m 
sccmomlr. .I~.IJ~ ~ n d  c.ullur;ll InlL'rol* 11% 111snlber\ 

rr'cclplir. ,OCIJI uhl~y~lwnr I ~ I  e ~ ~ h  ~ ~ l h c r  III*ILI .11 

i c ~ \ t  .,me .~wmtm L JIUC~ .III~ ldcnt~l! :hcil~.c:\ :* 
rrl lh c ~ c h  ulhrr Jr 'w 
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Decentralising BL.& Education Finance in China 
by Cheng Kai Ming 

w I I ~  tlic rctornI\ 01 lhe e.irl) I W k  
i l ie  IIII.II~L~III~ 01 hii\ic ~LIULJII~II in 
('l~in.i 11.1. become i r t u ~ l l ~  III~JI- 

I/L,J .l,lll I~L~.I\ 11:  d ~ p e n i ~ c n l  on ~ i r n ~ m u r ~ i l )  
~u i i i l i i ~y .  Beltire lL)Nll I~rcdl Chinew yorrrn- 
III~III. irere .111ipI! .i~lniirii~lr;iti\e .irni* 111 the 
~ ~ n ~ r . ~ l  g~tcrri i l lcl i l  \ 1 1 1 i  IIIIIL. IIII.II~L~.~I puuer. 
\II\\ I i ~ ~ . i l  ;orc'rniiicnt\ r<t.iiii ni,in! i ~ r '  the 
rcicnueh , ~ ~ l l c i t e d  in their .ircJ\ .ind Jre 
re.p~ii\~hle lor rnJnaging their evpenditure\. 
.uhject to central yobernmenl guidelines. 
Rel!iny on local t in~nce IIJ\ t w t r e d  local 
o\rner$hip ot rchool\  ~ n d  has moh i l~sed  
untapped local gobernmerit .md communily 
rewurces. As J resull, orerall levels of fund- 
ing ~n har~c education haw incrcahed >ignit'i- 
cantly. At the mne time. houerer, d~\parlties 
in regional I'undtng hart, increased. 

Ltnulisiltion of Retenues 
In Chtna the term " l t u l "  ma! rc'l'er to proiln- 
sial. count! or tuumhip gorcrnmenls. Polictes 
ro locali~e I'inance usre ~mplemented to give 
local rewurcev the prtmar) role in \upporting 
hasic education. In mo\t province*. counliev 
have bucome the major sort cenlerr for hirs~c 
educauon. thwgh loun\hip governments have 
,iswned the main re*pc)nc~bilip for t'inancing 
rural ~ h o o l s .  Local rerenues a n  spent pnmur. 
1 1 )  on ba-ic cducar~on. Local governmentq 
ma! lei ! educational wchuges begond local 
tJ.\es. hut huch r'unds muhl be uwd entirely lo  
uppon b w c  educaion. 

The retorrn hah created a ~ituarlon in  uhich 
each b i h ~ o l ' s  t'unding some\ from w e r a l  
.iIurcc\. The central p e r n m e n l  cover5 recur- 
rent co*lr. niainl! .iJminlwat~re e p n w  ~NIJ 
d l r ~ e \  ot teachor\ on the gorcmment puyroll. 
Guternmen1 teacher d a r ~ e s  tollou a unllbrm 
pa! \tale uhlch allnus 1111le vartilion aman8 
pro\ ~nces. In rural r i I I~pes houever. many 

pnrnary *chool teacher* ;we not on the govern- 
men1 pa!roll. Thew ~eachers. reprewnllng 
4 0 f i  of .ill prlmarb .chuol reacher\ In  he 
country. Jre panlp d w l i z e d  hy ccnt r~ l  gov. 
ommenl Jpproprialion* a d  par11 \uppone& 
hp 1tw.d tinance. 

Fihhiny 
Much of the reform relit5 on J ma~ching grant 
or incentive system. Popularly known as "fish. 
in&" this \ > a m  m e r i m ~ m ~ c o m m u n i ~  con- 
tributions u h l k  minimizing cenlral govern. 
men1 costs. T\ picall> the local government 
provldes incent i re money I Ihe ball I from local 
reienue\ to Jtlract communip crmribut~ons 
(the l i s h ~ .  L w a l  donors include enterprlscs 
;md indlviduids. uho contribute eilher in cash 
or in kind.. bl ind  &iap usually come In 
 he form o f  discounted building matertalli or 
construcuon fees. Community contr~but~ons 

a n  used prlmarlly to 
finance the building 
o f  \shoals. As a 
rekult rch001 son- 
~ t r u c t ~ o n  now relies 
heakil) on communi- 
ty donation\, u hereas 
pnvlously the central 
yorernment was 
expected to pay for 
most school conslruc- 
!Ion. Other non-recur- 
rent eKpnses *uch as 
improvements in 
.chool I'ac~lities are 
funded through 
..uork..,rudy" pro. 
gramme\. f! ptcal 
\~ork. \~u i l )  JCII~ i11e5 

One ot'the mort \~ynir'icanr ~ ~ h ~ c ' r c i i i e n ~ ~  $ 1 1  

local nsoun'e nobilira~ion I\ the cJnip.iiyri I ~ I  

build/rebuild schouls. Begun ~n the I.itc, l'lstl\. 
thin campaign has redwed the propnrilon ( I t  

dilapidmud bulldings from ITCi in I'jntr 11) 

4.4% in 1989. In many r ~ l l a y e ~  IIUN. panlcu- 
larly in less-developed weak. the \chwl i\  he 
villaye'\ mo\l inipns\lve building. 

Inerruses in Regional UispuriQ 
Lniorrunalely. tinancial decentralirat~qnHa\ 
i n c r e a d  reylon;il dt\purllie\ in mob1 ~ \ p . c t \  
of basic educa~ion. Liw.alizin_u Iundmy,& twd 
\chwl  finance to hwal economies. rhuc eco- 
n i ~ i r ~ i c a l l  \Ironper Jroas are dble to pro& ide 
more irlone) tur ducation in hoth L~OII.I~IIVI~ 

~ n d  tax rerenueb .I* ~llu\trated ~n T.ible I 

Regional di\par~ttes habe p~r t icu l . i r l  h.mh 
implicu~ions for reacher * a I ~ r ~ e \  hzc~u.e .om- 
munity teachers ;Ire paid ui th J iombiri.itii~n 
of state whs~dy  ~ n d  local wpplemont. plus 
communlly contr~bulion. Simllarl) the ucce- 
of uork-stud) proyrammos depc'nd* 1111 pro+- 
perous local economieh. Where [he euoni~nl) 
I\ ,mgnanl. there 14 little *chool\ C J ~  LIO 1'1 

generale Income. Houerer \uch programme\ 
Jre qutte er'fecrlve in economicd l~  \[rung 

' 'Ion- ~re3s. Thus the net effect is 10 increahe rLb 
JI dispir~ttes. 

These economic dlsparilie\ u e  retlectod In 
enrolment rateu. The grearcr J proiince'. 
Income. the higher the proponion ot inuntie\ 
in  ha^ procince b i lh  untverral prlmdr) enroll. 
menl. Thus poor m a s  Jre Ilkel! ro \utl'tr from 
bolh poor finance ~ n d  poor ~ccess. it hilt: 
many of China's ~chierements in h a w  educa- 
tion over the past decdde rewlt trom l inanci~l 
Jecen~ral~tation. the countrr I\ not mmune to 
the equay ~mplicattons ot \uch poIicle\. 
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Lessons from BRAC 
der~ved from a Project ABEL report 

The * i h ~ ( l l  I \  ~n .e\\lon ~ t l o u ~  .; hour\ J  fay. 
\I.( d3!\ J \reek. 1hN da!\ per ! u r .  Students 
cnr~i l l  JI the he;~n~i~n; ( i t  the three !em.  \I 
the end 111 J [hrce.!crlr i \ i . c .  Iht t i h ~ l ~ l l  kgtns 
. i y n  11 [here .ire '1111ugh I.h~ldrcn ~n [he cum- 
~ i i u ~ i ~ t !  I1i.tru~t111n I \  r r o i ~ d c d  ~n I-room 
ht~u*eb ~ n d  -torertrolii\ rented tor : huun per 
,IJ! The .ti~ldren .I( tin b ~ l n h l o  IIIJI* un the 
rl~icir .lnd hold .l.wbo,lrd\ g~n Ihe~r hnees. The 
1r '~~ht.r  h ~ \  J -1t111l ~ n d  J 11iet~1 lrunh that dou- 
hle. J> J dcbh ~ n d  wppl! i ~ t v n r r .  

Student \chieswient 
0 R . X  -tudenrs xhtete as much ~s or more 
than tormal \chool \rudenrs. More than W c i  
of rhe chrldren uho *tan BRAC \choolr gmd- 
uate. .\ l q e  proportion of LFPE prr lprm 
yraduate5 are ~drnttred ~ n t o  the ;o\ernnienr 
\)rrem. BRAC mdenrs iomplcted C I J X ~  I l l  
~ n d  entered Class IV 31 3 r~yn~l~cant l !  h~gher 
rate ~han other \rudenrs. 

By any \rundard. BR.AC'. Jre I I I ~  
Current co\h per \rudent Jre ~bou;  SC'S I N per 
!cur. ~pproum;ltely equal to the cosr\ t ) l  pot- 
trnment 4chwls. The d~strlburlon ol BRAC'. 
COIIS I F l y r e  It. houeter, rerlect\ J grearer 
emphaus on management lhun In goternmen1 
\choolr. Because of hlgher ~ilendance rde*. 
louer repettuon rates. h~gher mnpletd In ~ n d  
iontrnua~~on rates. BR.4C \chwl* Jre \ub*r~n- 
11a111; more cob1 elfectne per gradu~le I h ~ n  
goternrnent \chools. Eten \o. BRAC ha* lid 
lo rel) on donors tor much UI 11- oper.llln$ 
budget. 

I .rwn(i from HH I(-' 
Several le\\onc i;ln be draun t'ron !he * u i -  
c c d u l  elpertence of BRAC'\ prlmar! cducu- 
r~on  program: 
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Pr1111.1r) . , l i ~ ~ ~ ~ l  ~ . ~ r t ~ c ~ p a t ~ o n  c ~ n  he 
t l l l ~ 3 r ~ ~ \ c J  C \  '11 A ,111 :I.ILII~II~I~.III) h.~rd.to- 
I C A ~ I  p p ~ I . ~ t ~ t m ~  Fc.~ture- ~ieedcd 10 Illereare 
21rl.' .~c,e\* 10 ~ n d  per\l\tr'nce In prlmarg 
..htl{d .Ire not ricce\w~I! c\pen+~te. h'hat I\ 
~.equ~red I\ .I trlrpted .~ppr iwh  hat mlnlmlrer 
~ l ~ r e c t  .~nd opportunlt ~.osr\ or' \chool atten. 
, I~nie ~ n d  per\l\trnce. 

: 4 have ~ U ~ I C U I U ~  that 14 full!, ~mplement. 
ed I\ better than a more proyrerrne one that IS 

not. 0R.K  ,choolh u ~ t h  J wnpler curr~culum 
Jrc ~ehteb~ng ar much JI yoternmenr \chools 
u11h more elaborate c u r r ~ ~ u l a .  Thus. ~gi l ln .  
good bax~c educat~on need nor be evpenrlve 
hut murt be ~mplemented uel l  

1 \FPE *chool\ are nor hand~cap+d wr IJGA. 
~ n g  permanent \chool hu~ldlngs. Rented roomr 
pro\ ~ d c  qx~ce. JI m l n l m ~ l  LO\[.  t'ur BR.\C'\ 
*mall yroup format. The program I\ thu\ ahle 

1' Techn~cal r.\perri\e 111.1 he Ic., tllip11rrJnl 
than man~gcrlal  evpertl\e ~n J e \ c I ~ > p ~ r ~ g  
hauc cducatlon progrm 01 ~dsqu~t r .  +I.IIII\ 
The rueerrs of \FPE'* proprum* I\ Jue Ic,. 1 ~ 1  

the rtgor o i  BRAC'* tlrlglnal deb~cn  rid llitlre 
to 11s uillingneir to "lctrn .I, 11 yue\' .lnd II\ 

deterrntnatlon to lull!. ~~nplerncnt 11, h.1.1~ 
~pproach. O 

uould he dlradt~ntaged. Such J *).tern uould 
doub l  d~d \an t i l ge  the non-br~ght poor. uho 
uould nc~ther qual~t'\ tor rcholarrh~ps nor be 
able to ~ l f o r d  prltate -chool+. 

Student loans IJI tertlar? Ieve l r~  hate ~ l s o  
k e n  propored as ,I uar to retaln the benefits 
o i  the marlet u~thout e\cludlng the poor. By 
ra.mg the future Income of the rtudent r~ther  
than the Ium~l>.  btudent loanr Jre more equl- 
table than leer. Eben ro there are corts to tak- 
ing out loan,. ~ n d  ruch c o ~ t +  u e ~ g h  more 
hcab~l) 011 the poor. Jloreober. I o ~ n s  ro be 
pa~d  bask ~n the t'uture do not w l t e  the gov- 
ernmcnr'r rhort- term 1ln;lnce problems. 
Finall!, repJ!mentr L I~  .tuJent loan\ UIII not 
Inereare educat~onul re rourw u n b r  tulure 
goternmen[\ earmarh ~ c . h  fund\ lor educa- 
tion. 

School teer ~n \ubS~haran A1r1c.a ewmplify 
marker ~ o l u t ~ u ~ t r  that arc nut Illel! to uork. 
T h q  Jre ht.ategler to rh~ f t  rather than reduce 
cortr. .\ more ellielent ~ n d  equ~rdble way o f  
ralrlng ~ d d ~ t ~ o n a l  eduv~tlon rerourcer uould 
k to Increw rate\ of IUJIIO~ ~n the context 
of J progrewbc tax wucturc. Opporrun~ties 
fnr fi*cd relbrm are not llmlted to Increawg 
rater ot Jlrect t;lr;Won on ln l l~ t  ~ d u ~ l s .  V~r lou r  

reforms to accumpan: taratlon are clewr.ltrle I r i  

man) countr~er. ~nclud~n!! pa! roll I.I\C* 1111 

~ndivtduals trained to h ~ y h  Ietels JI public 
e.tpensc. Sign~ficant opportunltte\ to rr.duc.e 
edusa~tonal cost\ e11lr1 ln  mo\t c~ lun i r lc*  
~Colslouyh u ~ t h  Lewln, 19931. <\en ~n thore 
.African cawr uhlch are amonpt the potw*t 
w d  mo*t ~nrlcbted. O 

JMenustik
SBA



Finance Statistics . 
. . . , , : ;  . . . . . . . . . . - .  . - , . . - ; . , - .  : :,I,' . . . - .  - .. - ,  . - 1  . . . . . . . . . .  
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APPENDIX D 

SAMPLE APEX OUTPUT 





ERM 
% Out of 

Sensitivity Analysis 
School Population Drop-ins 

ERM Sensitivity Analysis 



ERM Sensitivity 
Percent Para- teachers in 

Analysis 
the Prep Level 

ERM Sensitivity Analysis 



APPENDIX E 

SHARE DATA STRUCTURE 
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1 I I GO&S I . 
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I 
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EFflCIENW 

EXTERNAL 
EFRCILWCV . 
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APPENDIX F 

DELIVERABLES REPORT 



Act . a  COL'HTKY 

Af r lcd 

Bang Iddesh 

Bangladesh 

Bangladesh 

Bangladesh 

Bangladesh 

%ng ladesh 

Bangladesh 

Bangladesh 

Bangladesh 

Bangladesh 

Bang ladeah 

Bangladesh 

Bangladesh 

Bangladesh 

Bangladesh 

Bolivla 

Bosnia 

Botswana 

BotSUdM 

BotSWdrm 

Car I bbean 

Chl lr 

Chi l c  

C l r 1 I e  

Ctll l e  

Tlc l e  
. - . . . .~ .  . . ~ ~ . . . . . ~ ~ ~ ~ - - . - ~ . - - - - - - - - - - - - - - - -  

Asia Bureau: Human Resources Developent 

Advlsor 

Afrlcd Lluteau Ovrrvlew 

Atrlcan Academy of Sciences 

African Acddery of Science8 

BIUC Case Scudy P h n e  I 

BRAC Case Scudy eluse I 

BCUC Case Study Ph.e I 

BCUC Case Study Phre 11 

BCUC Case Study Woe 11 

BLUC Case Study Phase I 1  

BlUC NFPE Curriculum Assessment I 

BRAC NFPE Curriculum Assessen t  11 

€WAC NFPE Report Reader 

BIUC NFPE Report Reader 

BIUC NFPE Report Reader 

BRAC Study Canoultmc Erc 

Exgladeah Rural Advanceunc C m i t c e e  (=I 

Bangladeoh Rural M v a n c e r n t  C o r i t t e e  (-1 

a#a%ua 
Bangladcoh Rural M v a n c e r n t  C o i t t e e  (BRACI 

CilWCELLED 

Bolivm Uorlrehop 

S h i p n t  of Educatiarul Supplies co Bosnia- 

t i e r z e g o v i ~  

Buy-In. .#anen i n  Developunt' 

Buy-In. 'I.omn i n  Devehpent '  

Buy-in. 'Yarn i n  D e v e l m n t .  (BOUta?) 

LAC Yorkshap 

CIDE: CIDE Workshops In Bolivia 

CIDE; Fe y Alegrla. .bmual Congress 

Chile CIDE Workshop 

Early Ch~ldhood Intervention 

SUB 

- - - -  

CAI 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

CAI 

HI ID 

H 1  ID 

mil 

Am 

CAI 

CAI 

CAI 

AED 

CIDE 

CIDE 

AEO 

(LYRU 

NO. Cnt 

..- -.- 

33 MI 

017 Kn 

094 JH 

094 JH 

046 SA 

046 SA 

046 SA 

082 SA 

082 SA 

082 SA 

088 SA 

SA 

105 SA 

105 SA 

105 SA 

087 SA 

30 SA 

08 SA 

16 SA 

099 SR 

nr 

12 111 

12 nr 
20 HI 

095 JH 

SR 

JH 

085 J H  

050 nr 

Consultant 

- - - - - - - - - - 

Kherdd] ou 

Culuma 

lClndela 

Otleno 

Nmed 

Chaboct 

Pande 

Nmed 

Chabot c 

Hua 

Clark 

Clark 

Clark 

Gant 

Rideout 

Har. . .ng 

F. :r 

Hourihan 

Kiragu 

ilur 

Swpe 

Carlola 

Overvleu o t  A.1 D. Basic Educatlon Progrdms In hub-Saturan Afr:'* 

€ 1 ~ 1  Reports: -Atcltudes of W m n  L Gir l s  t o  h c h s  k Science k r i  

S.A '/'Develaping a Teacher Ed Act 

N/ A 

Flndmgs: Phase I V l s ~ t ;  Trlp R e p r c  

BRAC NFPE Scudy Phase I .  Prellmlnary Flridrngs L Concluslsns 

Trlp Report: Phase I of Case Scudy 

Status  Report 

Progress Rrporcs, Executive S-rf 

Progress Reports; Flnal Reporc 

Revieu of Curriculum M t e r l a l s  

C-nts on Chapter 2 uhlch were mcorporarcd into tKhC :rpurr 

Revleu of BRAC Report--General Impressions 

Yrltcen Camtents (not In f ~ l r l  

Wrltten C-ncs (not rn f l l e l  

F l ~ l  RRAC Report 

Edicorlal C-nts resulclng In f l r a l  BkAC reporc 

Actlvlcy cancelled 

Activity cancelled 

Ackmuledgemcnt of receipt  of materials from Team Zagreo 

erolect  Paper; *Gender Analysis-A Revleu of Gender Issues lr 

Educatlon i n  Botsuana', Trlp Report 

Research support--no delrverable r rqu l r rd  

Repcrt: Female Teachers L Trachlng l n  Elotsudna c'ldssr- 

Workshop agenda and evaluations 

Tal ler  de I(eth&ologlas Part lc lpat lvas para l a  hccliin S G Z ~ ~ !  

Trip Report. 25 November 1593  

W u l o s  Program de Apoyo r l a  



Act . l CDUNTSY 

Ethiopa 

Ethiopia 

Echlopia 

Ethiopia 

Ethiopla 

Ghana 

Ghana 

Gham 

Ghana 

GhaM 

Gham 

India 

Jordan 

Jordan 

Lat ln America 

lac ln brica 

t4ilaul 

Tlt le 
. . - . . . -  . . - . . . . - - - - - - - - - - - - - - - - - - - - - - - - - - -  

In Servlcr Teacher Tralning xn Croatia 

Evaluatlorr of Tenting SysCcrs 

Near East: Girln' Pacticipation in &sic 

Educat ion 

Improving the Qality of Privry Education 

Ethiopia: Education Sector Review I 

Ethiopia: Educatian Sector Revier I1 

Ethiopia: Education Seccor PLvier ZI 

Financial Siulacion and hlicy Dialogue 

Activities 

Gender and Decentrrlizacion Consultlncies 

Gender and Decentralization Corrnultlncies 

Ghana Buy-In, Gender Related 

I W A  (CAHCELED) 

PAAD Devt/Ed Sector 

P M D  Devt/Ed Sector 

Indian Family Values Project 

Indian Family Values Project 

Education Policy Analysis a 4  Planning 

Workshap 

&%acation Policy Analysis and Planning 

wortnhcp 

Education Pol~cy Analysis and Planning 

Workshop 

Educaticrul Policy AMlyoin and Planning 

Yorknhop 

Jordan Buy-In Final Report 

Teacher Trainlng/Policy Planning 

Escuela Nueva Case Study 

Escuela Nueva Case Study 

Buy- In (Fale Education Persistence & 

Employment Scudy) 

Female Educat~on Perslscence & i3ploymmt 

Study 

SUB 

-. . . - -  

CAI 

AED 

RTI 

AED 

AED 

AED 

AED 

RTI 

CAI 

mi 
CAI 

AED 

AED 

AED 

AED 

AED 

Am 

AED 

RTI 

HI ID 

AED 

nsu 
HI ID 

HIID 

CAI 

AED 

NO. Crlt 

-.- . .. 

37 MI 

003 KX 

22 HI 

HI 

083 nr 
089 MI 

089 MI 

19 HI 

17 HI 

17 HI  

07 MI 

039 HI 

008 MI 

008 MI 

MI 

MI 

JH 

JH 

17 JH 

23 JH 

080 LO 

011 LO 

22 MI 

22 HI 

10 LO 

U) 

Consu 1 cant 

----.-. . . .  

Pearsan 

Sprat t 

Lechebo 

Wilder 

Hoben 

Wllder 

Hulcahy 

Rihani 

Shau 

Ibll-Drucker 

Tsang 

Cole 

Terry 

wolf 

Crouch 

Burke 

Burke 

Cu~o~ngs 

Reiurm 

Horn 

Deliverable 

. - .  - ~ . .  .. - 

Workshap deslqn and m.lcerlals; Poct-ntlal Lidjrs LO Traln che Untia~:~c-: 

Teachers In the Bosnlar~ 

Report. The Escabllshmrnt ot a Nat ' 1 (r L t ~ r  Educ. Zvaiudc 1~:i s 

Exammat lons 

Hot yet due 

Teacher Pre-Service Trainlng 

USAID/Echiopia: 'Education Sector Revleu' 

USAID/Ethlopia: 'Education Sectcr Revleu' 

Trlp Report. UUID/Ethiopla. 'Educatlon Sector Revxe~' 

Not yet due 

Report; Equity Improvement Program IEIPI Prsposed Pllot Acr~vlrl~s 

Report: 7quity Improvement Program 

Report: Annex H - Social Analysis 
Activicy cancelled 

Report: Annex H--Social Analysls 

Report: Annex H--Social Analysls 

Education Dara Analysis Report. Educaclon's 1-cr on i i r i j .  Five 

Generations of an Indlan Famrly 

Trlp Report 

Report--'Educatio~l Pollcies Yorkshop- 

Workshop Report 

Presentaclon at Conference 

BRIDGES Presentation at ccnference 

Final Report 

Interlm/Final Reports cjn Teacher Educatlon ;ernlr.ar 

Hot yet received 

k c  yet received 

Concraints to Glrls' Pcrslsrcncc In Prim Sinmls L *a=ucrr t;&. 

Opport in Educ Svc 

Conacraints to Glrl's Perslsrense In Prlm S=hou:s *uir.cr. ;:;.. 
W r t .  in Educ Svc 



12/00/94 

Art . a  COUNTRY 
. . . . . .  

lCIlaul 

nalrw1 

Ualau: 

Mlaul 

Malaw1 

Mlaui 

Mlari 

Ihlawl 

Waldr~ 

Mlaui 

Walawl 

Molaui 

Malaui 

lblari 

Malawi 

Wlari 

Malarl 

klari 

Malawi 

Malawi 

klari 

Mlaui 

Mli 

M I 1  

-1 1 

Wall 

Mali 

& I  1 

&I1 

Female Educac lonal Persistence and Employment 

Study 

GABLE (1) { later changed to GABLE 21 

(;ABLE (21 

GABLE (21 

GABLE (2) 

GABLE (2) 

GABLE 2: Case Study 

Gender (CANCELLED) 

Wlari - GABLE (3) 
Malawi - GABLE (31 
Wlari - GABLE (3) 
Wlari - GABLE (31 
Malawi Buy-In (PPC/WID mcchl 

Malawi Buy-In (PPC/UID mtchl 

Wlawi Buy-In (PPC/WID mtchl 

Malawi Buy-In (PPC/YID utchl 

Wlaui Workshap CAmsLLeO 

Orientation on Malari'm Educacio~l Sector 

Orientation on ICllaui's EducatioMI Sector 

ABEL Field Office Administrator 

Buy In: And to D.O. I2 

Buy-In. 11 t8/1/92 - 7/31/93) 
Buy-In. 11 (8/1/92 - 7/31/93) 

Data Analyst - Short Term Co~ulcanr 

Dataease Input Consultancy (Local Hire) 

Developr~ent of Annual School/Stat~strcal 

Yearbwk (Vlcal 

sun 
...- 

RTI 

HI ID 

HI ID 

HIID 

HI ID 

HI ID 

CAI 

AED 

CAI 

CAI 

RTI 

HI ID 

HIIU 

HI ID 

HI ID 

CAI 

CAI 

CAI 

CAI 

HIID 

AED 

AED 

AED 

AED 

AED 

A m  

AED 

NO. Cnt 
... . - .  

04 ILI 

17 LO 

19 LO 

19 LO 

19 LO 

19 LO 

35 MI 

LO 

28 LO 

31 IA 

08 LO 

20 LO 

20 U) 

20 LO 

20 Lo 

16 11) 

16 LO 

16 LO 

16 IB 

09 11) 

LO 

IA 

049 SA 

069 SA 

SA 

SA 

063 SA 

028 SA 

C43 SA 

Consultant 
.. .......---. 

Spratc 

Davison 

Rowley 

Sutton 

Wllliams 

Anderson 

Cresswell 

Moll-Drucker 

-11-Drucker 

Davlson 

Rouley 

W~ll~ams 

Will~anrs 

Fehnel 

I Ion 

Myer 

Painter 

Fuller 

Horn 

Larcom 

EMLS 

Miller-Grandvau 

Scctt 

mnseur 

El Khoury 

Vita 

Deliverable 

- - - . - . - . - - - - - - .  ......~.....---....~. .. . . .  . . . - -  

ConsLraints to Girls' Persisltence in Prinw~y School arid Y=crl'> 

Em(;loyment Opportunities in the Edu 

House and Classroam Bullding Progrdm, P~uy. hepcEscdallshmrnt L~ 3 

Prim. Pupil Registration System; 

Halaw; Education Pol~cy Sector Analysis 

Closing report on activities undertaken In Walawl 

GABLE--.'(anitor~ng and Evdluatlon Plan- F~nal Draft--June 18. l'jr-. 

Establishment ot a Prlrnary Pupil Registration System 

Gender Issues in Classrooms: A Case Study for Teacher Tralnres irl 

Mlaul; Teachers Notes 

Results of the CABLE Budget and Planninb Study; Iu~rovlnq Budyet 

Plannlng In the I(a1ari Ministry of 

Gender Appropriate Curriculum Development 1:; Prlmdry Edusdtmarl,~(lldul 

Improving Girls' Attainment in Basic Educarlon and L~tcrdcv 1x1 

Halaul--Technical Paper & Guidelines 

Actlvlty Cancelled 

Wlawi Education Policy Sector Arralysls 

Use of Multigrade Teaching/Doubleshift~ng in Hdldu~ P~lrrury S C ~ L U O L S  

Hdlawl Education Policy Sector Analysis 

Reducing Repitition in blawl's Prinary Schools; T r ~ p  Hepart 

CABLE- - P M D  

GABLE--PMD 

CABLE--PMD; Soclal Mobilization Annex and Executive s u m q  

CABLE- -PMD 

Actlvicy Cancelled 

Wone required 

None requlred 

N/A 

Guarcerly Reports 

Quarterly Reports 

Quarterly Reports 

Analyse des Donneas de 1' Enquete d' Evaluat ion: Rapport ~ctchnlq,~ ;-I 

Rapport Final 

N/A (Level of etfort consultancyl 

Rapport Final sur la Confectlorl de l'hrruaire lies stcrt ISL 1quc3 

Scolaires pour 1 ' Annee 



Act I COUNTRY 
. . .  . 

Wall 

E C l l r  

n a l l  

Wall 

Wall 

h l i  

-11 

-11 

W l i  

M l  i 

-11 

W l i  

W l i  

M l i  

w l i  

w l i  

-1 i 

W l i  

M l i  

Wall 

M I 1  

%(all 

n d l l  

lbll 

Tkt le 
- - . - - . . . . . - . - - . . . - - - - - . . - - - - - - - - - - - - - - - - -  

Uon Russell Consultancy 

EPICS Yorkshop--ABEL/Z(ali 

Educdt ion Pla~lng 

Educatlon Planning 

Education Planning 

Frling Systers Conaulcmt I 

Filing Systema Conmultant I 

Filing Syatero Coruultant 11 

Financial Syotesa Caaaultult 

Financial Systers Conaultanc 

Financial Systems Conaulcant Ext 

Pznancial and &~SOMC~ Systcrs 

Planer/Trainer (Serge Cuenin) 

Financing Baoic Education 

Gender Activities. PPWYID aatchiny funds 
Gender Activities. PPC/YID matching fun& 

Gender Activities, PPC/YID matching funds 

Harvard Project Hamgement Conaultant 

MEN-UUID-CRA Micro Projects Coordimtion 

HIS oevelopcnt and Training 

UIS Instirutiorulizrtion Specialist 

MIS Regionalirat~on 

MIS Technical Training (Gifondorua 

Oriencation w/RTI) 

SUB 

. . - 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

?D 

AED 

AED 

AED 

AED 

IIEP 

CAI 

CAI 

CAI 

AED 

AED 

AED 

AED 

AED 

M l i  Basic Educaclnn: Long-term TA and Short- RTI 

term TA (Educatlon L a  --sion Support System 

Uorkshopl 

M l i  Basic Education: Long-term TA and Short- RTI 

term TA (Education mclslon Suppart Syscem 

Uorkshopl 

NO. Cnr 

. - .. 

021 SA 

S A 

027 SA 

031 SA 

031 SA 

054 SA 

090 SA 

SA 

084 SA 

084 SA 

100 SA 

034 SA 

S A 

04 SA 

04 SA 

04 SA 

022 SA 

SA 

048 SA 

108 SA 

051 SA 

013 SA 

02 SA 

02 SA 

Consu)tant 

- . . . - - - . . . 
Hyde 

Brown 

Seymour 

Coumdre 

SY 

Toure 

Toure 

Toure 

Kone 

Kone 

Cuenin 

El Khoury 

C o w r e  

Cuenin 

Cuenln 

Vita 

Johnson 

Healey 

Deliverable 

- . - .  . . - -  . - -  - . . - .  . . . . 

Project ABEL ln Mall: A Plan 

.Report on EPICS Yorksk~op Conducted ln Bdmdku. Mall 

Proposed Act Lon Plan for Managrmenr Trdlnirrj Ylchln che Nar Aura4 1 

Minlscry of Educaclon 

N/A (Study Disconcinurd by AID1 

Trainlng lnsclcucions in Admln. h Hgc tux A,iminls officials 11,  ra:, 

.Reorganization of Mali BEEP Flllng System' and .Secretarial H ~ I I ~ L - ~ . . ~ -  

Same as for Flling Systems Consultant I. Report on consulcancy 

Same as deliverable for Fillng Systems Consultant I 

BEEP Flnanclal Scacus Report 12/92; BEEP Financial Report. by PIL tux 

12/92 and 1/93 

Formats for 4 BEEP Financial ReporC Scacus; Flnanclal Procedu~cs tux 

Requesting USAID Funds (French) 

Dececaber Financial Reports by PIL and BEEP 

Analyse Fonctlo~~lle des Depenses Publlquess d'Educatlon. l 1 : ~ l  

Le Flnanc?me.rt de l'enseigneaent fondamencal: Hecanlsmcs dr 

flnancement et propositions pour ... 

N/ A 

Techclcal Report of Clali/ABEL/BEEP/YID 

Basic Educatlon Expansion in Mali--Proposed Plan ot Accldrl AIUUII~ 

Gender Activities 

Fins1 Rpt: Output8 for 1 1  Gen. Proj. Plan 2) Indlv. Plan 3 1  tknthly 

Plan 

Hid Tern Reprc k Final Report' 

Un Sysceme Incegre d'Informacion Oriente vers la &scion er I d  

Planificaclon; Trainlng Rpc; Reforme. 

Reforme du Sysceme d'Informaclon dans I'Enieignrmenc Fondamel~r~l 

Monthly Reprc; Final Report; Users Manual. Prcpsltlon d'url Syarctr.~ 

d'Info. et de Gestlon(Kou1lkoro 

Notes on Training Sesslon 



kllverdblss Report 

A-c a Co(MTYY Tlt le SUB 

- . .- . . -  - . - - . . -  . - . - . ----------------- .------- .-- .  - - .  

>u M d l ~  Wall Basic Education: Long-term TA and Short- RTI 

term TA (Education Decmion Support System 

Yorkshopl 

SO Mdll W l i  Baslc Education: Lmg-term TA and Short- RTI 

term TA (Education Dccimion Support System 

Workshop) 

Wali Basic Education: r4nq-term TA and Short- RTI 50 Wall 

71 Wall 

70 -18 

255 Wall 

72 m l i  

72 Mall 

72 Wali 

73 Mali 

82 Hdli 

02 Ilali 

54 Mali 

83 Mali 

84 Uali 

85 Mali 

85 m l i  

226 Ma11 

a7 Wall 

LIB &I1 

85  Mall 

247 -11 

YO Wall 

term TA (E&ucation Decimion Support Systea 

Workshop) 

Wnageaent Training Planner 

Manageeenr Training Planner 

mnagement Training Workshops 

lClcer~l bnquages 

m t e r ~ 1  Languages 

Maternal bnguages 

UidTerr Project Review 

lbnitoring and Evaluation 

lbnitoring and Evaluation 

Office klriniat cator. Long Tern 

Orientation for m i e l  Gifondozua 

Personnel h t a  ANlyois 

Personnel Study 

Perwnnel Study 

Project W g e m e n t  Workshop 

Quanticativr Evaluation 

Rapid Rural Appraisal Trainel 

Rapid Rural Appraisal Trdiner Exc 

Regionalizaclon of In-service Tralning 

Research on Girls' Educaclon 

AED 

AED 

CAU 

CAI 

CAI 

CAI 

AED 

AE3 

AED 

AED 

AED 

RTI 

AED 

AED 

AED 

AED 

A m  

AED 

AED 

AED 

AED 

NO. Cnt 

- - -  - - -  

02 SA 

02 SA 

02 SA 

040 SA 

041 SA 

SA 

09 SA 

09 SA 

09 SA 

029 SA 

014 SA 

014 SA 

014 SA 

061 SA 

05 SA 

071 SA 

024 SA 

024 SA 

SA 

026 SA 

103 SA 

104 SA 

SA 

112 SA 

Consultant 

- - - - - . . - . - - - - -  

Laveaulc 

Young 

Rideout 

Luf uluabo 

Luf uluabo 

hutch ins or^ 

Rihani 

Schnell de Acd 

lbulton 

lbulton 

lbulton 

WcCorry. Jr 

Yes t 

Mariko 

Wariko 

Gagne 

Soulllare 

Trip Report 

Trlp Report 

Training of Administrators for the Educational Admlniscraclon 

C w n e n c  of BEEP 

Tralnlng in Wgt for the Ministry of Naclonall Education 

Workshop Report 

Eval. ot the Experimentation in h'at'l Ldnguages In Prlm. Ed. 111 I C I 1 .  

Eval of Wall's Nat'l Lang. Sch 

Evaluation of the Experimentation . . .  

Evaluation of the Erperlmencatron ... 

ReporLs of meetings 

H/A 

Report on a Trip to Mall Lo Develop the Monzrorlng and Evaludrl~n 

Component of a Basic Educ. Project 

Trip Report: Orientation of W E  Technical Advlsor. Yolande W111~r- 

Grandvaux 

N/ A 

N/A 

Being Revised: Personnel du MEN: Organisacion. Utllisation. er n e t r ~ d ~  

Preliminary Report of the Study on Personnel 

L'khinistration et la Gestlon du Persci~el du Mlniscerct dr 

1'Educacion Nation 

ABEL/BEEP Plamlng Seminars; bmako/Kangaba 

Fmal Report: Quanticatlve Evaluat~on Consulcancy 

Final Training Report (Rapport de 1'Ateller dr Formaclon a 1) H c r t , . . ~ ,  

Acceleree de Recherche Part lcl 

Fi-1 Training Report :Extenslonl 

Rapport on the Establlshmenc ot Heglonal Tralnlng Centcrs f i l l  

O.ra Analyoin; Report on Fleld Work 



Arc . COUNTRY 

M l i  

M I 1  

M i  1 

lclli 

M l l  

M I  i 

M l i  

W l i  

Ual i 

M l i  

M l i  

WIli 

Mali 

Mli. Ghana 

Mesearch on Carl~' Education 

SEOEP 11 

SEOEP 1 1  

SEDEP I11 

SEDEP I I I 

Scholastic Docuvntatian Ieport Spec~allsc 

S ~ t e  Visrt 

Supervis~on Planner 

TDY Kurt Ibsea--Way 1994 

IDY sandra  legr ria--July 1994 

TDY Visit 

Teacher Traming mnual Co~ultant 

Teacher Tra~ning Manual Consultant 

Testing L Evaluarron Expert8 (Part 1) 

Testing L Evaluation Expc.rts (Pact 1) 

Testing and Heasureunts 

Testing and haauracnts 

Teercrng and hasuracnta 

Tests 4 hamurementa CoMultancy 

Training M v i m c  

Databane of Qrulrtative Indicac re of 

Education Program Perforunce. Phsc I1 

tutabaae of Qualrtative Indlcacorm of 

E d u c a t ~ ~  Program Perforunce, Phase I1 

my-In 

Namibia Basic EducaLion Sqparc Project 

&sign Team 

Namibra &sic EdUCdCiOn Support Project 

&sign Team 

Namlola Basic Educac Ion Support Pro ject 

OeSlqn Tedm 

- - - -  

Hamibia/EducaL~on Support and Tear:ter Tralning CAI 

NO. Cnt 

-.. 

112 SA 

S A 

S A 

SA 

S A 

074 SA 

042 SA 

033 SA 

SA 

SA 

SA 

116 SA 

116 SA 

101 SA 

101 SA 

044 SA 

044 SA 

044 SA 

21 SA 

030 SA 

066 W 

066 IW 

019 LO 

SR 

SR 

SR 

25 nr 

Consultant 
. - - . . . . - . 

Soumare 

Henry 

lbnseur 

lbnsrur 

Rousselet 

Cuindo 

Harrzson 

Hittenberger 

Hittenberger 

beltour 

Henry 

Deltour 

Henry 

Strauven 

Hittenberger 

Pcouty 

Tiet ]en 

I4cCorry. J r .  

Fdctors that Affect G ~ r l s  At'crss LO and Hrt ~ n r  lor, In School ln * I  i 

Rapport Technlqur 6 Hdpport AstdLyc~que 

Rapport Technlqur h Rappolc Analytlque 

Rapport intarmedla~rr--Evaludtlon des Apprenclarages das Elrvcb &a 

3e ec 6e Annees de 1'Ensergnemt.n 

Rapport Intermrdlaire 

Rapport de Rentree Scolalre. Rapport de Pin d'hect bcolalrr. 

Inventa~re du Patrlmorne Scolalre 

Notes on meeclnqs 

Trlp Report 

Trlp Report 

T r ~ p  Reporc 

Status Report 

Arde-Uemorre pour lrs Cbrcres d'Ecole 

Alde-Wmolre pour les Cbltres. 

Trlp Report IAtde-lkmmrel 

Trlp Report IAlde-Mewire) 

Trlp Report 

Evaluatron des Apprentlssages des Eleves dr le ec 5e &ifices & 

1'Ensergnement Fondaleencal en Francai 

Rapport de la Hrssron Operat'l Eftrcue a 1'Instlcut P=d Nac'l dr 

&Issko 

A c c ~ v ~ t y  cancelled 

C-nts on Teacher Tralnrng Semrnars, Sumrer 1931 

Data Collection C u ~ d e  and data 

DacaColleccron Guide and data; Reports on dxsketrc 

? ? 

USAID/UEC Concept Paper 

USAID/REC Concept Paper 

de Fossard-Nels Consultant Report; USAID/WC Concept Prper 

Bryant Evaluac~on Sunmary . . .  



Ndmlbla 

Nao~bia 

Nda~bla 

Near East 

Nicaragua 

Nicaragua 

Paraguay 

Paraguay 

Paraguay 

Paraguay 

Paraguay 

Paraguay 

South Africa 

South Afrlca 

South Africa 

South Africa 

South Afrlca 

South Afrlca 

South Africa 

South Af r lca 

Suut tr Africa 

South Atrlca 

-..-. . . . . . . . . - - . - - . - . - - - - - - - - - - - - - - - - - - - - - . - -  

Phmlbra/Educ.&~an Supporc and Teacher Tralnlng 

Ndmlbla/Educatlon Support and Teacher Trauung 

Nanlb~a/Educatlun Support and Teacher T r a m m g  

Namlbla/Educat~on Support and Teacher Tralnlng 

Nam~b~a/Educatlon Support .ad Teacher Tralnmg 

Ham~bia/Education Support md Teacher Trainlng 

Nam~bla: PP For R E M  

Namibla: PP For REMJ 

Namibia: PP For PeAD 

Mamibid: PP For I S A D  

Near East: Girls' Partlclpation In &sic 

Education 

Repetltlon Study and Repetition Policy 

Dialogue 

Repeclcion Study and Repetition Policy 

Dialogue 

Paraguay Sector Asses-t 

Paraguay Sector Asseaovnt 

Paraguay Sector Asse8ount 

Paraguay Sector hmes.unt 

Paraguay Sector Aue8-nt 

Paraguay Sector h m w 8 r ~ n t  

Mult Literacy Cwbaultury 

Mult Literacy Caauultmcy 

Mulc Literacy Comultmcy 

Basic Research Skills Training Wrkshop 

Basic Research Skills Training Uorkshop 

Buy - In 
C-ity College Study Tour 

Curriculum e)uuqcrnc Suppart Consultancy 

Developing Policies for Educaclonal 

Broadcasting 

Developllent of Teacher Supply and Utl?iratlon 

Poltcy Support Tool 

SUB 

. - - -  

CAI 

CAI 

CAI 

CAI 

CAI 

CAI 

AED 

AED 

AED 

AED 

CAI 

RTI 

RTI 

CPES 

HI ID 

HI ID 

HI ID 

HI ID 

HI ID 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

AED 

RTI 

NO. Cnc 

-.. ..- 

25 UI 

25 UI 

25 UI 

25 HI 

25 nr 

2s nr 
063 JH 

063 JH 

063 JH 

063 JH 

36 nl 

18 nr 

18 nr 

070 YII 

21 nl 

21 nr 

21 HI 

21 nr 
21 nr 
106 SR 

106 SR 

106 SR 

113 SR 

113 SR 

015 SR 

023 SR 

064 SR 

SR 

20 SR 

Consultant 

Bryant 

Cob& 

Cant 

Holmes 

Lynd 

Rldeouc 

k v m e  

t&rt In 

lbulton 

Simon 

Jrelge 

Crouch 

Cargiulo 

Cumings 

WCClrn 

Reiwre 

Rivarola 

Warrick 

Armve 

&ral 

Peterson 

Bud lender 

Niekerk 

Chen 

Crouch 

Del~verable 

--------- . .- .- . .- . . . .-- .- . . . . . . . -  .... . -  . .~ --. .  

Evaluatlon S u a ~ r y . .  . . . 

Evaluatlon Summary . . .  

Evaluat~on Sumnary Namlbla Baslc Educdt~urr Hrfulm Program 19YI l ~ r j  

Evaluat~on Summary . . .  

USAID/WC Barlc Educatlon Support IBES) Project--Pro]ect Papel- 

Rev~sed Draft 

Evaluatlon Suamary. . . 

R E M  Prolect Paper: 'Reaching out ulth Educat~on for Mblts In 

Development ' 

READ Project Paper 

Trip Report; READ Project Pdper 

READ Prolect Paper 

Nor yet due 

Nlcaragua: Escolarldad. Rrpetlclon. y Ceserclon Escolar; T11p 

Reports 29 Nov. 93 L 7 m y  94 

Nlcaragua: Escolarldad, Repetlclon . . .  

'Analysis del Slstema Educatlvo en el Paraguay- 

Anal~sis del Srscema Educative en el Paraguay 

Anallsls. . . 

Analisis.. . 

Analisis.. . 
Analisls. . . 
Final iteport--International Donors Conference on Adult L~ceracy 

Final Report--International Donors Conference on Adult Llreracy 

Flnai Report--Inter~tl0~1 Donors Conference on Adult Literacy 

Workshop macerlals; Evaluat lon Report ; Fmal Report inotl~r~g 111 t 1 I C  

Workshap suterials; Evaluation Report; Flnal Report lnochlng in r l l c i  

Interviews for South Afrlcan Buy-ln Pos~clon 

?? 

? ? 

Consultancy Report (not In f llel 

South African Educatlon System Fdmlly of U o r i ~ l s  



I L / U O / Y I  

Act . a  CUUNTKY 

. . . . 

South Atrlca 

South Atr lca 

South Af rlca 

South At rica 

South Africa 

South Atrica 

South Africa 

South Af rica 

South Africa 

South Africa 

South Afrrca 

South Africa 

South Africa 

South Africa 

South Airrca 

South Afrrca 

Sauth Africa 

south Africa 

%uth ~trrca 

south Atrlca 

south AS r lca 

Title 

. . ~ . . . .  .. 

kvelopmenc ot Teacher Supply and Ucll~zacion 

Pol~cy Support T m l  

Drvelopornt of a Governance Options W e 1  for 

South Afrlca. Phue I1 

Educare Yxhshap 

Educational Policy kulymim ud lbdel 

Developrent - South Africa 
Educational Policy &Ulyni. ud -1 

Develapent - South Africa 
Educational Policy Amalymim and Ibdcl 

Developwnt - South Africa 

Educational &lacy Analyeis and -1 

revelapent - South Africa 

Educaciorul Policy Analysis and lbdel 

Develaprnt - South Africa 
Educational Policy Analysis and lbdel 

D e v e l ~ n t  - Souch Africa 
~ c a t i o n a l  Policy Bnalyais and W e 1  

Developrnt - South Africa 
m l o y m t  of r Deputy Dxector for 

ABEL/South Africa 

Establishing Field Office 

Evaluation Seminar 

Evaluation Training W o r M a p  

Evaluation Training Workshop 

Fielding Shart-Tecr Coruultant for cub 

Academy under South Afrlca Buy-In 

Gender Wrkahop 

Hud.pring Pupeet Co. Study Tour 

1kercLenq ~nst ituciorvl Deveoprent in 

Remedial Education 

Ikerelenq Inst~cutionai Deveoprnt in 

Reaedial Wucat ion 

Inservlce Teacher Trainrnq Conterence 

SLlB 

~ - - .  

RTI 

RTI 

AED 

HI ID 

RTI 

RTI 

RTI 

RTI 

RTI 

RTI 

CAI 

AED 

AED 

ABD 

AED 

CAI 

AED 

AED 

AEo 

AED 

AED 

NO. Cnt 

..- - - -  

20 SR 

15 58 

SR 

12 SR 

07 SR 

07 SR 

07 SR 

07 SR 

07 SR 

07 SR 

18 SR 

025 SR 

052 SR 

SR 

114 SR 

22 SR 

078 SR 

032 SR 

56 SR 

56 SR 

079 SR 

Consultant 

- - . - . . - - - 

Healry 

Salmff 

Cunrings 

Crouch 

Fel-n 

Healey 

&Cl lntock 

Olsen 

sprat c 

Drew 

netcalf 

Dellvrrable 

- .  - - . - . - - - - - . . . .  - . -  -....... . . .  

SouCh Afrlcan Educarlon System Fdm1ly ut Models 

T r ~ p  Report (noc In f~let 

Toward a Unified Nonraclal Educatumal System In South Africa 

Touard a Unlfled Nonraclal Educational System ln South Afrlca 

same as above 

sane as above 

same as above 

same as above 

same as above 

N/A--Levei of effort task order 

Trip Report--Anna Grady TDY 

Report on Evaluation Seminars conducted for Pro~rct ABEL 

Not yet receivt. 

Report on Evaluation Workshop 

A n  AnaessPtnt of The Federated Unlon of Black Arcs IFUWL) kcademy 

Trip Report Gender Awareness Workshop for W s  In South Afrlca 

Partlclpants' Report on study tour on persons lnvolved ln lmiovac~vc 

science education on the USA 

Institutional Development in Rrmriilal Educarlon 

Imltutional Development I n  Remedial Educdtlun 

Zir. INSET Tour- -karnlngs for South Af rlca; An INSET P a l  I\-, I . . ,  

Sauch Africa: NEPI Pcxspectlves . 



South A t r  rca 

South Aft rca 

Souch Afrlca 

South Afrlca 

Souch Africa 

South Afrlca 

South Afrlca 

South Africa 

South Afrlca 

South Africa 

South Africa 

South Af rrca 

South Afr~ca 

South Africa 

South Africa 

South Africa 

South Af rlca 

South Africa 

South Afrlca 

South Africa 

South Africa 

South Africa 

South Africa 

South Afrlca 

South Af rlca 

South Afrlca 

South Afrlca 

South Afriu 

much Atrlca 

South Africa 

South Af rlca 

SOUL tr ~t rlca 

Insrrv~ce Teacher Training Conference 

Interv~rusfLonq-Term Field Ponitlon 

Jonathan Jansen - 1DY to Souch Africa 

Karao Llteracy Initiative 

L~becty Llfe Wtric Tutor Suppnrt Progr- 

Wrugement Training Yorluhop 

Wrugcmenc Training Yorluhop 

@Wugewnt Training Yorlubop 

Wrnrgaent Trainitq Yorluhop 

I(eeting with BSAT Grantees 

Ilrlticultural/Antibias Curr~culur Uorknhop 

Org. Dev. York8hap for South Afrrcan WGOs 

Organizational Developrnt Specialint 

Policy Options Morkshop I1 

Preliminary Diacussians: South African Buy-In 

Prelrminary Discussions: Sauth African Buy-In 

Prapoued Administrative Assistmt 

Proposed new paairion. Program Associate 

SMRCE Maciorul Evaluation 

Skocavrlle eublishing 

Socio-Educacionrl Survey 1991 

Socio-Eduutiarul Survey 1991 

Socio-Educatioml Survey 1991 

Sncio-Sducaciolul Survey 1991 

South Africa -ling Activities 

Sauth Africa nDdelitq Activities 

W t h  Africa I(odeling Accivlties 

South Africa nodeling Act~vities 

South Africa nodeling Activities 

Sauth Africa Wodeling Activities 

South Afrlca lbdelinq Act~vities 

Souch Africa Pol~cy Modeling: W m l n g  and 

conducc~cg Tralnlng Morkshops 

South Africa Policy Opt~ons: Document. 

Storyboard, Conducting Forucls in Sauth Afrlca 

SUB 

- . - -  

E D  

ZIED 

CAI 

AED 

AED 

AED 

AED 

rn 
AED 

A6D 

AED 

Aw 

AED 

RTI 

HIID 

RTI 

AED 

AED 

rn 
AED 

Aw 

AED 

AED 

AED 

l l f I  

RTI 

RTI 

RTI 

RTI 

RTI 

RTI 

RTI 

RTI 

NO. Cnt 

. - -  ..- 

081 SR 

016 SR 

SR 

115 SR 

SR 

110 SR 

110 SR 

110 SR 

110 SR 

007 SR 

068 SR 

060 SR 

035 SR 

10 SR 

11 SR 

06 SR 

058 SR 

056 SR 

111 SR 

020 SR 

036 SR 

036 SR 

036 SR 

036 SR 

14 Sll 

14 SR 

I4 SR 

14 SR 

14 SR 

I4 SR 

14 SR 

12 SR 

11 SR 

Consultant 

............ 

Jarrsen 

Uarsh 

Jamdudeen 

Issacs 

Wtthers 

Padayaghy 

itdashla 

Carter 

To1 ~ v e r  

Healey 

CruPsings 

Silver- 

Benqu 

DeYee 

Diphofa 

Septerber 

Crouch 

Fe ldvn 

Healey 

McClintock 

Newton 

Olsen 

St. John 

Crouch 

Oel lverable 

.................................................. 

Reparcs of parrlclpancs' study tours to eotsrana. Lesotho. S u a ~ ~ l = r u  

and Z~mbabue 

'Incervrers for Souch Afrlcan Buy In P u s l ~ ~ o n  

No delrverable required 

Report on Karoo Llteracy Inlt~aclve 

An Evaluation of the Llberty Llfe UacrLc kc-Urlte Pr-ogram 

Trap Reporcs from Part~clpancs 

?? 

No del~verable requ~red 

Proceedings of the Policy Optlons Workshop I 1  lor South . 4 f x 1 ~ ~  

Report of Souch Afrlcan Pollcy Research and Platmrny 

Report of Souch African Pal~cy Research and P i d ~ l n g  

No dellverable requlred 

No del~verable requ~red 

SAAECE Evalurclon Mid-Term Repart and Haclonal Report 

Partlclpants' Report: Skocav~lle Publishers. An Assessment 

€SAT k~o-Educatlonal Survey 1990/91 

s a u  as above 

same as above 

same as above 

Souch Afrlcan Educat~on Syscem Famrly of Models 

South Afrlcan Education System Fam~ly of W e l s  

South Afrlcan Educat~on Syscem Fanlly of Models 

South Afrlcan Educac~on System Famlly of Models 

South African Educat~on System Faml 

South African Educac~on Syscem Faml 

South Afrlcan Educac~on Syscem Fdml 

A~IVITIES R n u m  INTO RTI T.O. 



D e l  lverdblrs Krporc 

Act. I 

- . - - -  

148 

2 15 

150 

151 

152 

152 

152 

153 

154 

154 

229 

229 

156 

156 

209 

244 

225 

233 

157 

157 

158 

160 

160 

102 

COUNTMY 

. . . . . .  

South A ~ L  rca 

south ~ t r  lua 

South Atrlca 

Srl &nkd 

Srl Lnka 

Srl Lnka 

Srl Lnka 

Swazr Iand 

Suzx land 

SUat1lad 

Thar Iand 

Thailand 

USA 

USA 

U q a a  

Tit le 

. -  . - - - . .  - 

South Afrlca Pollcy Gptlons: Document. 

Storyboard, Conduccuq F o r m  in Souch Afrlca 

Technology Currlculw Devel-t L Policy 

Workshops 

Workshop on -Effective Schoolsg 

Case Cluster Studf/Sri Imt. CAYCELLED 

Expan. of Share 4b8tracts: Clwter Reform in 

Sri Ilnka; M I S  Dcv't, DQypt 

Expan. of Share Ah8tracts: Clwter Refom In 

Sri -a; M I S  Dev't, Egypt 

Expan. of Share Abetracto: Cluter Pefor~l In 

Sri Lanka; M I S  Dev't, Egypt 

Dara AMIysls Project 

Policy Support Systema Preaencation 

mllcy Supeort Systems Presentation 

Developwnt of Participatory Environuntal 

Eduut ron 

Developwnt of Participatory Environrncal 

Education 

EFA--World Conference on Education for 

~1 l/Bangkok 

BPA--World Conference on mucation for 

A11/Balqkolr 

Yest Africa Conference: Participant Support 

Asoeuvnt ud EurirvtrMo Study I w r  of the 

USA 

EPICS Preoentacion for Guinean Educators 

Indian Family values Projecr 

PMD Team 

eMD Team 
P M D  Team 

PAIP 

PA1 P 

PAIP Team 

SUEl 

..-. 

RT I 

AED 

AED 

HIID 

HI ID 

HI ID 

HIID 

AED 

RTI 

RTI 

SRI 

SRI 

AED 

AED 

K a n  

m 

AED 

HIID 

AEO 

AED 

CAI 

AED 

AED 

HI ID 

NO. 

- - -  

11 

077 

05 

0 1 

0 1 

0 1 

04 7 

16 

16 

005 

005 

24 

057 

057 

27 

038 

038 

15 

Cnt 

. - .  

SR 

SR 

SR 

MI 

nr 

MI 

MI 

IW 

MI 

MI 

JH 

JH 

m 

LOI 

m 
SR 

SA 

nx 
MI 

nr 
nI 

nr 
nr 
nI 

Consultant 

- - . - - - - - -  - -  .. 

Healey 

Johnson 

Eladcock-Walters 

Kealey 

Vaddhansphut~ 

Wheeler 

White 

Rawley 

W i l l i a  

Ccutes 

lbulton 

Levine 

Coates 

muiton 

Icrddell 

Technology Curriculum In Souttl Atrlca 1 9 3 1 .  AsplraLlons. 

Ilnplementrtloc and a proposal for an opera 

? ? 

Actlv~cy cancelled 

Flnal Reports: SHARE User Mdnual; Srl Lankd Cluster Study I t ! /k l .  L ~ I >  

Development in Egypt 

same as above 

satme as above 

'Factors Relatmg Lo Student Achievement In Suazlldr~d', Trlp Repart 

Same as above 

Trlp Report and Assessment Pollcy Support Systems Lkvrlopnrrir K ~ l i g J ~ r n  

of Suazlland 

Workshop program plan 

Analysis Report 13/94) ; Flndlngs Reporc. 1 4 / 9 4 ) .  EvaludLl~n P l ~ r l .  

Parclclpant Trap Reports, 

Wrlcten C-ncs 

Provrded ed~torlal/producclon assistance 

Projecc/Trlp Report 

Trip Report InoL yet recelvedl 

S - r y  Report 

tkscripclve Report; Data 

USAID/Ugdn& Education Progrm Program Ass~stdncc C+provdl I X l ~ u n r c ; ~ ~  

IPMDI 

Same as above 

USAID/wanda P M D  

PAIP Document 

PAIP Document 

PAIP ~ac-nt 



I.., A 

. . . . . . - 

Ugarldd 

wan& 

(lyan& 

Ugandd 

Ugdnda 

Uganda 

Uganda 

Uganda 

Uganda 

Uganda 

United States 

Unlted States 

United States 

United States 

United Srates 

United States 

United States 

United States 

United States 

United States 

United States 

Unrted States 

united States 

United States 

United States 

United States 

ihrted States 

Tlclr 

- .. - - . . - . . - -  

Pral~mlMry Ed Sector Assessmmc 

Prci~mlndry Ed Seccor Assessment 

Preliminary Ed Sector Asu.ocmt 

Prelrmmdry EJ Sector A u e s w n t  

P r e l r m ~ r y  Ed Sector AaHa8unt 

Support to Oganb Privry education Reform 

(SUPER) P M D  Coruulturcy 

Uganda P M D  Team 

Uganda PAIe ~ e u  

I!ganda PAIP T e u  

Uganda PAIP l e u  

khinistrat rve Erpenaes 

CIES Conference/Callforn1a 

Database of Qualltative Indicators of 

Education Program Perforunce. Phase I 

Database of pualltative Indicators of 

Educatlon Program Perfor~mce. Phase I 

Development of %ME 

EFA Glrle Education 

EFA Graphlcs Activity 

=A--&sic education Conference 

€FA--US Coalition EFA 

€FA--US C o a l i t i ~  €FA 

EIM Developrnt 

EIM Developrnt 

Ec-ic ud Social lqrcts of Girls' Privry 

&ducat ion 

Educating Girls: Strategies to Increase 

Access. Persistence a d  Achieveaent 

Fuul Dev't & Testing: EPICS Educ.Po1. 

Iqleoentaclor. Simulation) Game 

For-l/Hon-Fo-1 Cost Benefits Analysis 

Foral/Non-Formal Cost Benefits Analysis 

Gender Research Dissemination 

SUB NO. Cnt 

- - - -  

AED 

AED 

AED 

AED 

AED 

AED 

HI ID 

CAI 

CAI 

CAI 

RTI 

AED 

AED 

AED 

RTI 

CAI 

CAI 

CAI 

AED 

AED 

HI ID 

HI ID 

CAI 

CAI 

HI ID 

CAI 

CAI 

CAI 

Consultant 

. . . - . . - . - . 

Cole 

Evans 

Horn 

Horn 

Horn 

Evans 

Evans 

Ibskoritz 

prouc y 

Tlet ]en 

Russel 1 

Succon 

Tlet ]en 

Feldan 

Cuervo 

Hubbrd 

w i n g s  

Reivrs 

wolf 

T ietlen 

Rauley 

Hyde 

Tletlen 

Hudg rns 

kllverable 

---------------.-- . .- .- .-- . . . .--- . . . . . .  . . .  ... . . 

Uganda Educatlon Sector Revleu-Issues and iiprlsns for USAID 

UgdIIdd Educaclon Sector Revleu- Issues drrd tiptlons tor USAli, 

Exrcutlve Summary of Uganda Ed. jector Hrv~ru ar~d Optlona 

sane as above 

samea as above 

USAID/Ugan& PAAD 

USAID/Ugan& PAAD 

FALP Documenc 

P A W  Document 

PAIP Document 

N/A 

Coples of presencatlons given 

Pollcy Questionnaire 

Policy Questlonnaxre 

SHARE Diskettes and User Instructluns 

Vldeo--Girls' Educatlon Beneflts and Consczaints 

Conference Dlsplays 

-Lessons Learned In Baslc Educat~on in the kveloplng Uuzld' 

Progress Reports; 'Progran Overvleu' 

Noch~ng in flle mdlcaces that t h ~ s  consultant workrd on th ls  actlviry 

Reachrng Peripheral Groups 

Reachlng Perlpheral Groups 

-The E c o m l c  and Sacral Impactq of Garis' Prlleary Educat~on 111 

Developing Councrlesg 

'Educaclng Girls: Strategies to Increase Access. Perslscerice alrd 

Achlevemenc- 

EPICS Tralnlng Program 

Educatlng Glrls . . . .  

Educatlng Girls--Stratrgles Lu Increase Access Vcrslsten~r 31d 

Achlevemenc 

=Econocolc and Socldl Impact or Glrls' Prznary E.iucdt~~~t" I Z ~ I . ~ I ~ I  . :. 
and erlnclng 



Act . 8  
. . - - -  

178 

179 

1dO 

239 

191 

182 

193 

103 

184 

194 

253 

185 

186 

186 

186 

245 

190 

193 

193 

192 

192 

204 

194 

194 

154 

195 

C W W R Y  

. - - . . . . - . 

United States 

United States 

United States 

Unrted States 

United States 

United States 

United States 
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lntroduct ion 

Under t$e sponsorship of the ABEL project, RTI worked mainly in two areas: education 
policy relcorm, and EMIS or other data-related tasks. There were some exceptions to this 
main thrust of work, such as gender-related issues in Egypt and Malawi, but the 
overwhelming preponderance of the work was in those two main areas, and therefore 
we restrict our comments to them. Most of the work took place in three countries that 
saw major activity: Mali, South Africa, and Nicaragua. 

It i s  particularly appropriate that RTI submit "lessons learned" on these activities, since 
most of RTl's work was not based on core funding but on Mission buy-ins. In those 
cases the "lessons learned" have a natural tendency to be fugitive and not be captured by 
AID'S institutional memory, and not be available to other implementors. 

We will address data and EMlS issues first, even though these are the more specific, less 
generic issues. It may seem odd to discuss the less generic issues first. But it will be 
clear that the main lesson learnt is that if EMIS efforts are not linked to thorough-going 
education reform efforts, if they are seen as simply another "brick" in "brick and mortar" 
projects, they are likely to fail in being sustained. This will then lead to the more 
generic lessons learned in policy reform dialogue. 

EMIS Icssons: country selection is key 

It is impossible to separate out EMIS lessons learnt only during ABEL from lessons learnt 
by RTI from other AID and non-AID EMIS effofls. During the time when RTI was 
implementing the EMIS effort in Mali and Sor;::. Africa, RTI was also involved in 
implementing, designing, or evaluation major EMlS efforts by AID and other donors in 
Egypt, Pakistan, Nicaragua, Indonesia, the Philippines, and Swaziland. It would be 
litera!ly impossible, given normal human tendencies, and indeed it would be unwise, not 
to take advantage of those experiences in extracting lessons learned for ABEL and for 
AID in general. 

EMlS project and efforts have two aspects: demand and supply. By "supply-side" 
projects we mean activities and programs that supply funds and technique. This can 
range from the mechanical, (such as pro>,:ding hardware, software, training, assistance 
with form design and data gathering protocols, etc.), to the more institutional (how to set 
up and 3AS office, where and by whom it should be corit~olled, e.c.1. By 
"demand-side" activities we mean actions aimed at increasing policy-and decision-makers 
felt need for data and analysis. 



We would argue that most donor efforts can be characterized as supply-side efforts: in 
our experience, nearly 100% of donor EMlS efforts are supply-side efforts. The main 
lesson learned about EMlS is that in cases where there is no real local demand, and if, 
given this inexistence, the project does not bolster the demand side BEFORE it works on 
the supply side, then the project is not only likely to be unsustained after termination of 
donor funding: it is not even likely to have much of an impact during its donor-funded 
life. Be!ow we will explain and ddend this claim, and we will state, based on our 
experiences and reflections, under what conditions demand is  likely to be pre-existing 
(and hence supply-side projects are likely to be successful), under what conditions 
demand can be created if it does not preexist, and, finally, how to do so. This has 
obvious implications for selection of countries as likely candidates for EMIS projects, or 
EMIS components of larger projects, and for project design of such components. 

Our premise, which would be beyond the scope of this paper to defend, but which a 
little common sense and knowledge of the history of management in both private and 
public sectors in the industrialized democracies will show, is  that the demand for 
information and systematized EMIS or EMIS-like operations is a function of the demand 
for rational decision-making. Another premise is that information is costly. It may be 
beneficial, and under some circumstances the benefits might be seen to outweigh the 
costs, but it does have a very real cost in terms of bureaucratic effort 9ureaucraciss, in ' 

turn, are not inherently rational; they are not inherently attempting tc. ptimize a social 
welfare function. Again, a cursory understanding of history and of mcst Third World 
politics makes it clear that the main motivation of most governments and bureaucracies 
is simply to stay in power and to perpetuate the conditions that make that power 
possible. Thus, most bureaucracies and governments throughout history have followed 
very simple policy- and decision-making rules: do tomorrow what you did yesterday, 
except as crises arise that threaten the hold on power, and at that point crisis-resolution 
is essentially "political" rather than "technocratically rational." To support this modus 
operandi, there is very little need for sophisticated, selfconscious information strategies. 
Under these conditions, the cost of information is  actually more likely to be seen as 
complete waste, or worse-information costs are seen as being caused by a system that 
poses a real threat to continued autocracy and arbitrariness in decision-making. 

Clearly, however, in some societies a rationality-seeking, socially- optimizing ethos has 
imbued governments and bureaucracies, if not as much as in the private sector, then at 
least to a considerable degree. This has led to a demand for information, since rational 
decision-making is based on a) some theory or modeling of reality, or the existence of 
systematic, "scientific," shared mental constructs of reality, and, importantly, b) the 
systematic eqtirical comparison of alternatives based on objective information. But how 
does this arise in the public sector in advanced industrial democracies? We would argue 
that it arises for the exact same reasons it arises in the private sector: competitive 
pressure. In the private sector, under the threat of competition, firms that do not engage 
in wodern rationality based on objective information would succumb to those that do, 
due to the pressures of the i iiarketplace and due to the fact that the marketplace enforces 
the obvious superiority of rationalized decision-making in lowering costs. This happens 
even in monopolistic situations, since there i s  almost always an alternative: if the airline 



industry was heavily monopolized, there would be more of a tendency for people to relv 
on alJtomobile or bus transport. Thus, the private sector clearly has a demand for 
information systems and data on which to base objective decisions, and the disciplining 
drive is the pressure of the marketplace. 

What characterizes the public sector in developed countries over that in developing 
countries i s  the fact that in developed countries there is  systematic competition for 
control over the public sector by organized parties and ideologico-political groups, and 
there i s  also a direct ability of civil society to impact on the public sector via lobbying. 
This means that executive branches are under the control, directly or indirectly, of high 
levels within the executive branch, and the legislative branch, which are in turn subject 
to competitive pressure. This. forces executive branches of the public sector to defend 
their actions as rational. ' Note that this does not mean that the actions have to BE 
rational. It simply creates a need to defend them as rational. This may be ex-post-facto 
rationalization more than true goal-seeking, socially optimizing rationality. We are not 
defending or arguing about whether the public executive sector possess true rationality. 
To some extent that is  beside the point for our purposes, though it is obviously 
interesting in general. The point is  that, whether it i s  true rationality or mere ex-post-facto 
rationalization, this drive creates a tremendous derived demand for information, so that 
decisions can be defended as rational. This in turn leads to the emeqence and 
sustaining of MIS and policy-analytical systems in the public sector. 

These pressures are becoming common in the more substantial of the developing country 
democracies, such as Chile, Colombia and, to a more limited degree, India. But these 
are, precisely because of the maturity of their economies and democracies, the kinds of 
countries where bilateral donors do not tend to work. In the countries where donors 
work, both poverty and non-systematic andlor noncompetitive means for allocation 
political power over the public sector predominate. 

Note one apparent exception to the generalizations above: the technocratically 
authoritarian regimes of East and Southeast Asia (Korea, Taiwan, Malaysia, Thailand, 
Indonesia, to varying degrees) or Chile under the military dictatorship. These were 
clearly not situations where the public sector was subject :a systematic competitive 
pressure due to electoral competetitiveness. But this is  an interesting exception that 
tends to prove the rule. These countries' avocation was international technical and 
economic competitiveness, and they were ruled by relatively enlightened technical elites 
that realized that rational, optimizing investment in human capital (hence in the social 
sectors) is part of a socially and economically sustainable strategy of international 
economic competitiveness. Thus, many of these countries, undemocratic as they may be 
(or may have been at that time), have achieved remarkable improvements in both access 
and equity in their social secton. Furthermore, their social sectors are managed with a 
great deal of use of information, In these cases thr, defense of actions as rational is not 
due to the political pressure of the higher executive branch, the legislative branch, or the 
NCO sector, but due to the pressure of powerful and technically very competent 
ministries of plan or similar ministries. Note, however, that the very process of 
development in these countries has led to increasing pressures of public accountability, 



wh~ch dlrnost oi all them have yielded to, in varying degrees (e.g., Chile, Korea), 

It may be interesting to ask WHY supply-side solutions in EMIS and education policy 
analysis tend to be favored by donor agencies. We can only hypothesize, and we 
present two hypotheses. 1 )  Most donor agency staffers themselves come from developed 
democracies, where indeed governments are, at least relative to those of the countries 
where donor agencies work, relatively accountable, Thus, their own mental tradition i s  
one where government is  by definition assumed to be relatively benevolent and rational. 
The unspoken assumption seems to be that governments in host countries are also 
benevolent and rational. If such a sweeping assumption is not implicit, at least donor 
staffers and donor projects seem to believe that particular individuals (counterparts) with 
whom they are working, are well-meaning and rational, and this is  enough to ensure the 
success of the projects in question. But sustainability and replicability, particularly of 
activities oriented at decision-making, require a society lvhere order, rationality, and 
accountability permeate public sector behavior. Their presence in particular individuals is  
not sufficient. In short, the mental attitude of donor staffers i s  supply-oriented because 
they have difficulty imagining social interventions based on assumptions other than that 
governments are, in general, benevolent and rational. 2) Most donor-funded education 
policy analysis are implemented by academic or quasi-academic institutions whose 
natural avocation is  the supply of analysis, and who regard the "marketing" of analysis . 
needed to create demand as intellectually beneath them. Thus, donor projects in policy 
analysis have tended to become, to some degree, funding mechanisms for foreign MS 
and PhD students, or American students interested in development, under the tutelage of 
US-based academic leaders. 

Finally, it i s  important to document, empirically, how our experience leads to the 
conclusions we have stated above. Where have we seen EMlS or EMIS-type projects 
succeed and under what circumstances? 

Mali provides an interesting case in point, in that ABEL activities straddled a period 
of transition from dictatorship to democracy. Under the latter, interest in EMlS and 
policy analysis was less than zero. As the country entered a period of transition, the 
attitude toward EMlS turned to at least tolerance. The democracy in Mali i s  too 
fragile and too young to really create solid, sustainable "need to know" since true 
legislative and community oversight over the public sector is minimal. Thus support 
for EMIS and policy-analytical activities cannot be expected to be very high. 

South Africa presents a case where, during the transition to democratic rule and after, 
there has been such a seething interest in data as a weapon of critical analysis that it 
has been possible for ABEL to work with ara NGO whose sole purpose is  data- 
analytical. This NCO meets a demand in both civil society and in government for 
massive amounts of data and information about education. In fact, most of the data 
this NCO processes comes from government, and its main client is government. It 
simply has discovered how to take raw government data, massage and store it, and 
then supply it back to government in more easily consumable ways. 



Egypt '~nd Pakistan present cases where, in spite of nominal democracy, the demands 
for data for purposes of real policy decisions, are minimal. Thus, in spite or' success 
on the supply side, the replicability and sustainability of EMIS-type activities beyond 
donor support are highly questionable. (These were not ABEL activities.) 

Indonesia presents a case where the pressure for knowledgebased decisions comes 
not from a democratic accountability impulse, but from a technocratic-authoritarian 
impulse, in a very open, exportsriented economy impulse to compete in the 
international market. The demand for data within the public sector in lndonesia is  
driven by a need to be accountable to bureaucratic pressure within the system itself. 
It i s  clear that this demand is limited, however, by the technical competence of the 
birreaucracy to digest (on the side of the demanders) and supply (on the side of the 
Ministry of Education) interesting data. This is  not surprising. As in the East Asian 
model in general, where government intervention in economic development has 
been high, a key constraint overall is the quality of the technocracy in the public 
sector. 

In conclusion, we state that conditions in the enormous majority of countries where 
donors work are totally antithetical to a preexisting demand for information, policy , 

analysis, and EMIS. The lessons for country selection for EMIS-type activities are clear: a) 
countries that are still rather dictatorial, or where democracy is  still very new, and 
democratic and dictatorial impulses are sti l l  vying for control, are clearly not good risks 
for any iype of EMlS or EMIS-like activity, and b) countries that have a long tradition of 
democratic accountability probably do not need much assistance in this area. By 
definition (since donor countries almost by definition are countries that are in "bad 
shape") a great deal of donor activity is taking place in countries that are either 
dictatorial or are democratic only in a very fragile manner. This means that most 
supply-oriented projects are doomed to failure. To have a greater chance of success, 
donors need to take into consideration the country selection implications of the ideas 
presented here. The basic recommendation and lesson learned is that EMIS projects and 
policy analysis projects should generally be restricted to countries that a n  solidly 
democratizing, countries where the execution of i>w blic programs is under increasingly 
solid, open scrutiny by competitive elected legisla!rtres, high executives, and civil society 
at large as represented by communities and NGOs. If that is not the case, other 
education sector interventions might be needed, but, more likely, basic democratization 
activities are more relevant than education sector activities. Countries of the 
"technocratic authoritarian" orientation, such as Indonesia, can also be good candidates 
for EMIS and policy-analytical activity. 

Policy analysis and researcMased policy advocacy 

While the above ideas are useful in selecting countries and cautioning about where not 
to invest in EMIS and policy analysis, country selection is not enough to ensure success, 
where defined as replication and sustainability of the efforts. The problem is that even in 
solid but fledgling democracies (which a n  the only countries that both need this type of 



work and have a potentid for sustaining i t )  demand for EMIS and data often needs to be 
created. 

Thus, the second lesson learned is that not only do EMIS projects have to be placed in 
the "right" countries, but that even in those situations much of the effort needs to go into 
creation of demand for data and analysis. Fortunately, the creation of demand for data 
and analysis is  not a simple exercise in marketing, i s  not a matter of "inducing" a 
demand for a frivolous sewice. First, the service is clearly useful: rational decision- 
making is obviously in the public interest, even when the effective demand is not 
present. Thus, creating demand in those situations is  hardly a frivolous "marketing" 
undertaking. Second, and perhaps more importantly, the real Nay to create demand is to 
engage in policy reform activiti~. t~ at are, in themselves, sorely needed. Why do we 
have this happy coincidence? 

First, we note that governments in fledgling democracies are easily captured by the 
power of special interest groups. In the education sector, for example: 1 )  the 
bureaucracy itself is an interest group, with the result that public sector project execution 
favors the bureaucracy, and thus there is minimal contracting-out; 2) teacher unions 
(formal or informal) dominate, with the result that paperchase, theoretical training is the 
norm; 3) university student unions are enormously powerful, with resulting grossly unjust 
and inefficient over-allocation to the tertiary sector. Education itself i s  a relatively 
powerless interest, which means that the education budget itself is very small. Since it is  
carved out according to bureaucratic and pressure group interest, the small budget is also 
badly spent. 

Second, we note that special interests never defend their interests in terms of the private, 
special interest. They always defend their interests in terms of the public interest. 
University unions always couch their defense of university budgetary allocations in terms 
of the nation's need for technology, or the nation's need to fight communism, or 
whatever other public interest notion is in fashion. This means that actions and 
allocations, if they are to be publicly defended, they are nominally defended as rational 
and in the public interest. Thus, they must have access to information and data. 

But, and third, we note that when informational and ideological power are too 
asymmetrically distributed in a society, there is a low-level equilibrium in the demand 
for data and information. If one group is so overwhelmingly armed with informational 
weapons that it totally controls the situation, the demand for information and analysis 
will remain low. There is no gradual ratcheting up of demand for information as groups 
of approximately equal power compete in the public policy arena for policy attention 
and budgetary allocation. 

The implication is clear. If a donor is interested in reforming policy, and wants to do so 
via the use of information and analysis, the only relevant solution is  to create 
informational disequilibria that will ratchet up the demand for data, as different groups 
compete in the marketplace of public-interest ideas. The equilibria that are being broken 
must be important equilibria, they must be things people are willing to fight for, they 



must be topics over which zeal and passion can be generated. One cannot break low- 
level equilibria by focusing on issues that are not "hot" in the society, or can easily be 
made "hot." 

This is  indeed a happy coincidence. It has been demonstrated elsewhere that-at least, in 
a democratic situation-the only sure means for permanent, sustainable policy reform is 
through locally based analysis, information, discussion, and mutual persuasion. And we 
have also shown that the only way to create a real demand for information and analysis 
is to create informational disequilibria. It thus turns qut that the needs of EMIS and 
policy analytical projects are the same as those of policy reform projects. One without 
the other will not work. 

Again, what specific country experience can w cite as producing these "lessons 
learned?" 

Clear evidence about "ratcheting up" of demand for information comes from South 
Africa. When the ABEL project came to the assistarxe of the democratic opposition, 
this opposition had no "heavy" informational weapons at its disposal. Its only 
policy/political weapons were mass action and rather ideological discourse. ABEL's 
intervention enabled these forces to produce systematic, data-based policy positions ' 

supported by modeling, dynamic budgeting exercises, systems analysis, etc. 
Interestingly, though the government had access to masses of highly sophisticated 
data, they had not used them in developing their own policy proposals via the 
development of systematic dynamic budgeting for the cost of eliminating apartheid. 
The government did so only in response to the injection of these weapons into the 
policy debate by the democratic opposition. In fact, since ABEL was friendly to 
specific individuals in government (though of course did not work with government), 
it was clear that the government's own model was to a large degree inspired by the 
very numerical and analytical categories that the ABEL model used! A clearer case of 
a ratcheting of demand for analysis and data based on policy reform could hardly be 
dreamed up. The ABEL project and its local counterpam also saw that when the 
ANC acceded to power there would be a new tendtncy to monopolize information, 
this time on the "progressive" side. Thus, we worked hard to bolster, in civil society, 
the ability to process and analyze information for critical policy analysis by assisting 
in the building up of an NGO whose main purpose this was. Today the demand for 
information on that NGO is overwhelmingly from the government itself. 

Another interesting experience of how analytical tools injected into a "hot" policy 
situation can generate demand was the case of the ABEL repetition study in 
Nicaragua. There is a long tradition in Latin America for education ministries to 
think that dropout is a much bigger problem than repetition, and that "society" is to a 
very large degree to "blame" for educational problems, because children are p d i d  
out of school (drop out) for social reasons, An opposing tendency has said that at 
least a significant share of the "blame" must fall on the Ministries themselves. since 
they are bloated, uncreative bureaucracies with little concern for providing relevant, 
community centered education. This tendency has bolstered its opinion partly on the 



notion that repetition is a much worse problem than dropping out, that repetition i s  ,I 

function of low quality schooling, and that it is repetition to a large degree that ledds 
to dropping out. The ABEL study in Nicaragua demonstrated, in a highly charged 
environment, that repetition was indeed a serious problem-much more serious than 
dropping out. It also provided some evidence that parental involvement is critical to 
lowering repetition. The policy environment was charged because certain interest 
groups were pushing for education reforms aimed at making the Ministry enhance 
quality, provide relevance, and provide for community input, while other political 
tendencies were pushing to first solve political and social problems in society at 
large. The resulr was a great deal of discussion, and strident calls for much more 
research into the determinants of school failure. It would be nice to say that it also 
resulted in bolstering the political strength of the groups calling for quality 
improvements and community involvement, but it i s  too early to tell whether this in 
fact took place. 

We have seen that EMIS is  most likely to be successful in the context of serious policy 
reform in solidly democratizing societies where public policy debate has been abetted by 
the donors and has been assisted with data from the EMIS. It would be germane, 
therefore, to offer pointers and lessons learned on processes of policy reform and policy 
dialogue as such. However, this is a large subject, and space limitations prevent us from 
discussing it. Other AID projects have generated sufficiently detailed information on 
how this kind of thing can be orchestrated (Crouch, Vegas, and Johnson 1993). 

v 

We will conclude by summarizing our main points: 

- The demand side in EMlS is  critical. If demand is inelastic, improving the supply 
will never result in much increase in data use, which in turn will eventually call 
into question the sustainability of the supply improvement once donor funding 
ceases. 

- Demand for data and analysis is only likely to exist in two types of societies 
where donors work: strongly democratizing societies where public accountability 
via legislatures and NGOs is becoming the institutional norm, and quickly 
modernizing, export-oriented, technocratically authoritarian societies. In the 
majority of poor, totalitarian, or very fragile democracies EMIS, particularly 
supplydriven EMIS, is  likely to be a waste of money. Counted exceptions may 
exist if much is invested in demand creation. In highly advanced democracies 
EMIS as supplied by donors is  likely to be unnecessary, because most of them are 
beyond this stage. These should be the key criterion for country selection for 
EMlS activities. 

- Even in the solidly democratizing societia, the demand side for data has to be 



bolstered. Its existewe is more potential than real because policy debate i s  the 
key to data demand, and policy debate is mired in a low-level equilibrium 
caused by the asymmetry o i  informational power that characterizes immature 
democracies. 

The way to bolster demand for data, information, and analysis in the education 
sector is, therefore, to foster information disequilibria in public policy debate. 
This creates a ratcheting of the demand for data. Merely supplying data will not 
be sufficient. The supply must be injected into public discourse and debate, 
using marketing and political economic techniques. If such debate is  
nonexistent or too incipient, it might actually have to be created and ~beited by 
the donor's project. This i s  a highly delicate task requiring patience, sensitivity, 
and hands-on local involvement with strong counterparts. 

Crouch, Luis, Emiliana Vegas, and Ronald Johnson. 1993. Policy Dialo8ue and Reform 
in the Education Sector. USAID. Bureau for Latin America and the Caribbean. 
Office of Development Resources, Education and Human Respurces Division. 
Education and Human Resources Technical Services Project, Advocacy Series No. 3 . .  
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language ud Litancy (TELL). ABEL rLo corduebd ur evdwtian of orgmiuthd 
effectivemu of thr Tarhing EngW h g u g o  Ikvebpmant Pmgnm 0. 
Tharprogun,coavundaELRU'aumbnllc 
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e h g  tools and methods including the design of data collection instruments. T I ~  
-gtment of the evaluation exercise w u  a big part of the scrim of worbhops i,, 
p w  om which was completed during the third quarter of 1993. 

PIUS a of the evaluation training worluhapr focused on methods of data analysu 
and pruentation. This p b  was dcsigncd and implemented by a local consultant, 
J u l h  M-d in caopention with ABEL senior staff. This activity ww succev 
fd in rd\icving ib gods u bdhtcd by th Pubidpurtm Review and Evaluation of 
ABEL Training Activities summuiud later in thir report. 
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During the conrultuwy, th. turn met with r divasrc range of South Atriun g o v m  
mental ud non-gov-t.l rgawicl for diwwribn md fact finding. ~ ~ C H W  
generally fumsed on the institutional u~urg~lcnb for the creation of ur independent 
e d u c a W  media ogu\ iu t iah  



Partici ant Review 
and I? valuation of 

ABEL's Training 
Activities 
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- fatditated a thrrcday National Adult Buir. Education Code- conva\cd by 
the Center for Education Policy Dcvelopmn\t (CEPD); 

- constructed m d  reviewed guidelines for tho F o m  for Adult and Continuing 
Education (FACE) b a d  on m +.rwruncnt of adult basic education nctds; 

- edited an Evaluation Handbook b u d  on thc rdvurccd evaluation course p e  
macd by ABEL/TES to the rM d the Fom for the Advanmmt of Adult 
Fducrtiar; 

AB~cadufbdrfdbw-upmrimrmdu3urlbndibwalrhog,slminu,ud 
othatrr iniryprogrwbynprra\b~dlJSAIDgm~NCCLwhoputidplrd 
insuch~rog~1in1993 T w r n t y q w t i a v ~ u r m n d b y A B E L & & d n g u d  
w o t W l o p p u e i d p b d l W , u d B v , ~ w m ~ b y t h i r s u p c n r t .  
son. I n ~ t h ~ b m r a h d t h r t b u g q r n d w r h r l b o b u d b r o w b  
e d g t i o m t h , r a n i n r n u d ~ a d t h r t h a ~ i r r t r n o r r ~ u ~ t ) d r  
n e w i y r q u i r r d ~ l r d ~ i n d l d r ~ n r p a d M i b l r  Ihyindiabdht 
t h i 8 h u r l l o m d r h a n t D m r k f n a e ~ a m M b u ~ ~ o p a r t i a u l u d  
sbnvnurl duns, wittiin thir orgnhtbn 

P ~ ~ n r p a v i r o n m n w x y r p p n d r l i v r d ~ ~ ~ I l d l l r ,  
h u m l d g , m d c O m m i t m a \ t d A B G L ' a ~ Q U I b b r r d r h n l r v r n a d t h  
~ m r L a i . L t b y p w i d d  l b m w ~ a ~ ~ l ~ ~ ~ ~ ( i a r e h r t A b e L  

drvdopmrnrploqrmr~-rmpbyrr"J=='~ 

ticdpopL. MuryNCiOIhvrrlnrr'rcairdtotormuLLIrrrffdrwbpmsrt* 
e i r r w i d r ~ B n ' s ~ d b ~ ~ d t h a , p d i d a i r W y t D k t f w  
major paint of ez~ph.rir durhy 1994 ud byord 
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- d t i n g  NGOs to lm to explore the bus ud conduct feasibility studiu w 
f int  sw to designing and implementiry pmgmm 

MOMTORING AND 
EVALUATION 

Achievement Testing 
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Decentralization and 
Regionalization of 

Monitoring and 
Evaluation 

Community/Schoo Moni*dLf 
Development Seminu 

EDUCATION 
MANAGEMENT 
INFORMATION 
SYSTEM (EMIS) 

This year, ABEL's intervmtion focw included the dmntn l ludon of project raiviti 
from regional dirrctionr to nlponrl impmtorrtm urd district Iwels. Tba damad- 
iution of monitoring and evrlwtion p m p m  wu to be implemented during the b 
quurtr of 1993. The objective wu to atabl&h a school-bucd auto~vduation systm 
which would allow school principrL ud audvn to monitor their own efficiency u 
perfonnure in m rutonomour hshion 
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In Sep- 1993, Cdhh  & Pbdhabr  d & S t a m -  (CPS) hdd ib linr 
n w c L y i n w h i d t b u ~ T ' d w ~ h t r t b r v l r 6 I ~  
Fadrmrntrlm*Dlrrrb\-LhndPhudbr@Anudnpnrrrb. 
t i w r d t h T a e h a r ' U n b n ~ n p r r r C d .  Soav22wcnfndbdvnw 
i n n o r r - ~ p a d t b n w s r c o r d d . n d ~ c u d i d r ~ E a n b p b y a u n t .  
8 u t d t m r ~ M m d m m y ~ r P d o Q r b r r , a d y 3 4 9 d t h r r ~ n c m t - ~  
i n y ' ~ " b r ~ d r o d ~ w m ~ b r n b p b y r m r r t  ThTwdrs, '  
Un&robj#cbdbthndrplqmrnrdwmUweirwardldr&~thrtth 
~ r h o u l d n v r i q r ~ r w d v n ~ m ~ d r r a Y m ~ r l b s r t ) w  
bdoNtMprrlrywi(hthmwhohmNlm&i~dwrebr. 



- 

L O N G - T E R M  A C T I V I T I E S  

sufficiently rccunte and mmprehauive owning to the Limited time ud resow 
available for data coktion.  Thir p r ,  the EMlS TA dcsigntd and tated new &tr 
collection irutnunenlr for Menu md commrmity dumb within the ABEI. pm 
gram  OM which indude BmukoI Silroro, SCgou, ud Koulilrom. About 2,!500 
community and mCdcrsu shoola we admated to exiat in these regmu. 
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REGIONAL SCHOOL 
A DMIMSTRATTON 

TECHNICAL 
GSISTANCE (RSATA) 

ACTNITTES 

comprehensive Dr. Toliver, th Rqimd M o o 1  AQlinirbntiorr Technical Advisor (RSATA), 
Evaluation of School f- the wrlurthm of puamnel ud pcnravwl muugement, school equip 

peMmei, Equipment, m t ,  0 f f h  hdlib*.. lruuportatim, ud other communiutim faditiu durin~ the 
~ ~ ~ ~ ~ p o N B o n  and q w  of th y- A CWnprrhaviw d m W ( n l i v e  w d u t i o n  of the five 

fadtie at the K o d b m  w u  duad Th objr(ive d (h cvdution vu to 
d ~ ~ ~ b h n n d s d t h ~ v a y i n p m n t r q i o n d d u u ~ o r u l  . 

! 
! Resional won K.ti, K o b k d ,  ud 

Tlwevdwriorr mulrrd In rroarmadrrion on rpproprlw tdwtionrl 
quiprmnb, Khool supplia, ud bvdopmmt of otl& hdlltie# to cnhu# d t c d  
efkdvarnr. Ih, wdurbbrr nport ud ncwrnwndrbbn u, under mrtw by 
m m / w  I h r R S A T A b u m u d t h ~ ~ c o r u i d a r d t h ~  
madrtim for meting th identiad ndr audrl to my nwninghl eduertiavl 
d-cnll.drm/-timph Ihr KouWroropemnnel wmvaysuppm- 
i v e o f r h r d u r l b n ~ u d r ~ d t h r ~ b u t c m d i ~ r t t h r l o a l  
l t v d w a r ~ y ~ v i n 6 r a i a r m r i m u d ~ l d ~ t  L\tJuir*,thia 
repnrntrrnwud-tmd. d 
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The Renova tion and 
Rehabilitation 

of the Regional 
Direction's Garage into 

a Regional Training 
Facility 

Monitoring The 
Delivery of Ruject 

Funded School 
3umituxe* to 

K o W m  Primuy 
SchooL 

SITE VISIT BY ABEL 
DIREcmR 

The Koulilroro Regional Department for Urbrn ud R.gbnrl Co~truction @R 
has p l w  to convert r luge gmge inb r r w ~ ~ v a t a d  frdlity for rqporul training 
hnplementation of this p h i  s h r b d  during the l u t  qwtm of 1993. Ihe Region 
School A: .miniatration TA urirtd the DRUC with thr d e W  planning of th 
garage's mvrtion/nhrbilitrlion on tlu buir of r plan dweloped by an, 
A B E L / W  RSATA consultant &mud Clgnr. Thir plrnning efforc w u  fundel 
USAlD/W.  On eomplrtiar, th nnovrtiar/rehabilibtian p h  w u  tendend 
bid. Whn completed, th MW Mlity will wrve u r m g h d  hrining center fo 
tniniry G; r b - w r a ,  p o d a w  cowwkm, SChbd directon, nd brdrsn. 
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Staff Appointment 

MALAWI 

STUDY TOUR FOR A 
SENIOR WAFF OF 

THE MALAWI 
INSIlTUTE OF 

EDUCATION 

In addition to her nspomibility as the h4mibring and Evaluation Technical Advhr, 
Dr. Yohde Miller-Cnndvaw wrs appointad Chiefof-Puj. for the ABEL technical 
a s s i s m  tern. On Dr. Duriel Gifondonvr's dtprrtun, Dr. F o d ~  Courmn, a consul- 
tant who w o r M  with Gifbndomrr during the quarter, will continue the haS Ktivi- 
ties. Dr. Courmn's immodhtr activities will emphuize thm ma: 

- Identify Ministry of Education ud OW education autharitics who will 
continue to calkbonb with dw E m  eondcu\t; elbonte p q t c t  condi t io~  
lor carrlnued collrbontiun; p h  p q p n  imphwntrtfon schedule md 
debmine indiabbn u well u th mrthbdr for the appliatian of indicators. 



I) L O N G - T E R M  A C T I V I T I E S  

' live teacher training methods md the development of gendtr-smsitive or gender-neb 
trd cdwtiorul m r t a i h  The o v d  ~bucture of drs six-week progmn w u  as fol- 
lows: 

- pucidpation in weekly &us fbcurd an chamion of isma of women ant 
developrnart ud the poky i m p k t h u  of women's putidpation in develop 
mt; 
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The report jointly writtm by Dn. Mwrlw* ud Moll-Dnrcdrrr on Imng Girlr 
Attainmmt in Bprk Educntivn and Li)arcy b M3reui: a Tahnicrrl P a p  and Guidelines, 
w u  submiW in Novcmkr 1993. Thia rrporC pmvidcr m y  useful ud pncttcd 
"how to" ideu for prowt@ #'b r d ~ ~ 8 t i a G  
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S H O R T - T E R M  A C T I V I T I E S  i 'l - 
THE AFXICAN 
ACADEMY OF 

SCIENCES (AAS) 

BANGLADESH 
RURAL 

ADVANCIEMENT 
COrUrrAITEE (BRAC) 

NON-FORMAL 
PRIMARY 

EDUCATION (NFPE) 
CASE STUDY 

BOSNIA 
HERZEGOVINA 

EDUCATION 
PLANMNG 

SEMINAR 

Mr. John Hatch of P q m t  ABEL continued to work with the African Academy of . 
Sdencu. The thne gender-relevant rrsurch pmjeda in which ABEL ia interested an 
p m i n g ,  though the M S ' s  work hu been rlowed by the recent d e m  of Dr. a 

M a d &  to putlapate in dK dammatie transition in South Africa. Dr. Mud& is ' 
o n o f h L y r f i g u r a i n t h c A c r d a . r y u d u ~ b r r t u m b h o r p a r t i n r f c w  
mon thr. 
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EDUCAT'I~~JAL SHARE- S y t n  to Help Accesa R q m t s  of Emiw Edlrcoth (Avaihble for distribution) 
D A'~'ABASES 

InMngic GfualiocrP1 Duhbase ( r v U k  for nftrrnn in Wuhingbn DC) 

SARA L'bmy, Girls Edvcrrth Do- (rvrikbk for fdcmce in Washington DC) 

Laumr kaMd in BriE Ed& k tk -g World, Raduct of 8 wotlohop am- 
v a r d  by R & DIED, Febmuy 1990, Wahgtm #: 

TECHNOLOGICAL Sdsetd IBM Edmtim Pmjacb ad 6 u n # n M A B U ,  Dr. Ralph Grubb, 
INNOVATIONS FOR hV# 1990 
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I L O N G - T E R M  A C T I V I T I E S  1 

INTRODUC'ZION This first quarter report for 1994 summarizes the substantive long and short-term 
activities and p r o g r m  of the Advancing Buic Education and Literacy (ABEL) 
Project. 

MALI 

OBJECmS The objectives of ABEL programs in Mali u e  u follows: 

-. improve school administration systems nationwide; 

-- improve the quality of education through improved teacher training, teaching 
materials, classroom facilities, and community putiaipation; 

- strengthen national and regional educational planning through building 
adquate education infomution mmagement capaaty; 

-- support regional and gender equity in education; 

- support the development and improvement of educational idrutructure; 

- support educational decentralization efforts; and, 

-- facilitate md encourage the cooperation and networking between NGO, 
bilateral, and multilateral assistance to Mllim educational development. 

MICRO-PROJECT In 1993, a rnicreprojut agreement was concluded between USAID/Mali and the 
A C T I ~ S  Malian Commiuionenhip for Administrative Reform (CRA) to continue work on 

activities stmted under ABEL t u b  

to define new penamel training and rafmher course needs; 

to reorganhe the education information datrbue establimhtd through eulier 
Education Muugement Information System (EMIS) technical urirtrnce to the 
Dimbion Administrative at Finana4n (DM)  of the Miniaby of Buic Educa- 
tion; 

to prepare strft redeployment p h  and tnining prnavul in &b muugement; 

to identify and p a f y  non-teaching employment opporhmitir, within the 
education sector; and, 

to conduct huibility atudy of prospective ngiorul aervice caters to meet 
demand for educational srrvices not provided at subregional and local levels. 



II- 

L O N G - T E R M  A C T I V I T I E S  1 

Consultirnt Dr. Fodd Coumlve was contracted to implement the micro-project agree- 
ment with the above program elements. The consultant conducted a series of meetings 
with USAID/Mali, the Bureau de Projets Education (BPE), CRA, and the Cellule de 
Planilication et des Stahtiqua (CPS). T h c  ntetings pertuned to the methods the 
consultant developed for the implementation of the micro programs. As part of his 
planning activities, Dr, Coumare contacted relevant government institutions in 
different regions. 

Three feasibility studies on the establishment of regional service centers were planned 
and launched by the consultant after a minor delay caused by l a p  in releasing project 
funds designated for the activity. Propoulr on the process of integrating the manage- 
ment of the reorganized and updated EMlS penonnel database into the kutitutiod 
operation of the Ministry of Buic Education wen  prepared and presented by the 
consultant. The proposed date for the completion of the integration process is August, 
1994. Dr. Coumare also made progress in working with the Ministry of Buic Educr- 
tion on a personnel redeployment plan. This included the study and analysis of two 
documents seminal to planning p t r s o ~ e l  redeployment- the Dtcm 94-026 PRM 
from the Prime Minister's office, and Decision W125/ME&CAB from the office of 
the Minister of Buic Education. Both documenb pertained to the creation of an 
Intenninisterial Commission on the Redeployment of Education Penonnel. The 
Commission stuted work on February 18,1994 u ~ d  is expected to complete its work 
and submit the final report on May 18,1994. 

The consultant made working contacts with the relevant members of the National 
Assembly on the issues of the planned deccntrlliution of education, These contacts 
were designed to ensure the coherence and humony between project decentralization 
gods and strategies, and thow of the national education sector. Additionally, comult- 
ant Coumare coordinated his work with that of the Canadian Tkhrical Assistance 
team a h  focusing on the study of educational decentralization, 

EMIS ACTMTIES Consultant Dr. N'eska Vita continued the Education Infomation M u u p m a r t  
System (EMIS) development that has been o q o i n g  during the l u t  three yeus under 
BEEP/ABEL suppart. Data on schools continue to be collected to provide information 
on educrtiond capacity, quality, and accctrribility, Data collection questionnaires 
distributed to aehoob during the l u t  quuter of 1993, wen expected to !x =turned for 
compilation. From Januuy 1&24,1994, the coruultant and nine u a l t u ~ b  ( w v a  from 
the Planning and Statistical Unit (CPS), two from the District Nationale de 
1"Enaeipcmtnt Fondmental (DNEF)) rccompu\ied Dr. N'wh Vita on travels to 
different region, to monitor the proper completion of questionnaires by school 
dirtdon, m d  to coUect completed ones. 

The collected qutstionnrinr were reviewed, coded, and handed over to a te rn  of 
four murch u r l t a n b  trained in data pmeewhg. Thnc of them four trainees are 
from the CPS, and one from DNEF. lh fint put  of the co11ected data containing 
variables like school location, region, siu, number of clrrsroonu, double shift pro= 
gram, multigrade duwr, number of mpmtrn etc. was entered into the computer by 
Much 18,1994. The mnuh@ variables ma scheduled for entry into the database to 
k ready for computation in April m d  May. 
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REGIONAL 
SCHOOLS 

ADMINISTRAnON - TECHNICAL 
ASSISTANCE 

(RSATA) A ( T I V m U  

Collaboration with the 
Canadian Center for 

Research (CELI) to 
Develop a BEEP/ 

ABEL and CECI 
Partnership Plan 

A series of pl-g meetings were held between BEEP/ABEL staff, the Regional 
Director of the Canadian Center for W u c h  (CECI), and NGOs working in Bamako. 
The major topic of discussion wr; the collrborrtion of the different organizations and 
technical assistance programs in r prospective Projectfir KouIikoro Primoy Education 
Assrstancc. When implemented, this project will be supported by USAID, the Govem- 
ment of Mali, and CECI. The project will have the following elements: 

- Organization, training, and mobilization of local communities to support their 
schools; 

-- Development md implemmtrtion of putidpatory govemmentd and non- 
govenunental schoob; 

-- f aining of educational staff in decentralization and puticiprtory approaches 
in school management; and 

- Dtvclopmtnt of a program to enable local communities to collaborate with 
local government offices to enhance the role of the community in the gover- 
nance and support of local school. 

The god of this projut is to supporl the Malian govrmmtnt'~ tducrtional duentrrli- 
zation and democratization initiatives, School committees will be organized and 
mobilized at the village level. These cornmittem R-ill parbeipate in the development 
and maintenance of local school facilities. The school committee8 uc, expected to be 
the central participatory mechurisnu for conununitim to support the drmocrrtizrtion 
m d  duentrrliution of education m d  its increased efficiency, putly measured by the 
increued ptnistencr of children in school. 

bunching this project f r m  certain problm. Many d u c r t i d  ruthoritio show 
r i p  of misting the project p h  becruse of ib  rbrong focur on docentralhation. Since 
the CECI and the RSATA component of BEEP/ABEL tehnicd ruirturce see duen- 
trrliution u crucial to their involvement, the Minintry of Education ia expected to 
accept the central ~?lcmenb of the project. 
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Collaboration and 
Orientation with a 

Gennan NGO, 
Kreditanstalt Fur 

Wiederaufbau (KFW) 

Koulikoro Plan and 
Budget Preparation 

The Regional School Adminishation Technical Advisor, Dr, Jim Toliver, and Malian 
staff from the Koulikoro Reponal Direction, hosted the Director and Deputy Director 
of the German NGO, Kreditmtalt Fur Wiederaufbau (KFW). The purpose was to 
explore the most feasible ways of assisting school construction programs in the 
Koulikoro region. Koulikoro educators explained the need for Koulikoro classroom 
construction and dexrihd fie role BEEP/ABEL played in improving tke region's 
education system to the KFW afficih. lmpmsed by the description of BEEP/ABEL 
efforts, the KFW officiab a p e d  ir\ principle to co;utnrct 400 primary school class- 
rooms in the Koulikoro region and expressed the hope that their contribution to 
classroom construction may help the current educational progress. Typically, the 
hlalian government requires t h t  a certain percentage of external assistance desig- 
nated for Koulikoro be lllocattd for Bundo,  This will have to be carefully negotiated 
at a later date to emure that the implementation of KFW classroom construction will 
remain exclusively for Koulikoro since this vast region has a grossly underdeveloped 
educational system. 

A financial disbursement and activity plan for a UGAIDIMdi supplemental budget 
for April-December 1994 was developed during the first quarter of the year. This 
budget of $500,000 is designed to support the follovring activities, mostly for the 
Koulikoro region: 

- classroom rehabilitation; 

- purchase of classroom furniture and equipment; 

- short-term teacher training; 

- training of rr.onitoring and evaluation staff; 

-- special erl ucation; 

- purchasr of equipment for the Regional Training Center; 

- technical rssistmce and monitoring oi' school related community irdtiatives; 

-- computer training of Mk\ibby of I ducction staff; 

- promotion of girb' education; 

- ngionaliution of school rrhrbilitrtiun activities; and, 

- improvement of cducationrl pe.lsonnel conditions in K o ~ o r o ' s  five 
iwpectoratcs. 



L O N G - T E R M  A C T I V I T I E S  1 

The budget planning process benefitted from the excellent budget training offered by 
ABEL consultant Jesse McCorry in December of 1993, n\e Koulikoro region's educa- 
tional administrators participated in the training and the impact of the new skill they 
acquired was evident in their management of the budget and activity planning 
process. 

Production and Contractual delays in the delivery of school furniture allocated in the 1993 supplemen- 
Delivery of School tal budget Wen reported in the Fourth Quarttr/Annual Report for 1993. The key 

Furniture Allocated in problem was the inadequate capacity of local producers to meet the terms of delivery 
apxments.  The production capacity of twenty seven local shops was reassessed and the S u ~ ~ l e m e n t a l  their delivery contracts rewritten. According to the new contracts. 554 student derb. 

Budget 22 metal storage cabinets. and 22 teacher chairs and desk  are expected to be delivered 
between April and June 1994. 

Computer Training All of the computer facilities in the four project regions of Koulikoro were completed 
and rehabilitated and updated by March 4,1994. Computer training for secretaries 
and financial planners were started on March 7. A Malian Mackintosh trainer, Mr. 
Moussa SidiM. was hired to conduct the training. 

The purpose of this training program is to provide bwic word processing and spread- 
sheet skills to the administrative support staff in each regional direction. Since com- 
puter competence is cumulative m d  exptritntid, ABEL/Malils John Ennis m d  Jim 
Toliver designed a training program that wcs actual proiects and assignments. The 
training prograau u e  k i n g  held on-site at tht ngiond airtctions in a series of four 
separate twoday workhops. Sixteen training sessions will be offered in the training 
series. To date, training sessions have been offered in Silusso and Segu. 

The Regional Training 'Ihe conversion of a ngiond government garage into the Regional Trlining Center 
Center through USAID/M& f i n ~ ~ i d  U~MC~ m d  ABEL's t-cd muugtmtnt  i~ 

completed. The facility hu two luge, air-conditioned clusrooms, r storage room. and 
a duplication center wit): &td supptied x m x  copier. m e  furniture for the two 
clusroom has been budgeted for in Koulikoro'r tducationd budget for 1994. Sc- 
Juted staff and inspecton of the Koulikoro region have received the necc33uy 
preparation to conduct the pedagogical training of the region's teachers at the Re 
gional Training Center. The initid nsistrncc to the idea of establishing this regional 
training center have d i d ,  and the Center's work is expected to go forward smoothly. 
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Regionaliza tion 3f Five local BEEP/ ABEL employees have been assigned to the Koulikoro Region to 
School Rehabilitation work with communities on school rehabilitation. 'The initiative to assist communities 

Activities to rehabilitate their run-down schools has generated widespread interest among 
communities and many requests for school rehabilitation technical and material 
assistance are received by the 5mploy~s  handling this aspect of project intervention. 

Decentralization of Providing logistic support for project activitim in Kodi&oro from Bamako had 
Project Vehicles p r e m t d  problems in the put ,  ABEL management drew up plans to decentralize the 

use and control of project vehicles to Koulikoro u\d mignad one vehicle on a trial 
basis. The plan included r system for dowing the n g i o d  directionto program and 
monitor the deployment m d  maintenance of the vehicle. A driver was trained by the 
local ChryslerIJeep servicing agent and he was put in charge of driving and caring for 
the vehicle. Mr. Abdoul I<ader Sd, the a ~ h a t i v e  assistant and transport man- 
ager for Project ABEL, will travcl to Koulikoro to help consolidate the vehicle decm- 
tralization plan. He will also help the regional directions to develop operating proct- 
dures for m o n i t o ~ g  the use of  motorcycle^ purchased for school inspectors. . 

Brochure on the State In March, ABEL Chief of Party, Dr. Yolande Miller-Crmdvaux, Mary Young of 
of Education in Mali Research Triangle Institute, and John Emis, ABEL Project Planner/Field Office 

Coordinator for Mali, initiated data cornpilrtion and summary for a brochure on the 
State of Education in Mali. The brochure wcs data from World Bank statistical reporb 
and UNESCO's Statistical Yearbook, as well as statistics from the Malian Ministry of 
Basic Education to show the state of ducation in Mali as compared with other coun- 
tries in the Sahel and the "Asian Tigersw- Singapore and Malaysia. The brochure will 
be titled Ten RcPsons to lnwst in Education, and focuses on highlighting the compua- 
tive advantages enjoyed by countries with high rates of primary education. The 
purpose is to make r c u t  for greater investme-t in Mali's education sector. 

MONITOFUNG AND 
EVALUATION OF 

EDUCATIONAL 
Q U A W  

The tumultuous student unrest notwithstmding, the Monitoring and Evaluation 
Monitoring component consolidated the rndysia .vd diuLminrtion to relevant Malian 8uthori- 

Educational Quality tits, of the mulb of the achievement tesb conducted in 1993 in Sgu, S i h s o ,  
Koulikoro regions and the Bunako district. The pnlimiruv report on *tst results was 
issued in Februuy, 1994. The final report is expected in AprMfay 1994. 

The tests wen administered to schools that enjoyed project inputs such as teacher 
training, improved teaching :..uterirls, and xhwl renovation and rehabilitation as 
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well as schools without these inputs, and community (private) schools, This gives the 
testing regime the character of a quasi-experirnentd exercise in which project impact 
on educational quality could be apparent by the dcmonseated achievement dispari- 
ties of schools with and without project inputs. Tcj: mu]& will be used by the Moni- 
toring m d  Evaluation Technical Advisor, Dr. Y o h d e  MillerCrandvaux as one of the 
indicators of Project Impact in Schools. 

A new testing cycle is planned for later in 1994. The purpose b to determine 3rd and 
5th grade students' achievement level, w a considerable moun t  of project focus was 
accorded to the improvement of teaching matePirb, methods, and facilities at these 
grade levels in previous yean. 

Improving the In 1993, BEEP/ABEL conducted programs designed to encourage the Ministry of 
Capacity of the Basic Education to decentralize the education system to give re@ons and 

inspectorates a greater role in the planning, implementation, and monitoring 
Ministry of Basic education. Decentralization is expected to increase the efficimy and effective, u of 

Education to the educational system by bringing it c low to direct ~ U U l o l d u r  such u sommuni- 
and Monitor ties, parents, teachers, and regional and locd education ruthoritits. 

Educational Programs 
and Resources The BEEP/ABEL decentralization strategy hu short-term and longer-term objectives. 

The long-term objective is to establish a school-baed auto-evaluation system which is 
designed to allow xhool principals and teachers to monitor their own efficiency and 
prfonnance effectiveness. The auto-evduation system was developed and tested for 
successful implementation at the school level. The short-term objective is to create a 
regional monitoring and evaluation unit in each Regional Dinction and to give it 
charge of the monitoring and evaluation work in that region, 

Ihe decentralization proposition met with considerable resistance in 1993 and r new 
educational policy is being formulated by the Ministry of Basic Education which is 
more supportive of duentrwliution, As a result, the Monitoring and Evaluation team 
has initiated three regional evaluation and monitoring units in the region# of Segou, 
Sikasso, and K o U o r o  in Februuy, 1994. The staff of each of rhwe unib received 
hands-on training in basic monitoring, evaluation, and othu pcdreogicd techniques. 
' h i s  enabled them to design their action pluu for 1994. The actions planned have been 
received m!.! asirsticdly by their respective ngionrl dirwtiolu, indicating the dura- 
bility of the csiucationd decentrlliution strategy initiated by BEEP/ABEL. 

htitutional C a p  'Ihe demonstrated vdue of the testing and wduation pro- and outcomes of the 
Building EEEPIABEL Monitoring and Evaluation tern hu p a d d y  Id to the realization of 

Malian educators that the Miristry of Buic Education n d  inatitutlonrliud testing 
and evduation mechanisms. During several work msions conducted by the rating 
team, the Minishy of Buic Educatian ofddrls uknowlcdgcd the need to continue this 
newly acquircd testing capacity. Thy also n c o p t h d  the role of testing and evalua- 
tion in modernizing the National Pedagogical Institute. Cor~qumt ly ,  verbal agm-  
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ment was reached to work towards the creation of a testing and measurement unit 
within the Ministry of Basic Education. The MoNtoring and Evaluation team submit- 
ted a proposal on lihe sin~cture and function of the prospective testing unit. The 
proposal is being circulated among different departments of the Ministry and its 
approval is expected in the coming few months. 

As a spin-off of the inithtive to establish a testing unit, a curriculum development unit 
within the Ministry of Buic Education is also being considered and is under study by 
ABEL advisors. It is accepted that both the testing and curriculum development units 
should be so designed to enhance their ability to collaborate and interact with each 
other to w u r e  their effectiveness and efficiency in improving the educational quality 
and efficiency in Mali. 

Early Language 
Instruction Study 

Summarizing the State 
of Primary Education 

in Mali 

The Early Language Instruction Study for the fint grades of primary school was 
launched in 1993 under the sponsorship of BEEP/ABEL and the Institut PCdagogique 
National (TPN), the Institut SupCieur d t  Formation et Recherche Appliquks (ISFRA), 
and the Institute for International Rtstuch (IIR). By mid Much, data arulpis had 
been completed and the preliminary report h u e d  with mults providing a cleu 
indication of the quality of the language curriculum, teaching methods, teaching 
materials as well as learning outcomes. This research supplements the ABEL monitor- 
ing and evaluation activity of the past t h m  yem.  The practicality of the research 
findings were instrumental in getting the participation of one key member of the 
Monitoring and Evaluation team on the restuch pmcl. Mr. BrChima Tounkara was 
later sponsored to attend the CES conference in San Diego and the hgroving Educa- 
tional Quality Workshop at the University of Pittsburgh in March, 1994. 

In February, RTI presented a computer-based gnphic "stoi.boud" on the Status of 
Basic Education in Mali. The purpose of the presentation ww to promote high-level 
discussion about the status of prim y tducation in W, with special emphasis on 
girls' tducation, and to generate interest in the use of the education information 
system developed through ABEL over the p u t  t h m  yeus. It w u  rlso hoped that the 
participation of the staff of the Planning and Statirticm Office (CPS) of the Ministry of 
Buic Education in the prepuation of this pmartation would help than to strengthen 
their informtion mmguncnt  and computer capacity, Following thir presentation, 
an idea w u  born to present the ten primuy reuon, for inventing in buic tducation in 
Mali. A brochure on the ten m r s o ~  for investing in MJirn education, illustrated by 
graphs and pictographs showing the mmomic, political, and social well-king ben- 
efits of inva tbe  in basic tducation, w u  pnpued for diuemirution to the National 
Assembly, and the nation at luge after the upcoxnine national election. 

The buic education presentation w u  nude for thm audiences by the Director of 
CPS: the Ministry of Buic Education cabinet and nationd directors; the regional 
directors of the Ministry of Basic Education; md, sub-ngiorul iruptcton and repre 
wntrtivu of NCOs working; in Mali. l h e  m e  pnwntation w u  made to USAID/ 
Mali by ABEL consultant.. . 
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SOUTH AFRICA 

OBJECmES The major objectives of ABEL/South Africa art: 

- strengthen and develop the management and ptdagogicd capacities of educa- 
tional NGCk assisted by USAID/South Africa, through training and other 
forms of technical support; 

- promote networking and exchange of idcu between k u t h  African and US 
tducators, South African educators in different regions, disciplines, and 
participating in other p r o m ;  and South African and other African educators; 
and 

- provide strategic technical support to USAID/South Africa in ib educational 
assistance efforts. 

t 
Generally speaking, the first quarter of 1994 was a truuition period. Fint, the central 
ABEL project had reached the buy-in ceiling and could not obligate further funds for 
planned project activities. Secondly, three staffers who left their project positions in 
late 1993 had to be replaced, and the proccw of selection and appointment of thw  
replacements took time. Thirdly, the first danocntic tlcction drew many of the NCOl 
working with ABEL into active election participation. This reduced the volume of 
technical activities in their regular educatiod conctm. In addition, political unctr- 
taintits made it difficult to plan and implement long-term technical assistance activi- 
ties until after the elections were over. 

During this period of rtduced technical activity, ABEL/South Africa's orguriutiod 
format was restructured to reflect the new operational need of the Project. ?he chief 
technical position in the project is now &tor of Education, offered to the former 
Assoc;ate Director of ABEL/South Africa, Dr. Julie Reddy. ?he post of Project Man= 
ager is now transformed into one of Project Coordinator, Mr. Luido Malella was 
rccnrittd for the post. The recruitment of m Education SpecidbtlDeputy Director 
has been started u of end of Much. 1 

Additionally, the ABEL tern, in cooperation with USAlD/South M c a ,  utilized Ow 
slack time of the election period to f o w  cm prcpuing and conwlidating its bi-annd 
action p h  for Januyr-June 1994 to provide short-term technical support to USAD 
gnntte NGOI who nnuintd focused on their rrgukr educational urviccr. 

a) ~nurigcmtnt and implementation of activities urr i td  over from the 1993 p b  
of action; 

b) the design of new activities tugtttd for the first six months of 1994; 
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C) the provision of short-term strategic support to USAID and USAID grantee 
NGOs continuing their regular services during the national election fervor; and, 

d) participation in rcgional and national worlrJhops/confer~ces and other fora. 

ACTMTIES 
CARRIED OVER 

FROM 1993 

l'ELIP Evaluation 

National Conference 
on Basic Education: 

Preparatory 
Workshops 

More than a year ago, ABEL had begun this smlll-xde evduation of the Teaching 
English Language Improvement Project (TEUP). TELIP b a small educational NGO 
based at Wits Univenity The effort pertained to the evaluation of T E W s  organiza. 
tional competence and effutivtnes~ in relation to the much, development, m d  
training functions expected of it. The evdurtion w u  not completed through eulier 
initiatives, and TEW requested ABEL to complete the evaluation. ABEL staff met 
with the organization and developed the t b U ! - f r ~ t  and parameter of activities to 
comp!~te the evaluation in 1994. 

The first national conference on basic education in South Africa w u  xheduled to be 
held in March 1994. Early in 1993, ABEL had aghvd to support five preconference 
planning workshops bringing together leading educators in primuylbuic education 
to concepturlite the issues of the conference m d  to p h  the conference agenda and 
praeduru. Ihm worbhops were held in 1993 and two .more were held during the 
first quarter of 1994 to bring the work to cloaun. 

National Evaluation of Part of the agreement between SAAECE m d  ABEL/South Africa following a 1993 
south African evduation of the former, wrs to have the result, of the evaluation discuvcd at a one- 

day worlrshop later in the yeu. As the intended worluhop did not mrterirlizc in 1993, 
Assaiation for Ear'y SMECE approached ABEL to implement it in 1994. A wries of xn-gs wtrt  held to 

a 
orildhood Education conmtiu p h  for such a worluhop. It is hoped that the worUIop will hke place 

(SAAECE) around the middle of 1994, 

~ r i e n t i a l  Learning 
Workshop 

ABEL and the British Coundl in Pretoria co-aporuond r fivedry tr8ining workshop 
on Exptrientid lruning and Work Experience. T h  worlrrhop w u  held in hbru y 
1994. Dr. Roland Azor, Dimtor of School, Curriculum, and Indurtry Putncnhip 
(SCIP) of the United Kingdom, w u  conkacted to conduct the worluhop in which 
seventeen representatives of educrtiond NCOI involved in ttdmicd and vocational 
education, cucu  devtlopmmt, and counsllling throughout South Africa participated. 
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DESIGN OF NEW 

ACTIVITIES 
TARGETED FOR THE 

1 W T  SIX MONTHS 
OF 1994 

Anti-bias/ 
Multicultural Study 

Tours 

Basic Skills Training 
for Managing 

Organizations 

Office ~dministration 
Training Course 

A local firm, Program for Technological Careers (PROTEC), coordinated the work- r 3 
shop. It  introduced expiential learning as an educational model. Mehods of orga- I I 
nizing work/experience and industry/educaticn partnership were stressed during 
the different sessions of the workhop. 

m I 

The planning of three regional, one-dry report-back workshops to be held in June, 
1994 was completed. The worluhops will provide report-back opportunities for three 
Anti-bias/Multiculturd educators sent to the United Stat- m d  Canada for study 
tours from October 30 to December 1,1993. The thnc anti-bim educators will share 
their knowledge and insights into multicultural education with NGO educaton from 
different regiom of South Africa. 

Plans were completed for ABEL to sponsor 25 puticipanb npnscnting different 
NCOs to r national workshop on buic skills for mmaging organhtions. The work- 
shop will be held in Johannesburg uound the middle of 1994. It will be designed and 
conducted by a South African consulting firm - the Humm Awueness Program 
(HAP), in consultation with ABEL. The workshop will be modelled after the proto- 
types developtd by ABEL during 1992 and 1993 and will offer a fiveday overview on 
key concepts of orgrniutional uunrgement, planning, monitoring, buic systems for 
managing people, and skills in budgeting and p r o p 4  writing. 

ABEL has completed pluu to sponsor 10 N W  office rdminirtntors to 8 ten-dry 
regional course in office muugtmcnt in Jahnmburg.  A local coruulting firm, 
Human Awwncss Progrm, h u  been &ctd  to design and conduct the workshop 
in consultation with ABEL staff. The overall objective of the workshop is to transfer 
improved administrative sk ib  to participants. Ihe  worbhop will cover the following 
u e u :  

- the role of administrrton; 

-- receptidqt and telephone answering tthia; 

-- correspondence mmrpmtnt; 

- management of meetings; 
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- filing of documents; 

- petty-cash management; and, 

- t h e  management 

The formal w o r k h p  training will be supplemented by r supervised two-day, hands- 
on application of the subjects leuncd in the workshop in each orgmization. 

Evaluation Workshops ABEL completed r plan to offer r two-phucli workshop scriu on Hou, to D e s i p  and 
(phases 1 and 2) Conduct Ewlrutions to NGOs b u d  in the Tr&mvul. 73e workshop series will be 

facilitated by r local consultant, Julhn Moodley. Similu workshops conducted in 
Durban and Cape Town in 1993 wen successful. The 1994 initiative is r response to 
numerous q u e s t s  from NGO grantees of USAID/South Africa in the T r w v r d  
region. Ihe workshops will focus on imputing practical skills on how to design m d  
conduct evduatioru. P h w  1 (five drys) will concentrate on evaluation design, 
selection of appropriate data gathering methods and dtsilpl of data gathering instnr- 
m a t s  as well u the management of evalurtiohc. Phase 2 is designed to focus on data 
analysis and writing the evaluation report. After the completion of phase 1, partici- 
pants will have opporhmides to return to their respective organizations to conduct 
evaluation exercise (under the supervision of workshop facilitators) wing a format 
designed during the course of the workshop. They will rrulyzc their evaluation 
results as p u t  of their training in phase 2. 

Project Management ABEL had m o w d  thrt one of the evident shortfrllv in the rdvrnced training of 
Workshop South Africa's education NGO, is in the uea of project rnmagemmt. Most NGOr 

sewing the majority black population lack the nu- project management skills to 
enhance their t f f t c t i v m ~ .  There u e  no organized c o w  on NCO management or 
the rnanrgement of private noneprofit organhations in South Africa thrt could train 
NCO staff. L a d y  available project mmagemmt comes o f f d  by South African 
higher education institutions are geared to the constructim induntry, k\ 1993, ABEL 
organized project mrnagamnt woriuhops and technical &tmce to deal with this 
situa tion. 

Dr. AIbtrt Weidtmmn, loader of the English tmgwge Method, and Prognm, 
(ELMAP), r aucmrful USAID grantee NGO, modifid an Erecutive Education course 
designed for construction project m a g e n  to fit education NCO needs. He hw 
offered to conduct r thntdry training worhhop under ABEL rpanronhip. The offer 
b under discusrion. 
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OTHER SHORT- A one-day strategic planning workshop was conducted for eight Ekuhlaled cornmu- 
TERM A C m I E S  nit)' preschool staff in Cape Town. The purpose of the worhhop was to: 

DUIUNG THE 
ELECTION PERIOD - evaluate Ekuhlaleni's 1993 pre-school projects and to formulate m action plan 

for 1994; and, 

- mess  the strtn%)lJ, weab\eses, and p o t t n W  of the prc-schml project to 
determine its capacity to meet growing demands for preschool services by the 
community 

ABEL frcilitrted a three-day knti-Racist workahop (Module 5 workhop) sponsored 
by USAIDISouth Africa and conducted by the Euly Leuning Resource Unit (ELRU) 
in Cape Town. The workshop is part of a thrcoyeu project with a 1993/1994 pilot 
program setting the stage for 1994/1995 regional workshops. The Module 5 workshop 
provided anti-racist training for klinen and othen within the fields of prt-school and 
primary education. ABEL's Education Director misted in the design of workshop 
materials and methods and participated in their execution at the workshop. At the 
request of USAID/South Africa and ELRU, ABEL helped to design future mti-racist 
training modules. 

ABEL continued itr ongoing technical uristrnce to the National Literacy Coopera- 
tion (NLC:. The NLC is an association of literacy NG& throughout South M c a .  
ABEL assisted the association with its regional and national efforb to cowolidate the 
content and format of literacy services. 

The Training Director of Early Childhood Educan mEE) w u  unirted in assess- 
ing staffing and staff development n e b .  ABEL helped design the scopes of work for 
different positionm in this fast growin8 organization. 

The Material Devdopment and Training Teuns of Operation Upwade w u  misted 
with the design, implementation and evaluation of "Train the Tutor". Operation 
Upgrade is a Durban b d  literacy training organization. The orgu\iution trlins 
literacy teachen and develops teaching materials. At the rqumt  of Operation Up- 
gradel ABEL has stuttd to develop a post-tr8ining networking plan which would 
involve the training and resourcing of ngid cootdinaton. 

The Education Foundalon Policy Unit w u  wiated with the dm@ and implemen- 
tation of a survey study in the Western Cape on community perceptions of the South 
African education system. The study was conducted in collrborrtion with graduate 
studrmt, in Educational Policy at Ou University of Cape Town. 

A community bawd vocational college, the Fundr Center, r q u a t e d  m d  received 
ABEL'o technical ruirtrince to desieg\ and implemart a needs a m s m a r t  stvdy of 
adults in the Soweto m a .  Through this study, the adult education needs of different 
communities in the Soweto township will be idtntifitd and estimated. Ihe  design of 
the study rLo indudes inventorying and evaluating blining institution, and pro= 
gram curnntly avrilrble in the Soweto townhip. When completed, the study can 
inform the p r o p o d  mhucturing of the Funda Center into a full fledged community 
college able to address the different dimmiom of educatiod needs in the township. 
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ABEL designed and conducted one-dry rtrrtegic plrvlning workrhop conducted 
in Natal for the coordinating committee under USAfD sponsorship. ?he coordinating 
committee consisted of eleven munbtn of the Forum for Adult and Continuing 
Education (FACE), The ~5~oi)cshop ~ ~ d y z t d  the operational context of FACE and 
identified an appropriate planning approah, 

The final draft of coune materidr produced by the South AMcrn Council on 
Higher Education (SACHED) w u  reviewed and edited by ABEL The materials 
pertain to bwic c o w  duigntd for adult educators and include a facilitators manual 
and trainees handbook. 

USAIDtSouth Africa'a nquert to ABEL to urirt  the Congma of South African 
Student (COSAS) to r u e u  ib need, for long-term training and usistance for 
organizational development was implemented. USAID financed this important 
intervention. After mussing the orguriution's multi-dimensional needs, ABEL 
participated in the development of a p r o p 4  to be sent to prospective consultants 
who would provide longer-term technical wistrnct to deal with the long- tern 
training and organizational development needs of COSAS, 

FARTICPATION IN 
REGIONAL/ 
NATIONAL 

- WORKSHOPS/ 
CONFERENCES 

During the fint quarter of 1994, ABEL/South Africa putici~attd in the following 
conferences/worluhops: 

A meetha of NCOr convened by the Dwelopni . : . i t  Rwouree Center (DRC) 
to discuss the status of women in NGOs; 

A national workshop convened by the Institute for Penonnel Mmagen, The 
F o m  for Ihe Advmcement of Adult Education, md  others, to develop a 
strategy for adult ducation negotiatiom at a national Ievel; 

A meeting at Smaonet, an electronic networking service for NCOs to dixuss 
the current provision of electronic networkmg within the N W  a t o r ;  

A Literacy Alive workshop; Utency Alive b r we&y hlf-hour television 
seriu taretin8 the illihrate adult. ABEL w u  invited to contribute idem 
towards the production of an upcoming garsration of televidon series for the 
Lihrcy U v e  prop-; 

A confemce of NGOa involved in mathemrtio education; Thir conference 
convened by the Mathcmrlia Center for Primuy Teachers w u  financed by 
USAID/South Africa. Ib purpae w u  to debrh the n d  for r form to 
provide a natiorul voice for dl W N I a  orgmhtionr involved in mathematics 
education; 

A Community Awurneu Rogm Seminu convened by Iloareltng Remr- 
did Educitim Center (IREC). 
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7) A report-back workshop to share the findings of an evaluation study of a 
school readiness course instituted by the Trlining and Resources in Early 
Childhood Development (TREE) in Natal, The workshop was sponsored by 
USAID/Sauth Africa and conducted by Dr. jrne Kvllsvig of the Chrld Devel- 
opment Unit, Human Science Research Council; 

8) A one-day Education and T ~ i n i n g  Conference convened by the African 
National Congress for the PWV region, The purpolc of the conference was to 
air diverse orgrnizrtiond views on education m t t e n  and recommend amend- 
ments to the draft Education and Trlining Policy Document drawn up by the 
ANC in Januuy, 1994; 

9) ABEL w u  invited to attend the launching of the South African Congrrrr for 
Early Childhood Development. The theme of the hunching ceremony was 
Putting the Young Child First in The Ruonatruction and Development of 
Our Nation. The South African Congress for Euly Childhood Development is 
a union of all organizations involved in euly childhood education. 

Installing a Rigorous ABEL installed a computerized system to track, record, md analyze datr/wormation 
ABEL Management on its NGO training and workhop activities going b ~ k  to mid-1991. 'lhe racial and 

gender mix of trainees, their qualification, and other professional variables will be 
Information System inchded in the new infomution database. I l i a  infomution system is expected to help 

preserve institutional memory and inform future USAID technical assistance inter- 
ventions among education NGOs. 

SITE VlSrrS Mr. James Hoxeng, Intemcrtional Education Sped i s t  and AID Project Mrnager for 
ABEL and Mr. John Hat&, Associate Director of Project ABEL, visited ABEL/South 
Africa in January 1994. Mr. Hoxeng reviewed ABEL program for South African 
education NGOs and held discussions with npraentatives of N W s  who are unong 
USAID grantees and observed the find selection proem of the ABEL education 
director. Mr. Hatch's primuy purpose wu to pl#ticipate in the mccrring and rank 
ordering of applicants for two senior paition, in ABEL/South Africa- the Education 
Director, and Program Coordinator, m d  presenting these for find approval by 
USAfD/South Africa. He successfully accompllrhtd thb t u k  Visits to USAID/South 
Africa grant- under ABEL's technical uristmce w e n  p u t  of Mr. Hatch's itinerary. 
He visited grantee irutiWtions in Johrnncsburg on Juuvry 27, Capt Town on Juruuy 
28,1994. The NGOs he visited in Capt Town: thr Euly lnuning Remum Unit, the 
Primuy High School Tuition Project, md the E d u c a t i d  Support Servicea T w t ,  
were found to lack in mutually beneficial networking urd coordinrtion of activities 
even though their services to thc community are complemcntuy. 
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YYYY- 

STAFF Dr. Julie Reddy, former:y Associate Director of A B E L / % U ~ ~  Africa, was offered the 
APPOWMENT position of Educator Director w she proved to b the best qualified candidate for the 

post. The search for an appropriate candidate for the position of Project Manager 
continued during Februuy. As the most successf~l candidate w u  short on practical 
experience required by the position, USAXD/%uth Africa md ABEL made the 
decision to restructure the staffing plm. The successful candidate Mr. b d o  Malella 
was appointed to one of the restructured posts, t h t  of the Progun Cnordinator, with 
responsibilities tailored to fit this restructured pasition. Mr, MdeUa began his duties 
on Much 15,1994. 
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THE AFRICAN Research Priorities for The Education of Girls u?d Women in Africa; The ABEL 
ACADEMY OF supported research projects under AAS are progressing. The first research reports are - SCIENCES (US) expected by June. 1994. 

BOLIVIA Workshop on Popular Education and Elaboration of Educationrl hlaterials; In 
October of 1993, ABEL had subcontracted two Latin rQmaricm facilitators to conduct 
a workshop on Educationd Materials Training Workshop for Dolivian tducatcrs. As a 
foUow up to this workshop, ABEL is planning a aria of workhops on Popular 
Education and Elaboration of Educational MattrirL, under U S m  sponsorship. The 
workshops will involve intensive training in diagnosis and planning of education, 
educational materials development, improving administrative management systems, 
and evaluation. This intervention is scheduled to take place from March 7 to Septem- 
ber 30.!994. The Centro de Investigation Y Dtsurollo de la Educrcion (CIDE) is the 
Latm American subcontractor selected to conduct the w o r ~ r o p .  

CrtOAm At the requtst of USAID/Zagreb, Ms. May Rihani of Creative Auociato served as 
ABEL conr~ltant to assess the educational condition of refugee and displaced children 
in Croatia. The objective of the assessment was to identify the condition and needs of 
Bosnian refugee children in Croatia. The messmtnt report submitted in March 1994 
revealed that there are 20,269 displaced m d  27,452 refugee stud- in Bosnian 
primary schools and 8,636 displaced and 7,571 rehget students in second y schools. 

At the primary level, refugee students attend two types of schools: a) regular Croatian 
schools where the majority of the refugee studenb are enrolled, and bj extra-territorial 
schools which m schools under the supervision of the Bwnian gcvemmtnt and 
recogiitd by the Croatian government. Approximately 22,600 nfuget studenb ue 
enrolled in ngulu Croatian primary schooh and 3,000 in extra-ttrritor;.al schools. 
Only a small percentage of primary school-age refugees remain out of school. 

The report identified the type of tcchnicd aaairtrnce neoded by schools catering to 
Bosnian nfugtes in Croatia: improving the planning and hformrtion system to plan a 
more adequate refugee tducation in extra-tenitorirl schools; establishing a coordinrt- 
ing mechanism to streunline the efforls of nation4 in t e rna t id .  multilrterd, 
bilateral, and NGO in refugee education; the famution of parent W t i o n s  among 
retug-; and improvement in the inaerviccmcher training o f f e d  to Croatian 
teachen to help them deal with the complex problems of refugee chil&m. 
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Assessing Girls' Over the put  30 ye-, AID hu provided tcchnid usisma to buic tducation in 
Participation in Basic Egypt and other Middle Fatem countries. The rn& focw of this assistance hu been 

Education in Egypt the reduction of gender inquitics through the enhattcco\ent of girls' acctu to and 
penisttnce in buic tducation. 

USAID is now interested in assessing the general outcome of ib assistance and the 
assistance of othtr donon to boie education. Under meet ABEL, Cnative Associ- 
ates hu been t q u u t d  to assm the positive rchicvanenb accruing from external 
assistance to Egypt's bask education ge!nenlly, and girk' rchievema~t sptaficdy. 

n\e primary objectives of the usessmcnt are: to identify program and projects that 
have wcrked and have not worked in terms of the intended W m e e  go&; to 
idenhfy the project elcmmts that contributed to rutccuful prajcct interventions; and 
to find the underlying variables in succcsrful projm intcrventionr. Ihts finding will 
be of particular value in informing future USND or other donon md government 
pamenhips. ?he assessment exercise hu been divided into several components I) a 
Literature review on pis' education to be conducted at W ' r  SARA Library complc 
rnented by the latet matetiah to k collected from the Center for Develops.mt 
Education Information (CDIE), and othtr sources; 2) ur  mdysis of the Egyptian 
Cauus data. the databuc of the results of 18,000 intavitwr conducted during a 
USAID Basic Education Project, and the reaultn of the jrDO q u m t i o ~ a i m  on never 
schooled and school dropout girls in Cairo and Shuqiyya province which was 
conducted by the Ihitd World Forum m d  WDP. A CONUltmt in Egypt, Jennifer 
Spratt of RTI, has been desiputed to do this put of the aamsmmt; 3) field interviews 
focused on the muh of donor misted project, to idartdy what programs with 
external assirtrxe component worited. A local consultant, Dr. Nivine Hunadan will 
do this component. Dr. Linda Padgttt, AID/ED/DC will go to Egypt to coordinate 
these activities. Thir mewnent initiative is ahduled to begin around May 10,1994. 

" proving the Quality in v i m  of the new EWopirn education policy d w  for implanentation in the n e u  
Primary Education future and USAID/Ethiopia's interest in developing m urirbncc program in the 

education -or, an wcument of tho coruhainta to d opportunities for enhurting 
the quality of primuy education w u  nqumkd by USAID. A study md urrument 
focused on hues of teacher education md pdommm, amidum,  md irutruc- 
t i o d  mrWd inputs will provide USAlD/Et)\iapL md the Ministry of Education 
with ncomrnendatioru on polides, p r o d u m ,  and 7 which will h u e  
primary achool quality within the frrmewo* of m expanding and d c c a r t d z e d  
rystem. 

ABEL dep1oyd a term of education s)mirll,ta and raeuchen, r a m  of whom were 
Ethiopiuu, to conduct the study. The coUdve tank of the team w u  to produce a 
combined Program Assirtmce Initial Prbporrl (PUP) md Project Identification 
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Document (PID) informed by empirical data. The review of available background 
materials and planning took place from F e b ~  y 1-5, The field urd survey m a r c h  t, 
Ethiopia, compilation and uulysis of data begm on February 7 and was completed an 
Much 5,1994. The final report revised according to the suggatioru of USAIDI 
Ethiopia, was presented on Much  5,1994. 

Education Policy Following the two-phase 1993 Educatim Sector Review, two major i rruo emerged u 
Dialope Through the imr for dialogue to clarify the linkages ktwra\ i n tmdd  tn& m d  W&bh mem.  

~~~~~~~h Triangle 'Iht fint h u e  h the averd ~OV-t pdky of r~@&tim. The second b the 
financial implication of implementing the g o v ~ e n t ' s  p m ~  sectoral objective Iwtitu te which c d  for univenlliution of primuy eduC8tion and improving its quality. ~ h r  
Research Triangle Institute (RTI) desipwd a aet of activities to articulate the ramificr. 
tioru of both issues. In January, RTI gathered financial data for i b  simulation model 
development and policy dialogue p m t r t i o n  fonmt. It 1Lo contacted appropriate 
education authorities and stakeholden for the policy dialogue. Both the simulation 
model and the policy diaiogue pramtation will take place later in the yeu. 

m w A m A L  Jim Williams of the HIID m d  the reseuchen Drs. Joy Wolf m d  Mehira Kurr con- 
CASE STUDY tinue to cooptrate in data procming. Additional finanem required to complete data 

entry u e  being negotiated with ABEL md AID/WID offices 

NAMIBIA A Teacher Training Spechlist, Dr. Muk Lynd, w u  fielded to Nunibia through th- 
mended Basic Education Support Project. The Basic Education Support Project k 
been providing intermittent technical ulrirtuKI to Namibia in i b  needs uwume 
teacher training dutntrrliution, md, Wtiiis m e ~ . u e w  Cd,~caCima! assess 
and other m u  of education. 

In his current cauult.ncy, Dr. Lynd urcrwd b m v i a  hack training needs m d  
accorded it m important tole in the Rogrm Supplcmmt. Th, Progrun Supplement 
is d a i p e d  to streamline technical u&ma to address key educrtiaul h u e s  
uticulrted in a previous n d a  -t.Othex dimauiau of the Ptopn Supplt- 
ment include curriculum dwelopment, hutmthd mrbrirlr dw~loprnent, and 
exmination md mmsmmt. Altunative rppmehm ud strategies for En@ 
hgwp insbudon for tdma and 8MmC w t n  formulated by the Conrultmt u 
compona\b of the bgr8m S u p p b t  document pouible u8e of Peace Corps 
volunteers is conridered in this w d  English inatruceia\ rtntegy. 

Anrlw md review of meid soutuhu, politiul ud ~ t u ~  uwironmcnts 
which condition the w e d  toncrpturllution of aduationrl proguns and technical - 
wistrncr to rtxengthen them, w c n  .Ira prawntad by the C ~ ~ u l t m t .  USAID/ 
N8mibi8 hu nqucrted the ntum !bi t  of Dr. Lynd in May, 19%. 
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Repetition, This study was designed and undertaken to fil l  the information vacuum on important 

aO0l B o ~ o u t  aspects of Nicaraguan Education at the of USAID/Nicaragua. ABEL subcon- 
Survey tractor Rcssuch Triangle kutitutt (N"T) w u  nsporuiblc for the design and imple- 

mentation of the study. Dn. Luis Crouch of RTI, Culos Gugiulo, and r member of 
the Institute de Estudios Nicuaguuu+r ue the scnior rueuehus. A team of 30 
trained junior researchers assisted the sarior rrruKh spdalhb. 

The mcuchen studied 2$00 randomly scltctd frmilio generating 6,681 school age 
children interviewed for the study. The find reaeuch report will be submitted to 
ABEL in April, 1991. The study is expected to provide bmchrnuk rates of reptition 
and dropout in Nicaragua at the 95% confidence Ievd. The much will sptc~fy the 
major variables accounting for the phenomena of repetition m d  dropping out ,::' 
school. Ihe  results of the study will be presented and dimuatd at workshops in 
Nicaragua later in March. 

SYSTEM FOR On March 21,1994, the fint one hundred docurnmt, abstracted and p r o c d  by 
ADVANCING; Creative Associates following the ERIC fomut for document pracrrring, were sent to 

RESEARCH MS. Jam Huuon. Ayocirte Director of ERIC at Indiana University. Ms. H m n  
complimented Paul Bolejack who worked on the proecrring of the documents for the CmLS' EDUCATloN thorough and accurate work done. A c w ~ y  in followin8 ERIC pmetdum and 

(SARA WRARY) standuds for creating abst~acts and identifying key woad., will expedite the rate at 
which the documents can be incorporated into ERIC. 

THAILAND Remarch an Social Fomtry, Education, md Putidpatlon in 'lhrllmd: The ~ c r d t m y  
for E d u a t i d  &vdopment through Rc$ect ABEL hu boen suppoltins this rmwh in 
which Ow College of Educatim, Michigan Sbh Wnivumity, the Sodrl Rmeuch kutihrte 
of Chirly Wi University, the Ford Foundatian, ud the MinLtry of Edualion of Rui- 
land cooparb. 7he fint report of this study w u  rubmitbd to ABEL an Much 1,1991. 
'I)w CQUtNCtive rdc that school8 can ud must play in r d u a d q  public opinion and 
pncricc in environmental prot&orr and pmmation ia cMhd in thr nport. 

VENEZUELA Schoolin8 and Maternal Behavior Sbdy: Ihir study d r  rmdm umpL of women 
in r poor urban M o ,  mlo to provide new evidmm on how womr\'s achoolhg 
affects health and reprcductive behavior in Vawnrrk. The fin- ue expected to 
provide r aou cultur.4 complement to aimihr stud&a p d o w l y  undwtakm in 
Nepal, Mexico, and Zambia. I)w prindpal nwmhen m Dm. krMcr de A d o ,  
IIcuu ILcrg\ePuenh, Crirbinr Otllon, md MaAda Cuillin of the h t I h ~ t o  de 
Psicologir, FIcultad de Humuridrdea y Educwih, Univaddad Central de Venezu- 
da. The h t  report of this raeuch is king edited by Dr, Suah bVine. 



PUBLICATIONS 
COMPLEnD THIS 

QUARTER 

PUBLICATIONS IN 
PROGRESS 

DISEMINATION OF 
ABEL KMKATIGXS, 
PSSEARCH REPORTS 

ANDOTHER 
EDUCATIONAL 

MATERIALS 

THE ABEL LIBRARY / 
ARCMlVE 

The FORUM for Advancing Basic Education and Literacy Vol. 3, k u e  2, Education 
~ealth: From Vicious to ~ i r t&s  Cycles 

ABEL Information Bulletin No. 40, Factan Canh'hHng ta Educatioionol Achicwmtnt in 
Botswrna: An Analysis of Educational Gainv ofMale and Female Students 

Baseline Data, Social Foresty, Education, and Partieiporion in 7hoihnd, Vaddhanrphuti, 
Chryan; k j d u g  Sookpolukit, and Christopher Wheeler, Much 1994 

Factors that Affcct Girls Acctss to and Rcimtion in School in Mali, m t a  M. Soumart! 

Schooling and Matemal Behavior in A Venezuelan Bonio: Patinwys to Child Surviwl, 

The FORUM For Advancing Basic Education and Literacy, Vol. 3, b u t ,  3, Education 
for Sustai~ble Dnnlapment 

Schooling and &bor Force Participution, W / A B E L  

Testing to hm...lmming to Test: A Policymaker's Guide to Brttw Educational Testing, 
Executive Summuy, Joanne Capper 

The FORUM For Advancing Basic Education and Lihncy, Vol. 3, b u e  2, m d  a 
IrunTech n~pplemmt to ABEL Bulletin No. 39 w m  dmanbted to over 4,500 
addream worldwide. The addressees included mkrirtries of educrtion, teacher 
training institutions, non-govcmmentd education o e t i o l u ,  education policy 
makers, researchers, universities, USAID missions, donon to lhird World Education 
and other institution$. 

In addition to thim m a s  mailing, ABEL dbminatad an average of 80 publications, 
much monopphs,  educrtimd modules, and video awtta per month on 
dunmd.  

The ABEL Libnry/&chive educational collrclion hu grown to rbout 7W publicr- 
tioru, tt\m educabionrl (policy) moddan and 42 audiovhd mated&. lbe libruy's 
tnmrgic database ia updated on a monthly b u L  to hdlibh ~ c r v  by urrrr. 
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THIRD QUARTERLY REPORT 

(July-September 1994) 

LONG-TERM ACTIVITIES 

This quarter marks the end of ABELl . While some field programs Like those in Mali ended on 
august 1, ABEL programs in South Africa have continued, and are expected to phase into ABEL 
2 smoothly. The contract for ABEL 2 is expected to be announced soon. The following report 
provides a summary of activities d u n q  the last quarter of ABEL 1. 

MALI 

ABEL programs in mali were in the proceu of closing down during the month of July. Projsct 
activities were either handed over or incorponted into government institutions by the end of 
July, and the ABWMdi field office closed on August 5, 1994. Prior to project closure, RTI 
finalized the French version of the flip im ' earlier prepared 
in English. An W of w d u r d  submitted to 
ABWWashington at the end of projoct activities 

Sandra Alegria, Project Assistant to ABWMdi, went to the country to help with the close 
down of project activities. 

SOUTH AFRICA 

ABWSouth Afiicr'r objectives during this quarter focused on: 

Strengthening and enhancing the management and tschnicrl capcitia of USAIDISouth 
Africa grantee educational NGCb through aining and technical usistam; 

* Promoting educational dialogue and the exchange of ideas within South Africa. 
Dialogue among South African educators, and beween US and South Afriun educators 
wen conducted to clarify policies that neuJ to be articulated and implemented to 
maximize South African educational gmwth and cmtinuity; 



Providing iechnical support to the USXIDjSouth Africa Mission. 

WORK WITH NGOS 

ABELISouth Africa prepared and implemented a series of qmt-bru:k worlabogs at which 
three South African early childhood educators who had completed a study tour in the US and 
Canada made presentations. The SouthIAfrican educators had partlcipated in a study tour which 
was designed to enable them to observe innovative anti-bias education J methods, to learn from 
research findings, and to observe multi-ethnic and multicultunl education in the US and 
Canada. The group had, in addition, pamcipated on the annual conference of the National 
Assxiation for the Education of Young Children held in Anaheim, Ca. and the Early Childhoud 
Education Diversity Symposium of the Canadian Council for Multicultunl and intercultural 
Education held in Vancouver in November, 1993. 

The report-back workshops took place at the following venues during the designated claw: a) 
Johannesburg, July 18 b) Durban, July 19, and c) Cape Town, July 21. All of the workshops 
were a great success, and partxipants felt that ABWSouth Africa should facilitate more of such 
short-term training programs in different skill areas for South African Educators on a continuous 
basls. 

Errluaticm of the Reborir Witrrvooastrad Vall (PWV) Regbx~, 
~ I & U  

The government of National Unity has introduced chang- and new expactations in the 
responsibilities of NGOs. With the previous govenment, most NGOs did not have to account 
to anyone regarding their actiqfities. However, most sponsors and funding organizations 
demanded transparency and accountability though the management skills of most NGOs did not 
make compliance with this demand always possible. ABEL introduced evaluation training 
programs earlier in the y e u .  The practice of systematic evaluation is new in concept and 
practice to most NGOs, but as it is becoming a standard expectation of external program 
sponsors, something needed to be done to build adequate NGO evaluation capacity. 

ABEWSouth Africa has been the main instrument for building NGO capacity for program 
evaluation. During this reporting quarter, ABEL conducted p h w  I of a series of evaluation 
workshops from August 8-12, 1994 for different NGOs in the PWV region. 

The workshop focused on training participants in practical skills to design and conduct 
evaluations on the performance of their orgmiutions. Phase I (five days) of the workshop series 
on evaluation design, selection of appropriate dam gathering methods, design of data collection 



Insuuments and the general management of the evaluation process. 

Phase 11 wi!l take place during November 28-30, 1994. I t  will to focus on methods of analysis 
and repon writing. The parucipants wll be those that completed phase I, and will be given - 
opportunities to go back to their respective organizations to implement the data collection 

- instruments they designed during phase I and complete the other phases of the evaluation process 
under the supervision of the trainers. 

Evaluahoa of Tachnology EdUC;ltioa in South Ahia 

Dr. Dyrenfunh, a professor of technology and industry at the University of Missouri, was 
requested by PROTEC to come and do an evaluation on the technology education in South 
Africa. PROTEC approached ABEUSouth Africa to facilitate Professor Dyrenfurth's 
consultancy. Accordingly, ABEUSouth Africa prepand his scope of work and planned all the 
necessary activities related to the consultancy and facilitated the professor's activities. The 
consultancy was fundd  through an IQC by USADlSouth Africa. The consultancy was 
completed in August and Professor Dyrenfurth's report is expccted within a few we&. 

ABEUSouth Africa organized a training workshop on apmaboaJ . . for a group - 
of NGO managers. The workshop was conducted by the Human Awareness Program consultarits 
form South Africa under purchase order from USAIDISouth Africa. 

A tam of ABEUSouth Africa staff visited different NGOs receiving projsct wistvlce over the 
years. The visits had three purposes: 1) to assew the impact and value of project interventions 
on the performance of served NGOs; 2) to conduct a nssds-wcssment for future programs; 
and 3) to provide the new Deputy Director of ABWSouth Africa, Dr. Zodwa Dlmini 
opportunities to be acquainted with USAID granta NGOs. The t a m  visited the following 
NGOs and projects: 

Training ad Runmu in M y  Eduatioa: The team visited the Training and Resources in 
Early Childhood Education (TREE) and the Edllrrrirrr F o d a t b  in Durban. TREE trains pre- 
school teachm, and the Education Founda'ion supporu a clevins house of educational data 
collection and rrscuch-Eduwurcc, Both organizations exprtsd satisfiction with the mining 
and organizational suppon services offend to them by ABEL. They declued that ABEL 
programs have bcm beneficial to them in upgrading the p d u m  and content of their service 
activities. 

Opnriaa UpQde: 'Ihc team also visited Opention Upgrade in Natal. This NGO is involved 
in mining teachers for Adult Literacy programs in the NafaUKwuulu region. Here too, the 
feedback on ABEL's technical assistance was positive and encouraging. The participan~ in 



xBEL uorkshops and training programs from this organization urged that In the future ,  
certificates of participation issued at the end of ABEL seminars, workshops and other training 
programs contain a detailed list of coursec. offered and subjects covered 

READ-~ietenm&?hurg: This is an organization that promotes English cuniculum development 
for rural schools in Natal. Although this organization is no !onger a USAID grantee, 
~BELiSouth 'Africa felt that it would be important to get their assessment regarding previous 
ABEL/South Africa interventions and a visit was made to this organization. The overall 
feedback received from READ was satisfactory. Senior staff of READ enquired if they coi~ld 
participate in future ~ ~ ~ ~ ' p r o g r a m s .  Their request will be studied. 

Cap Towa- EkibUai: This is a community based training program for educare workers and 
parents and operates in townships around Cape Town. Ekuialeni, like many other organizations, 
was started as a small and struggling organization. It has  now grown and is a strong and . 
expanding institution. Ekuhlaleni attribute3 most of its growth to MWSouth Africa's technical 
support. Ekuhlaleni is one of ABWSouth Africa's success stories. 

Use, S p k ,  Write, En- (USWE): This is an adult literacy organization providing teacher 
training for literacy teachen in the Western Cape. During discussions, USWE was very spific. 
as to what they needed. A workshop or training program on Conflict Mamgemtnt was on top 
of their agenda. They also asked ABWSouth Africa to conduct a tnining on Mamgm# 
Divasity at the work place. ABWSouth Africa plans to include these quests in its 1995 
program activities. 

GCZWUMS: This organization provida training of cducare teachers in the townships of Cape 
Town while serving as a learning resource to other e d u c a ~  cenm in the townships. The 
feedback received from this organization on ABWSouth Afria's ir~tervention was very 
positive. A suggestion that ABWSouth Africa collaborate with GrurrolPb in some of its future 
interventions was offend. 

FACILITATING CONFERENCES & MEETINGS 

The Western Transvad Education Foundation has b a n  one of the USAID grantas. Technical 
assistance to this organization mainly focused on strengthening iu managerial and pedagogid 
capacity to conduct training for educan teachers in Western Transvaal. During the preparation 
for this strategic planning meeting. USAIDISosth Afriu  reque~td ABWSouth Africa to 
provide the necessary t a h n i d  support fat the successful implementation of the mating. Dr. 
Zodwa Dlamini was the key person providing the said technical support. 

Tbe Slcrsd Haur College: the planning of a ~tudy tour which is expected to bring nine South 
Africans to obsewe the operation of Essential Schools in the US, and to attend the Coalition of 



Essential Schools' Forum to be held in November 1994, is undenuay. This initiative arose from 
a proposal submitted to USAIDISouth Africa by Dr. Dawn Buder following the visit of Dr. Ted 
Sizer of the Coalition of 'the Essential Schools. Dr. Sizer's visit was hosted by Drs. Neil 
McGuirk and Dawn Butler at WITS University earlier in the summer. The purpose was to 
discuss the achievements of the Essential School approach and to explore ways in which South 
,4frica could adopt the idea. 

A number of key and influential South African educators were present at the WITS University 
discussion, and Sizer's presentation impressed all. This made the acceptance of Dr. Butler's 
proposal easy. The study tour of the nine South African educators will be funded by 
ABEL1Sout.h Africa (funding six participants), and the USIS (two participants). The ninth 
participant will be funded through private sources. Dr. Zowda Dlamini will be among the study 
group. Tte group is expected to leave South Africa on October 29, and stay in the US until 
November 11, 1994. 

Tbe PWV Curriculum Dcvclopamt Cornmi-: A Curriculum Development Committee was 
initiated rjy Mrs. Mary Metcalfe, Minister of Education for the Pretoria Witswaterstand Vaal 
region. The purpose of the Committee is to develop strategies on initiating dialogue around 
cumculum issues. ABWSouth Africa has  been associated with this Committee which has 
worked well so far. Regional workshops on the topic are envisaged in the Committee's plan, 
and proposals have been written for funding of some of the regional workshops. 

ABEUSouth Africa has written a letter to the Ministry of Education offering technical services 
in staff development and institutional capacity buildirig and is waiting for a reply. It may be 
expected to participate in the mnning of !he workshops. 

South M a n  Coagress f a  Eariy ChMmd Dmdqmmt: Many education organizations wen 
represented at the laufiching of a committee d&@ with early childhood development. The 
committee is going to play an imporrant role in articulating some of the issues facing the educare 
community. Mr. Williams from the Pretoria Witswaterstand Vad Ministry of Education 
represented the Minister of Education Mrs. Metcalfe. ABWSouth Africa attended this 
committee muting and may have important rola in its htun functions. 

Nortb West Rqioa 'Ibousad ,Ccknlr ABWSouth Africa was invited to attend the 
Thousand Schools Roject cmference held in Orhey. The aim of the conference was to get a 
directory of all NGOs operating in the North West willing to sell their services to the Thousand 
Schools Project. 

MulticultvPl C a d h h x ,  PoQcbcfsb#w University: Dr. Zodwr Dlamini was requested to 
present a paper on I at a conference on 

New for h o d  by the University of 
Potchefstroom on August 4-6, 1994. Dr. Dlamini's paper w u  well received. 

Dr. Dlamini had scheduled a mating with the Premier and the Minister of Education of the 
Om8e Free Sue on September 20, 1994. The meeting w u  poacponed for unforeseen muons. 
but is expected to be rescheduled soon. 



planning activities: Dr. Julie Reddy, Education Director of ABEWSouth Africa has been 
working with TELL to design an evaluation instrument for literacy teacher trainers. She also 
work with the Education Foundation on designing an appropriate format for reporting on 
Education Sector Analysis to US AIDlSouth Africa. 

SHORT-TERM ACTlVITlES 

AFRICAN ACADEMY OF SCIENCES 

In Septerrnber, the Africvl Academy of Sciences submitted three research repom. A report by 
Dr. Eileen Kwamboka, A v  on of -- . . . . . . 

assessea the role of religious institutions and their social networks in the education of 
women. The second report is a progress report by Dr. Aletta tietsman entitled Bve- 

This research will investigate the impact of txaditional mysticisms and spiritual beliefs in rural 
Mozambique (Gaza province) and South Africa (Giuankulu region), on Audents' understanding 
and interpretation of scientific subjects like genetics. 

Dr. Ziersman has, in addition, submitted a preliminary report on mother study, 
 TOW^ r i  march invatigatcs girls' 

attitudes towards situations in clwrooms that influence their choice of science and mathematics 
subjects. 

BOLIVIA: CIDE WORKSHOPS 

The three remaining worlwhops for Bolivian non-formal educators were completed at the end 
of September. The workshops focused on 

CROATIA 

The first in-service teacher training workshop for teacbm of Bosnian refbga children w u  
completed during late August. The trainen noted with urisf~ti0(1 that the workshop achieved 
more than expected; in addition to the pedagogical benefit of the workshop, participants 
demonstrated a visible therapeutic benefit. At the end of the worlshop, even the most 
despondent, and many wen in this state of mind given the extreme emotional and social stresses 
they live under, displayed optimism and "playfulness'. The physid exercise and other exm 
curricular activities helped new and more positive gsrspeetives to the life circumstances of being 



and dealing with refugee educators and refugee education. 

On September 9, 1994, Dr. Robert P. Pearson, who worked on the in-sewice teacher training 
effort for Croatian refugee teachers, completed and submitted a document titled . . . . W a v ~  
to T m h e  Remunlnn. T W s  In The Bosnl-1s of 
The document envisions programs that use the currently trained teachers for the training of still 
untrained teachers serving in I2 extra- territorial schools for Bosnian children. The report 
provides a day-to-day program of training sessions for the Winter Quarter which is proposed 
to run from Dec. 28, 1994 to January 15, 1995. The Bosnian schools close for winter vacation 
and the program is designed to take advantage of the break to training the teachers. 
Creative Associates Inc. backstopped both activities. 
EGYPT 

The literature review was completed and delivered to the researchers dealing with the other 
dimensions. Dr. Jennifer Spratt completed the analysis of the Egyptian Census data and the 
database of the results of 18,000 interviews and 700 q u m t i o ~ .  Dm. Nivine Hamden and 
Linda Padgett worked on the analysis of lessons learned: what worked and what did not work, 
in donor assisted projects, intended to promote girls' education. The,dnft report on each of 
these was submitted to Creative Associates and Ms. May Rihani conducted a series of meetings 
with Drs. Nagat Sanabary, Linda Padgett, and Jennifer Spntt to decide on how best to integrate 
the analyses into a unified final report. The final repon is expected within the next few weeb. 

ETHIOPIA 

The following areas are being addressed by the project and nonprojsct technical assistance plan 
which has been designed nn the basis of the results of the sector reviews, demand study, and 
policy dialogue completed in July, 1994: 1) school leadership (in-service aaining); 2) school- 
based strategic planning modeled after Benin, Mali, South Africa, and Ugan&; 3) effsctive 
cuniculum; 4) ttsting and uessment; and 5) building institutional capacity for educational self- 
evaluation at decentnlized levels. The implementation of the technical wistvlce plan h a  
started on a modest scale, urd is expected to be in full swing under ABEL2. 

EVALUATION OF AgEL 1 

ABEL 1 staf f  held a series of meetings with the evaluators of ABEL 1 from Management 
Semi- International (MSI). A number of documents, summary repom, and data breakdo..vn 
were prepared for the evaluation tevn to facilitate iu work. 

GIRLS EDUCATION DATABASE PROJECT 

The work on this project is pmgmsing, with Cmtive \uoc ia~s  submitting about SO pmcesssd 
dmument a month to ERIC for incorpontion into that daobPu. The bottleneck in ERIC'S 



absorbptive capacity remains the major cons :ints on the completion of the work in scheduled 
time. 

INTERG ENERATIONAL CASE STUDY (INDIA) 

The draft report on the intergenerational case study, called --_Girls: F i v ~  
of An L f u b & d y  was submitted to ABEL in July. The researchers, Drs. Joyce 

M. Wolf and Mihira Kam, presented their major findings and implications for social policies 
and programs pertaining to girls' educational and family planning at the ABEL staff mating on 
July 20. The findings of the study provide some novel insighu including the significant role 
men continue to play in decisionmaking regaiding family planning and girls' education across 
educational levels of female family members. The final report is under completion. 

REACHING PUEIPHERAL GROUPS 

The manuscript entitled Gm&& 
of Dev-, was completed and submitted to ABU. This project was 

subcontracted by the Graduate School of Education, State University of New York at Buffalo 
in 1993. The Editor of the manuscript is Professor William Cummings and contributors are: 
Drs. John H Williams, Zeynep F. Beykont, and Maria Tensl Tatto. 

SCHOOLING A N D  LABOR FORCE PARTICtPTION 

The suggestions of different reviewers and the AIDIWID office were incorporated into the final 
report of this document study. The document is now available fot diuemhation. 

VENEZUELA: SCHOOLING AND MATERNAL BEHAVIOR 

. . 
The study on rn a V- Child 
Surviv_21, by Beraice de A d o ,  UCM Recagno-Puente, Cristina Won and M v i c h  Guilltn of 
the Instituto & Ricologi8, fwulPd de H u r n a n d a k  y Educrion, Univcnidd Central de 
Venezuela, w completed, edited by the ABEL Reswch/Trainin~ Spccidsit and others, and 
disseminated. 



PUBLICATION AND DISSEMNATION 

PUBLICATIONS COMPLETED THIS QUARTER 

FORUM For Advancing Basic Education and Literacy, Vo1.3, Issue No. 4, Approaching 
Democracy and Giucotion, Sept. 1994. 

AB EL Bulletin No. 4 1 , Nicaraguan Study on Schooling, Repetition, Dropours: A National Study 
and Implications, August, 1994. 

Schooling and Maternal Behavior in a Venezuelan Barrio: Pathwys to Child Suwival, by 
Beamce de  Acedo, Ilena Recagno-Puente, Cristina W o n ,  and M u c h  GuUCn. 

The FORUM, Vol. 3, Issue No. 4 and ABEL Information Bulletin No. 41 have bear 
disseminated to the usual 4, 500+ addreus worldwide, while the diwrnination of other 

-m education materials coUectd and generated by ABEL continual in response to the growing 
international demand for these materials. 

THE ABEL LIBRARY AND DATABASE 

The ABEL library and d a b w  were maintained. N library dal down materid a&irition 
in preparation for the close down of ABEL 1. The &tabase w u  updasd. 



APPENDIX J 

FCXD.ILCIENTAL EDUCATION IN MALI 
(Enseignement fondarnental au Mali) 



.\ 
B l e n ~  enue,la presentation sur I '  Enseiynement fondamental au Mali 



Bieni.enue la presentation sur I' Enseiynement iondamental au Mali 





Cette presentation est essentiellement consacree au premier cycle de I'Ensei- 

mement fondamcntal Quatre aspects y seront traites a savolr - 

- L'irnponance de I'investissement dans I'Educotion 

- La situation actuelle du hlali compte tenu d'un certain nombre 

cl'indicateurs du secteur educatif 

- La situation a I'acenir du Mali 

- Les conclusions et les recomrnandations 





L'rtducation sontribue 3 la promotion des cycles de developpernent Par 
esemple. un relevernent du niveau de I'education debouche sur des ressources 
humaines plus qualifiees qui pourraient contribuer a ameliorer la situation social 
et la producti~ite et finalernent aboutir a une meilleure performance 
economique Ce qui creera des ressources additionndles qui pourraient etre 
rein~.esties en education et le cycle recommencera 

II est yeneralement admis que I'Education est un dement cle du developpement 
national en ce sens que pour soutenir un demarraye economique. les nations ont 
bescin d'rttteindre un certain niveau d'education. A titre d'exemple. Z j O ' b  de la 
main-d'oeuvre en Coree. Honykong et Sinyapour avaient deja termine 
I'enseiynement secondaire quand ces pays ont entame leur periode de croissance 
economique rapide dans les annees 60 

Pour montrer les etTets de I'Education sur le bien-titre social. nous considerons 
J'une pan les relations entre le Taux Brut de Scolarisation des filles (TBSF) et Ir: 
T ~ U X  de hlonalite Infantile (rill) et I'lndice Synthetique de Fecondite ([SF ) 

Cette relation est l'une des plus fortes dans le developpement socio- 
economique. 







D'autre part les relations entre le taus brut de scolarisation au secondaire 
des filles (TBSSF) et mortalite infantile (TMI) font ressortir que plus les 
filles recoivent d'instruction plus la mortalite infantile diminue. 

Le graphique donne pour le Vali un TBSSF de PO en 1975 pour un n11 en 
l QSQ de 167 dices pour 1000 naissances vivantes alors que I'Australie a un 
TMI de rnoins de I0 deces pour 1000 naissances vivantes avec un TBSSF de 
plus dl2 5 5 O  0 





Les relations entre TBSSF et fecondite. plut6t I'indice synthetique de fecondite 
(ISF). font ressoltir que plus les filles reqoivent d'instruction plus I'icdice 
jynthet~que cle feconclite ( ISF) diminue. 

Le graphque met en relief deux cas extrimes Le Mali et I'.-\llemayne On 
remarque clue \'[SF au Mali est de 7.9 pour un TBSSF de 3'6 pour les filles au 
secondaire en 1989 tandis qu'en I'.\llema_une I'ISF est de moins de 2 pour un 
TBSSF de plus de 85' o 





D'autre part, les relations entre TBSS et I'esperance de vie a la naissance 
font ressortir que plus les filles recoivent d'instruction plus I'esperance de 
vie iwgment. 

Le graphiyue donne pour le Mali un  TBSS de 5O.b  en 1975 pour un esperance 
de L ie en 1353 de 47 ans alors que I'.4usbiaiie a un esperance de vie de presque 
SO ans avec un TBS de plus de 85'0 



L'indice de \.rcrhilirk yoliriqrre est calcule sur la base d'aygriyation 
d'indicateurs de risques politiques. de risques financiers et de risques 
economiques 

Le n i ~ e a u  de I'indice permet aux investisseurs de decider de la nature et de 
I'opponunite de I'investissernent a h i re  clans un pays donne 



Les relations entre TBSS et la stabilite politique font ressortir que plus les 
filles recoivent d'instrr~ction plus la situation politique soit stable. 

Ltt graphique donne pour le Mali une indice de stabilite politque de 40 en 199 1 
;n.ec un TPSS de j0Io en 1970 rtlors que l'.Australie a une indice de presque 80 
avec un TBSS de plus de S j O  o 



L'inaice de &mocwrie est calcule sur la movenne des scores mesurant des 
indicateurs de droits politiques et de libenes civiles 



Les relations entre TBSS et la democratie font ressortir que plus la 
population re~oivent d'instruction plus de tendance sur la democratie 
;wgment. 

Le yraphique donne pour le Mali un TBSS de 7?'0 en 1975 pour m e  indice de 
la democratie en 1991 de 4 (maximum de 14) alors que le Canada a un indice 
de I I acec un TBS de plus de SOTO 

I1 est ghnhrulement udmis que I'Educution est un klhment cle du 
Jir-eloppement nutionul en ce sens que pour soutenir un dhmurruge 
Pconomique, Ies nations ont besoin d'utteindre un certain niveuu 
J'hducution. A titre d'exemple, 25% de lu muindoeuvre en C'oree, 
Hongkong et Singupour uvuient deju termini I'enseignement seconduire 
quund ces puys ont entumt! Ieur periode de croissunce economique rupide 
duns les unnees 60. 

Pour trtteindre un turn d'educution uu secondaire proprc a stimuler le 
dL;rvloppement Pconomique, i l  fuut qu ' i ly uit un hon t a u  uu primuire 



Vous sllons examiner la situation actuelle du Mali compte tenu d'un certain 
nombre J'indicateurs du secteur educatif et les cornparer aux autres pays 

Pour utteindre un tuav d't!ducution uu seconduire, i l  faut qu'ily uit un bon 
iuuv uu primuire qui h i  me'me est conditionne d'abord par un bon t a w  
d'inscription (THI). 

Quel visuge le .blulipresente-il en terme de t a u  d'inscription? 





Le taux represente I'aye officiel d'entrer a I'ecole 



Le graphique rnontre le taux de quelques pavs du Sahel. En 1988, le taux brut 
d'inscript~on (TBI) etait de 23 96 pour !e Mali. Cela siynitie que sur IOC 
enfants en iye d'entrer a 1'ecole. 23 seulernent pouvaient cette annee la y 
xceder Consequernment 77 enf'ants qui devaient itre recrutes ne I'ont pas ete 

Du reste. i l  est a constater que le Mali avait en 1988 le taux d'inscription le 
plus bas de tous les pays du Sahel La moyenne est de 33% pour le Sahel 
~Tchad 54. Jtauritanie 48. Niger 32)(Cfr L'nesco . OtKce des Statistiques) 

Plus inquietunte Ptuit la fuiblesse du TBI pour les filles. Tout le monde 
connuit le r d e  essentiel de l'instruction chet les flles. Les gruphiques 
pricedents I'ont dhmontrti 

Le TBI du Mali en 1988 titait de 1 7 O . b  pour les filles tandis que le TBI moyen 
du Szhel itait de 33% C'est dire qu'au Mali en 1988. sur 100 filles en aye 
d'aller a I'ecole. 17 ont pu y aller tandis que 83 n'ont pas eu la chance d'itre 
recruties alors qu'au Sahel en general sur 100 filles en ige d'aller a I'ecole. 33  
ont pu  I; aller tandis que 67 n'ont pas eu la chance J'etre recrutees. 

[I ne suffit piis de recruter un grand nombre d'enfants a I'Ccole. encore 
hut-il  les y niaintenir pour qu'ils puissent achever le cycle d'etudes. Ceci 
nous ilrnkne h parler du Taux Brut de Scolarisation (TBS). 



Taux brut de scolarisation. proportion des et'fectifs totaux dans la population 
qui debnit h e  scolarisee au niveau etudie 



l'oici la couvenure de I'enseiynement primaire en regardant le taux brut de 
scolarisation au primaire (TBSP) 

Pour le Mali en 199 1. le TBS itait de 259'0 c'est-a-dire que sur 100 enfants en 
riye d'aller a I'ecole primaire 27 y sont alles. et 73 n'ont pas pu y aller. En 1991 
le TBSP du Mali etait de 2 j 0 1 0  en 1991 au Burkina Faso et de 37% en 1990 au 
Senegalet de Wi. Le TBSP de Zimbabwe etait 1 1996 en 1992. Le TBSP de 
Zimbabwe Jepassant les 1 00°6. le depassement qui s'expliquerait a ce niveau 
par la scolarisation des enfants hors d'iye otXciel d'aller a I'ecole (7- I 2  ans). 





La cornparaison du TBS par rbgion montre qu'en 1993 (hnnee scolaire 93/93) 
It: district de Bamako a le TBS le plus eleve soit 869'0 suivi de Koulikoro avec 
50°,0. Sikasso avec 2 5 .  Sigou avec 249'0, Gao avec 26O/0, Kayes avec 2496 et 
Tombouctou at.ec 17 et Alopti avec I SO.'o ' . ?  nioyen pour le Mali est 2990 

La comparaison du TBS pour les tilles fait apparaitre un TBS plus bas que 
chaque region et le pays Le TBS des tilles au Mali est 229'0 en 1993 



[ I  est uni\ersellement reconnu que le nombre eleve des redoublants diminue la 
capacite d'accueil de systeme educatif 



Or. le taux de redoublement au Vali etait tres eleve et tournait a 3 196 en 199 1 
contre l c o n  GU Seneyal en 1989. 36?'0 au Burkina Faso en 199 1 .  et 1 au 
Zimabue en I QSJ 

Ceci diminue la capacite du systeme d'sccueillir un plus grand nombre 
d'enfants a I'icole 

Les decideurs de I'education peuvent influer sur ce parametre pour 
ituqmenter la capacite d'accueil du systeme. 



L'ef t icaci te interne du service montre que pour  1000 eleves entrant au  premier 
cycle. 3 7  terminent acec succes. ( I  ' 'ficacite interne aux autres regions 
K o u l i k o r o  20s; Sikasso 223, Seyc?.. .8, Bamako:  530.) 







Le nornbre d'eleves par livre a diminue de 4.7 en 1991 a 2 en 1992 Mais i l  a 
mymenre  a 3 en 1993 C'est possible qu'il s'esplique par I'auymentation plus 
i n p ~ d e  de nombre d' etudiants que d'achat de livres 



Le pomcentaye cie directeurs d' ecole et de professeurs fonne annuellement a 
augemente depuis 199 1 a 1993 Auteur de 6096 Jes professeurs ont tite t'orme 
en rnethodes pedayoyique en 199 1 En 1993. presque 75% ont ete forme En 
1033. 1 00° o des directeurs d'ecole ont ete forme 



Renc':ment scolaire pourceniaye des eleves de Zems annee qui comprennent 
u n  message ecn t. 1992 1993 

Les resultats de I'ivaluation de I'IPN en 1992,. 1993 ont dernontrk que 3S06 des 
tleves a la fin de la deuxieme annee savent associer un sens a un mot Ccrit. 
C'est a dire que bZ06 ne cornprennent pas ce qu'ils lisent. 

Ce resultat est base sur un des criteres selectionne de rendement en lecture et 
comprehension. a savoir la capacite des eleves a lire et comprendre un simple 
message ecrit de J mots. 



On compare le pourcentage des scolaires et du budget a chaque niveau d'etude 
en 1933. .Au premier cycle. les eleves constituaient 8096 des scolaires. mais 
seulement 3 7 O , 0  pour-cent du budyet leur etait consacre alors que le secondaire 
et l e  superieur a\ ec bof0 de scolaires ont -16O'o du budget total 





L'o~ci les dtipenses par scolaire par niveau en 1992. 

La clepense par scolaire au premier cycle est le plus bas a 18 843 par scolaire 
LA iieptme par scolaire au Normal et au Superieur est presqile 30 fois plus 
y r a i d  que celle de premier cycle 





Kous allons examiner I'impact de la croissance de la population sur le systeme 
d'enseignement t'ondaniental 





L.'ob-iectif iiu gouvernement cle taux de scolarisation est de 50°6 d'ici I'm ZOO0 
.-\ctuellement. nous nous trouvons a 3 2 O , ' 0  en 1993 

Llais maintenant nous allons examiner I'impact de la croissance de la 
population sur I'atteint de cet objectif 



Le taus cle croissance annuel de la population au Mali en 1990 Ctait 2.7 L.e 
taus cle croissance a ete presque le merne que celui de Burkina Faso. 2.63. 
:nulns que celui do Seneyal, 3.93 et de Zimbabwe, 2.82.  

\lais. Ie taus de croissance annuel de la population se traduit Facilement en 
nombre d'annees de doublernent de la population Xvec un taux de croissance 
de 2.7. la population de Mali aura double en 2 5  ans. ou 20 18 Quel est l'irnpact 
sur l ; i  population scolarisable" 



S u r  la base cies ilonnees du recensement de 1987. la population totale du hlali 
est estimee a S bJS 599 millions en 1993 e t a  14.136.242 millicns en 201 3 



La population scolarisable est estimee h 1 509 759 millions en 1993 et a 
2 473 76 1 millions en 30 13 Voici represente les d a n t s  q u i  voudraient faire 
I'ecole primam' 



L'obiectif etant il'stteindre 50°i en I'an 2000. i l  faudrait scolariser au moins 
Q I 2 bQ1 elet es a I'horizon 2000 c'est-a-dire doubler I'effectif actuel Et  pGur 
rnainten~r ce taux constant jusqu'en l'an 20 13, i l  t'audra arricer a scolariser au 
inoins 1 '3 7 880 elet es en I'm 20 1 3 C'est a dire. i l  y aura 1 237 880 qui ne 
+ra pas I'ecole en 20 1 3 



En utilisant le colit unitaire par eleve de 1992 (soit 18842 FCF.4). ceci 
impliquerait un budget de 3-43 milliards FCF.4 en I'an ZOO0 et de 466 milliards 
f n   an 20 I 3  a consacrer au premier cycle de I'enseiynement fondarnental pour 
rnainwnir le TBS a 50°,0 



E n  utilisant le colit unitsire par eleve de 1992 (soit 18842 FCF.4). ceci 
irnpliquerait un budget de 343 milliards FCF.4 en I'an ZOO0 et de 466 milliards 
en  an 20 13 a consacrer au premier cvcle de I'enseignement fondamental pour 
rnaintenir le TBS a 30°,*b 





Comment on pourraient maintenir le progress de I'acces et la qualite du 
j> stemede I'enseignement fondamental. la base de I'enseignement secondaire et 

cis\ eloppernent socio-econornique" Les conclusions et les recommandations 
m t  ere cie~eloppe cfes analyses precedents et les resultats de recherche sur ltlali 
et Irl resultats cie recherche internationale pour guider les e f h n s  de promoucoir 

, ' ense~gement  de qualite eleve pour tout le monde aujourd'hui et a I'avenir 



\ ~ S U T C T  clue les e l e ~ e s  ont I'acces. sut'ficiant et equitable. au.u l i~ , re  par 
Le support de la production et I'achat des l i b  res et. 
Le jul\ .  ~c de la distribution des livres 

Enlsish 
\L rt.t1rl: Ensure sut'ticient and equal textbook coveraye for all students 

I . :  Ensure that all students have sufficient and equal access to school books 
i lrl 

supporting the production and purchase oftextbooks 
monit vins textbook distri'wtion 



Assurer le cie\.eloppement continue d'un cadre des professeurs et des directeurs 
d'ecole bien forme et capable par I'institutionalisation de la recyclaye et la 
51rrnmon des professeurs et des directeurs d'ecole en methodes pedoyoyique 

English 
/ ' i l k :  Ensure the continued development of a %ell trained and capable 
stat'fot'ter\chers 

Ensure the continued development of a well-trained and capable staff of 
texhers and principals bv institutionalking in-senice training in 
pedeyoloyical methods. 



Ld hblesse du TBI pour les filles itait inquietante. Tout ie monde connait le 
r31e essentiel de I'instruction chez les titles. Les graphiq~es precedents I'ont 
cfmontre 

L'n pro~.erbe bambara \fit "Ni ye ce kelen kalan. i ye mogo keleri kalan. n'ka n'i 
\. e muso kelen kalan. i ye jamana bee de kalan" 

L'auyrnentation 3e nornbre des til'e. aux ecoles est niesure par un 
Juymentatlon au 

* ~ J U S  d'incription des filles 
* r u x  de scolarisation des filles 



I. 'n pro\ erbe bambara dit "Ni !.e ce kelen kalan. i ye moyo kelen kalan. n'ka n'i 
\. e muso kelen ksliln. I ve . . iamana bee de kalan" 

L'~1ugmentation ife nvmbre des filles aux ecoles est mesure par un 
L1ugmentatlon ,tu 
*taus d'insr~ptivn des filles 

*taus de scolarisation Jes  tilles 



C'ommttnt on 13 finnncer le system future' [I faut alloi. ' C S  ressources 
tinmcieres a ;I I'enseignem - t  fondamental par 
*une au~rnenratiun nette et reale au budget de I'education de base e t  ou 
*tine readjugernent des budgets de niceaux superieure et secondalre a u  
t'ondarnental 

English 
. S L . W ~ H .  .-\llocate financial resources to fundamental education 
I .  Hoic bill the future fundamental education system be tinanced" 
Financial ressources must be allocated to fundamental education by either. 
*a net and r ed  increase in the basic education budget anditor 
*3 reallocation of the tcrtiap and secondary education budgets to the basic 
ducation budget. 



LJ oan~cipation sommunautaire 3u  jysteme educatif promoucoit. 
- C'n processus de hire des decisions sur le systeme educatiflocal 
- L',~ugrnentation de scores de achei.ement des e1eL.e~ 
- C'n s>sterne Jeducation plus effiouce 

De~a  nous ioyons une augmentation des ecoles communautaire 

English 
\ L  I . ~ Y J I :  Encourage community participation in the local education system 

IL) .VI :  \.lore community participation in education leads to 
-more appropriate decision making on local education issues 
- Increased academic achiw ement by students 
- Jlore cost-effective education 



APPKNDIX Ii 

BEEP GRADES 2 AND 5 STUDENT TESTING 



APPENDIX I, 

RKVUEW OF ABEL SOUTH AFRICA .ACTIVITIES: 1991/92/93194 



APPENDIX 7 

R N I E W  OF LIdEL ACTIVITIES: 1991 
WORKSUOPS/STUD~OURS/CONFERENCES 

TABLE I 





APPENDIX 5 

REVIEW OF ABEL ACTIVITIES: 1994 

WORKSHOPSISTUDWOURS/CONFERENCES 

HAT ( J m  DWnJ 



APPENDIX 6 



APPENDIX 11 

SAMPLE OF ABEL I .CIINUTES 



ADVANCING B G I C  EDUCATION AhD LITERACY 
Coordination bleetint No. 106 - 

Wednesday, ~ b e i  16, 1992 

Participants: 

Jim H o x q  (JH), A L D W E D  Kurt Moses O, ABELIAED 
John D. Hatch (JDH), ABELIAED May Rihani (MR), ABELICAI 
Tom Tilson (lT, ABELIAED Barbara Reese (BR), ABELICAI 
Furhana Bhuola (FB), ABEIIAED Sonjli Reynolds (SR), ABELIAED 
Michelle Washington (MW), ABELIAED Linda Caswell (LC), ABELIAED 
Jane Schuben (JS), IEQNR Laurie Owen, (LO), ABELIAED 

CURRENT BUSINESS 

ABEL UINGTERM COUNTRY ACTMTIES 

MR handed out a drdl of Beztina Moll-Drucker's report, which had been read by Lynel Long 
(LL) and has feedback From the Mission on d l  sections e x c q  that on policy, MR will fax policy 
section to Larcorn for review. 

LO said that Tony Creswell is slated to go out on January 2nd. She said that an amendment to 
Delivery Order Y 10 was going out the door for o w  year funding of budgeting and planning work. 

JH brought a note from Bmce Ful l r  urboning tbe rsrcrtch bding doao ia Malawi. MR said that- 
Stephrue F U ~  would be in Wvhiaotoip, DC lor r we& - ~aauqlOth,  ~IMI would be 
invited to a meeting. 

.. . 
MALI 2. 

Aminvl t moving h w u d ;  haa submittui receipts md $2000 hr ha rdeued, MR hu bum 
keeping University of Illinois informed. IS said that rr lIR rr plum@ to hire Dsmbdo kc m 
ethnographic study, she w u  plused to find bat we w e  also ruing h*. , .. 

LC handed out copia of Yolmde's laming vssssmtat rapon in Fracb r q c m d  that M u y  
Young's trip reporr on Policy DiJogw activitiw u sa route. 

Daniel is working on MIS reqiondization with Nsckr Viu, w h o  ooslorct b ka oxtended 
through January,, lW3. Toliva is working with the KouliLon schoola, oderia) turnihrre lad 



16. NICARAGUA REPETITION SIZ-DY 

KM said that there has been no response from Williams, but JH said that the SOW was probably 
m&ing its rounds at the Mission in William's absence. There is some question of what the 
budget might be. 

ACTION: LU/JT)H to follow up. 

17. AFRICA BUREAU'S B S I C  EDUCATION OYERVIEW 

Awaiting word from Julie Rea that the document is available. 

ACTION: FB to check with JuUe and get mpiea to distribute. 

ABEL PUBLICATIONS 

11. THE FORUM 

Both issues 5 and 6 are in process. Text on 6 expected by the 25th. 

ACTION: FB to monitor. 

NEW BUSWESS 

JH said that no further action needed. 

20. EPICS DISSEMINATION 

IT said that he might have a fax number by which FB can contact INNOTECH. 

ACTION: FB to contact W for INNOTECH fax number. 
1 

2 1. WID ACTION GROUP 

FB and M u i  Clark have been talking a b u t  the indicatoh ranted. a& FB is workng MI-time 
oa them. MR reported tha! Lynel Long (LL) h a  Anished writing har conpressiollll presentation. 

ACTION: FB will s h u e  r draft of her work witb MR. MR will distribute the 
Coi igress io~ l  R ~ t r r t i o n  by U m a  she hPa it. 



ACTION TO DO STATE.MENTS 

Jim Hoxeng 

MALAWI: MR to fax policy section of Moll-Drucker report to Larcom. KMJJH to review Moll- 
Druckdr report and get comments to MR. JH to invite Funk to meeting. 

NAMIBIA: JH will ask Belding to contact Evans for Jansen's release. MR to forward candidates to 
Shortlidge. 

May Rihoni 

MALAWI: MR to fax policy section of Moll-Drucker report to Lucom. KMIJW to review Moll- 
Drucker report and get comments to MR. JH to invite Funk to meeting. 

NAMIBIA: JH will ask Belding to contact E v w  for Jansen's releue. MR to forward candidates to 
Shorrlidge. 

BOTSWANA: MR to complete the review of Hua's report, and circulate by late Januuy. 

YEMEN: MR to integrate Heniott's comments; through KM send Hmiott a draft of the ~xecutivd 
Summary by end of 'a; and produce the report and translation of the Summary by e d  
of January. 

WID ACTION 
GROUP: FB will share a draft of her work with MR. MR wili distribute the Congressional 

Presentation by LL once she has it. 

Kurt Moses 

YEMEN: MR to integrate Herriott's c o m e n u ;  through KM send Her r i a  a draft of the Executive 
Summary by end of 92; and produce the report and aanslrtion of the Summary by end 
of January. 

MALI: LC to disseminate Young's report when it arrives. KM will try to coordinate his visit 
with Freda's travel. 

SOUTH 
AFRICA: SR to contact Jansen to be sure that existing fuuncial infomiition g a s  to USAID. KM 

to invite H d e y  and Reddy to Jmuuy 6 meeting. 

BRAC: KM to read cthnogrqbic study before sending out for comments. KM to try to se4 
conference call with Ahmed and Chabbott. LC to gat an detroaic  copy of study data 
from Arun Joshi. 



BRAC: KM to r 4  ethnographic study befor,: sending out for comments. KM to try to s e t  
conference cd l  with Ahmed and ChaL;wtt. LC to get an electronic copy of study data 
from Arun Joshi. 

MALI: LC to disseminate Young's report when it arrives. KM will t r j  to coordinate his visit 
with Freda's travel. 





TO: Chuhine Rusekh, BEEP Administrcrtor 
L'StUD/Mali 

FROM: 
(\ A 

Svndrv Alegria, Home Olnce Coordinator # 
Project ABEWMali d' 

DATE: July 14, 1W4 

SLIBJ: 1) Monthly Detailed and Summary Cost Sh- 
2 )  Monthly Financial Reports by Component 6 Summary 
3) Quarterly Rnancial Report 

Enclosed please find the June, July and Aurgust 1994 cost she&, the monthly financial reports by 
component and summary, end the quarterl:~ financial report. 

Please iet me know it you have any questions on these reports. Thank you very much. 

cc: Freda WhiteHenry, EHRDO, USMDIMaIi 

r 6eadamy tor Educational Oovalopmant, Inc. 
~ 7 5 C o n n o c ~ u t  Avenue, N.W. 

Wasbgton, D.C. 20009.1 202 
n. (202) 864-8000 

F u :  2021 084-BdOO ""P" ;. 
- , ( .. , 

CnrWe Assoclrtes Internatronal, Inc. 
Hmard Instltuto 101 Intemal~onal Oeve100menl 

Rasearch Triangle lnst~lute 





MONTHLY SUMUA)r? FLi jP NGRL AEPORT 
PROJECT ABkIJ#Ad C?E-f;82?-Z-W90324W 

L J 

-r-=KFr- 
COkrlC;S.!ENT JAN FEB MAR APR MAY JUNE JULV AUG MAY 1993 

1994 1994 1994 1 S94 1994 19% 1994 I994 TO AUG 94 
IC 

ABEL OFFICE 15,348 39.598 35,785 35,785 27.236 23,955 77,930 75,507 637.406 

M & E i4.942 25,113 18,170 9,266 13.434 21,584 13.329 24,748 252.778 

RSA 12.584 12.278 16,953 14.422 6.612 5,404 1.737 (633) 202.571 

€/MIS 100 8.670 2.583 17.082 4.573 15,178 4,626 9.652 286.047 

IST 31 5 ?.WY 6,617 507 7,622 9 988 0 22.334 I 
WID 0 2.646 56 3,322 60 3 1 0 0 15.97 1 

F AEF 55 1 0 0 9 14 0 0 30 1 

TOTAL 43.352 91.374 80.164 80.384 59,606 66.1 75 98.610 109,274 1.41 7,408 - 
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API'ENDIS 0 

SAhIPLE 01; SCBCONTR.-\CT C'OUCHER DET.4II.d 



Ms. S h e i l a  Rabag l ia  
A s s o c i a t e  D i r e c t o r  o f  C o n t r a c t s  Mgt.  
Academy f o r  Educa t iona l  Devel o m e n  t 

C r e a  t h e  Associates I n t e r n a t i o n a l  , Inc. 
5301 Wisconsin Ave., N.W. 
Su i t e  700 
Washington, O.C. 2C01S 

b b m x  
C = M I # A C I  W M ~ ~ I  uo J ~ I I  l A l 0  6 1  
Subcon tract  ---I-- 

1875 ~ o n n e c t i c u t  Avenue, N.W. ' 

L 

"I c e r t i f y  t h a t  a7 1 payments reques 
f o r  a p p r o p r i a t e  purposes and i n  ac 
w i t h  the agresnents  s e t  forth i n  t 

Washington,  D . C .  20009-1202 
ttCUS4llC~ W u b l  I am0 01f l  

- 



OIR LABOR 

FRINGE 

- O H  

CONSULTANTS 

TRAVEL EXP 

0 0 E. 

5 YR. AMT CLA PREVIOUS CUMM. AVAILABLE PERCENT LEVEL OF 
BUDGET TH13 PER AMOUNT AMOUNT FUNDS AVAILABLE EFFORT 

SUBTOTAL 

G b A  

FEE 

TOTAL AMOUNT 

'The u n w q n u i  csrtifk tM th c a t  of srrwxs roimbumbk to 
V w o o n m c i o r a n d t h u n a r ~ o f f ~ w m d b y t h o o n t n c t w ~ t o t h  
date of thn urtifkalr rrr nd kst than Vw IdJ prynmb maiVd  

as c l r ~ m d  by the ccntncta unW thr contrul (htludmg Uw p1ymrnh 

c l u n w d h . r e w r t h ) , a d W t h u n t m t u t o t h M d M ~  
and k l m f  h s  fully complied mVI tha tams wd car- d lh 
corr(m(' 

- 
Mirru T w .  V P Krwwrr 



DIRECT U 0 O R  

- 

TOTAL DIRECT LABOR 
FRINGE BENEFIT 30% 
OVERHEAD 44 7% 

LocJ  

SuMdrr 
TOTAL TRAVEL U P  

CONSULTANT 

I 

TOTAL CONSULTANTS 

HOURS 

OTHER DIRECT EXPENSES 

T e ! w m a  

TOTAL OTHER DIRECT EXP 
- 

SUBTOTAL 
G 6 A @  12.1% 

SUBTOTAL 

FEE 

TOTAL AMOUNT CLAIMED THIS PERIOD 

Voucher rlfjO Project U530-000 

91% Cwe 

eudort 

RATE AMOUNT 

0.00 

R8t0 AMOUNT 



OIR LABOR 

FRINGE 

0 H. 

0 D E 

SUBTOTAL 

G 6 A  

FEE 

AMT CLA PRE'r'lOUS CUMM. AVAllABlE PERCENT LEVEL OF 
BUDGET THIS PER AMOUNT AMOUNT FUNDS AVAILABLE EFFORT - 

TOTAL AMOUNT 164.~25  00 (aoo.78) 4.- n.si 



TOTAL DIRECT LABOR 
FRINGE BENEFIT @ Lsb 
O\ERHEAD 44 7% 

OTHER OlRECT EXPENSES 
T- 
T r a v d - L m l  

TOTAL OTHER OlRECT EXP 

SUBTOTAL 
G & A @ 1 2 1 %  

- SUBTOTAL 
FEE 

TOTAL AMT CLAIMED THIS PERIOD 

HOURS RATE AMOUNT 



'ioucfier #+X Prolea U W 1 8  

South A l n a  

!JIR LACOR 

FRltlGE 

0 H 

CONSULTANTS 

ALLOWANCE 

O D E  

AMl' CLA PREVIOUS CUMM. A'JAILABLE PERCENT LEVEL OF 
BUDGET THIS PER AMC' 'iT AMOUNT FUNDS AVAIUBLE EFFORT 

122.170 76 O O Q  119.W.T7 119.304.97 2.765.99 2.28% 7 6 5  

26.651 Z? 0.00 35.81 5.44 35,815.44 835.78 2.28% 

54.810.30 OW 53,384.95 53.384% 1.2463 2.28% 

4.924.90 4.924.90 

41.924.04 000 41,924.04 41.924.04 0.00 0.- 

13.156 91 21 41 12.W.38 12.325.7'9 01 .12  8 . m  

SUBTOTAL 

G I A  

FEE 

TOTAL AMOUNT 



TOTAL DIRECT LABOR 

FRINGE BENEFIT 30% 

OVERHUO 44 7% 

ALLOWANCE 

H-ng 

TOTAL ALLOWANCE 

HOURS RATE AMOUNT 

OTHER DIRECT EXPENSES 

TOTAL OTHER DIRECT EXP 

SUBTOTAL 

G ~ A @  12.1s 

SUBTOTAL 

FEE 



Voucher ~ € 0  Prolee U S W 3 2  

SARA 

AMT CLA PREVIGUS CUMM. AVAILABLE PERCENT LEVEL OF 

BUDGET THIS PER AMOUNT AMOUNT FUNDS AVAILABLE EFFORT 

DIRECT LABCR 3 4 :  79 00 OW Z.904 C1B 2.901.00 11.274.92 32 99% 1 1  4 

FRINGE GENEFITS 1 0 . ~ 2  69 OW 6.871 22 6.871 22 3.382.47 32.99% 

OVERHEAD 12,476.50 000  10,22814 lO,M.14  2.t38.34 17 94% 

O D E  1.W OC 190 3.769.02 3 ,n0 .92  (2.770.92) -277 09% 

SUBTOTAL 51.909 19 1.90 43.782.1 43,784.30 14,124.a 24.39% 1 1 . 4  

G L A  7.007 01 on 5,297 6s s.297 00 l , ; m , 1 3  24.- 

FEE 

TOTAL AMOUNT 6.162.01 2.13 52.325.92 52.328.a 15.b33.96 23.2% 11.48 
-2 " . .  - -- . .  



TOTAL DIRECT U B O R  

FRINGE BENEFIT a 30% 

OVERHEAD Q 64.7% 

OTHER DIRECT EXPENSES 

fekfwm 

HOURS 

Voucher Jropc! E3C-032 
SARA 

RATE AMOUNT 

17 79 000 
1 1  54 0.00 
9.62 0.00 --- 

TOTAL OTHER DIRECT EXP 

SUBTOTAL 

G L A Q  12.1% 

SUBTOTAL 

FEE 

TOTAL AMT CLAIMED THIS PERIOO 



DIR LABOR 

FRINGE 

0 H 

CONSULTANTS 

TRAVEL 

O D E  

AMT CLA PREVIOUS CUMM. AVAIUBLE PERCENT LEVEL OF 

SUDGET THIS PER AMOUNT AMOUNT FUNDS AVAILABLE EFFORT 

7,997 30 0 6.362.U 6.362.03 1 .US 27 2.52 

2.399 19 0.00 1.908.61 1,908.61 490.93 

3,574.79 0.00 2.BU.03 2,843.83 73.96 

31,440.00 0.00 3,375.00 3,375 00 28.@5S.OO m.27(L 

13.797 00 0.00 210.61 210.64 13,YM.S 

7 . m  6b 1 43.02 1,25712 1.400.14 5,625 54 do.- 

SUBTOTAL 

G L A  

FEE 

TOTAL AMOUNT 



TOTAL DIRECT LABOR 
FRINGE BENEFIT Q 34% 
OVERHEAD a 44 7 4  

CONSULTANT 

TOTAL CONSULTANT 

TRAVEL 6 PER DlEM 

TOTAL TRAVEL 6 PER DlEM 

OTHER DIRECT EXPENSES 

T-U 
wmy 

TOTAL OTHER DIRECT EXP 

SUBTOTAL 
G & A e l 2 . 1 %  

HOURS RATE AMOUNT 

DAYS RATE AMOUNT AMOUNT 
0.00 

SUBTOTAL 
FEE 

TOTAL AMT CUIMED THIS PERIOD 



Voucher )6Q Prq8ct 1534037 
Crcrtu I n w w a  

A M T  C U  PREVIOUS C U M .  AVAIUBLE PERCENT LEVEL OF 

BUDGET THIS PER AMOUNT AMOUNT FUNDS AVAIUBLE EFFORT 

CONSULTANTS 

TRAVEL 

0 . D  E. 

SUBTOTAL 

G L A  

FEE 

TOTAL AMOUNT 



DAYS 

TOTAL CONSULTANT 

TRAVEL 6 PER DlEM 

T m u P u  D m :  

TOTAL TRAVEL 8 PER DlEM 

OTHER OIRECT EXPENSES 

T 8 w m m  

TOTAL OTHER OIRECT EXP 

SUBTOTAL 

TOTAL AM1 CUIMED THIS PERIOO 

RATE AMOUNT AMOUNT 



APPENDIX P 

T.4SK ORDER REPORT 



37 CCYUTlA IN SERVICE TEACHER IN CROATIA Y (0 W2.563 SO S62.5(U 

TOTAL S532.5U (781 .a73 1862.002 $2.1 77.033 

- - 



TO# RIDIED MISSION I O l A L  B u f f i t  l 

$52,300 

$12,380 

$1 7.- 

$1 7.365 

$38.585 

$37.507 

$107.044 

C W E U E D  

s5l.891 

CANCELLED 

CANCELLED 
CANCELLCC 

SZ@l.l01 

w 
w 

CAMXUED 
$1 11,210 

s lo .ose  

CANCEUED 

w 
w 
80 
w 
w 

sa.w 
$7.1 73 

u.= 

Lo so 
$0 M 

"UNSIGNED" 

$0 $140.563 

$0 $1 6.404 

$0 $357.728 

$0 $1 20,502 

$0 $02.253 

So $0 

w $0 

w M 

TOTAL ( 6 l ~ . 0 2 0  SO $761 . a 5  $1.575.655 



CANCELLED 

573.380 

M 
wo.aoo 

S15,oao 

M 
M 
M 

INCLUDED IN .a 
CANCEUED 
CANCEUED 
W L U K D  IN I 6  

INCLUKD IN .a 
INCLUlED IN 

$337 

w 
S130.414 

s7.432 

s1 .- 
M 

sizo.em 

w 
Sl7.oel 

S13.747 

I SUBTOTAL 1 0 1 P 9 m  s 1 . 7 ~ . 0 0 7  $ m i  .a73 ~2,811,574 ~5.348.254 



I GRANO TOTAL 8 2 . 0 4 1 . 4 ~  8421.916 $3.204.822 $43.071 .W 



SA\lPLE BEEP/.%BEL ACTION PLlLV 
(including completions) 



SAMPLE BEEP/ABEL ACTION PLAN 



PROJE T DE E V E L  WPEIYNT DE L EDUC4 TIQN OE BASE 
PUN IOOI 



---- 

LIAISON [REMARQUE 
1 



PUN 1994 

. -- 
lo. I =.I 

FAEF 

F U F  

FAEF 

FAEF 

FA€F 

-- 

FIEF 

-- 
IEF KOULIMORO (1 €COLE) 

IEF lXOW21 ECQLES) 

IEF KATl(3 ECOlES) 





CHRONOGRAM 









APPENDIX R 

PROJECT ABEL: SEllI-ANhZ'AL REVIEW 3i94 



PROJECT ABEL- 
SEMI- ANNUAL REVIEW 3/94 

OTHERS ( 7 . 4 % ) ~  

AED (50.4%) 

Acrdrmy for E d u c r t j o ~ I  Oevelopmenl. Inc. 
. . , IS  Connecticut Avenue, N.W. 
Washmgton, O.C. 20009-1 202 
Teleotione t 202) 88d8000 
FOX: (202) 884-8600 

In Consortium With: 

Cnrtlvo Assowales Internrt~onrl. Inc. 
Hward Insl~tute for Internatlonrl Development 

Remarch Triangle Instltute 



I I 'OJECT ABEL 
CURRENT OBLIGATIONS 

OTHER (5.2%)~ 

AED (56.9%) 

CAI I 



PROJECT ABEL 
TARGETS VS OBLIGATIONS 

OBLIGATIONS 

WID NAMIBIA 
I 

u ALI UGANDA PARAGUAY ETHIOPIA 'EGYPT' BOTSWANA 
SOUTH AFRICA MALAWI JORDAN NICARAGUA GHANA AFRICA REGIONAL YEMEN UNALLOCATEO 



TrainingJWkshp-Conf. 

T.A. Design (24.8%) -- 

Research 

PROJECT ABEL 
CORE EXPENDITURES 



PROJECT ABEL 
WID EXPEDITURES 



PROJECT ABEL 
BUY-IN EXPEDITURES 



I PROJECTAL . -  
TOTAL EXPEDITUF LIES 



PROJECT A, - -  
SUMMARY OF EXPENDITURES 

TRAINING/WORKSHOPS (4.4%) 
ADMINISTRATION (21.4%) 

DISSEMINATION (5.8%) 

RESEARCH (5.5%) 

TA DESIGN (62.9%) 





3/9/94 

PROJECT ABEL BUY-INS 
TARGETS vs OBLIGATIONS 

BUY-IN SOURCE TARGET OBLIGATIONS 
(as of 3/9/94) 

MALI 
SOUTH AFRICA 
WID 
MALAWI 
NAMIBIA 
JORDAN 
UGANDA 

NICARAGUA 
PARAGUAY 
GHANA 
ETHIOPIA 
AFRICA REGlONAL 
EGYPT 
YEMEN 
BOTSWANA 
UNALLOCATED W5,l 35 $0 
TOTALS $9,741,069 $9,782,140 
I 



3/9/94 

PROJECT A8Ei  
CORE EXPENDITURES 

tdministration 
)issemination 
Qesearc h 
LA. Design 
rraining/Wkshp-Conf. 

EXPENDITURES 
(as of 1 /3 1 194) 



3/9/94 

PROJECT ABEL 
WID EXPENDITURES 

ACTIVITY 

Dissemination 
Research 
Administration 
T.A. Design 
1rainingNkshp-Conf. 

EXPENDITURES 
(as of 1 131 194) 

TOTALS $610,148 



3/9/94 

PROJECT M E L  
BUY-IN EXPENDITURES 

ACTIVITY 

Administration 
.A. Design 

EXPENDITURES 
(as of 1 I3 1 194) 



39/94 

PROJECT M E L  
TOTAL EXPENDITURES 

EXPENDITURES 
(as of 1 13 1 194) 

CORE 
WID 
MISSION 



PROJECT ABEL 
SUMMARY OF EXPENDITURES 

ADMINISTRATION $2,458,958 
OlSSEMlNATlON $672,717 
RESEARCH $636,389 
TA DESIGN $7,236,007 
TRAINING/WORKSHOPS $506,762 


